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Kupum

“Tapnum  Tyrpucuaa’ru Ba “Kaapnmap Taii€pramn MWIIMKA  1acTypu
TyFpucHna’TH Y30ekucton PecryGmukach KomyHmapura, 2017-2021- iimmapra
MYIDKaIIaHran “Y30ekucToH Pecry6GInMKacHHH SIHAqa PUBOKIAHTHPHIN Oyiinua
Xapakatimap —crpateruscu”, Y36exucTon Pecrny6iumkacu  IIpe3sHIeHTHHUHT
“Ileparor kaapiaapHU Tar€piall, XalK TabJIUMU XOIUMIAPUHA KanuTa Taru€piial Ba
YJIADHUHT MajlaKaCMHU OIIMPHII THU3UMUHM SHAAA TAKOMWUIAIITHPHILN Yopa-
tanOoupnapu Tyrpucuaa’tu  Kapopura MyBodUK, TabiuM OOCKHUYIAPUHUHT
Y3IYKCU3JIUTM Ba  M3YWUIMTMHU  TabMHHJIAIL, TabJIUMHHHI  3aMOHAaBUU
METOJIOJIOTUSICUHU SIpaTUIl XaMJa yJap acocHja MeJaror XOoJuMIIapHHHM KanTa
Taii€pnami  Ba  YJAPHUHI  MajakaCMHU  OLIMPUIN  Ma3MyHUHH  sHaJa
TaKOMWUIAIITUPULIHU TAKO30 3TA/IH.

MamiiakaTuMu3a KOMIIETCHIUMSABUN EHAAIIYBra acoCjIaHraH SIHTU JaBJaT
TaBJIMM CTAHJIAPTIIAPUHU KOPUN STUIIHIIN YPTa MAKTA0 YKUTYBUMIIAPH 3UMMAacUra
Katop noi3apd BasudanapHu kyHpanaHr kwinbO kyhmoxna. Illy Owmnan Owupra,
2017-2018- yxyB Wunuman Maktabiapaa 11 Wwmuk ypra TabIUMHUHT KOPUM
STUIUIIM XaM Y3 HaBOaTuaa VKUTYBUWIAPHUHT Majlaka OUIMpHUINTa OVIraH sHru
OXTHEKIAPHA KENTHPUO dMKapaw. AWHM TAWTAa BYXKyAra KelraH Iiapt-
IapOUTIAp Ba YKUTYBUMJIAPDHUHT FOKOPHUAATU KEITHUPWITAH 3XTUEKIAPH Mallaka
OIIMPUIIIHUHT 1IAKJIA, Ma3MyHHU Ba YHU aMalira OIIMPHUIL MEXaHU3MJIAPUHU KailTa
KYpuO YUKUIIHY Ba Oy »kapa¢Hra TeruiuId Y3rapTUPUIIUIAPHU KUPUTHUIIHU TaK030
3TMOKAA. XyCycaH, Iy KyHJapJa IOKOpHJArd 3XTUEXIapJaH Ba yjap OJauaa
KYHIQJIAHT TypraH MyamMMoJapAaH Kenu0 YHMKKAH XOJJla, WHIJIM3 THIIH
VKUTYBUWJIADUHUHT ~ MaQJIAKaCMHU  OWIMPUII  Ma3MyHH Ba  IIAKJUIAPUHU
TaKOMWUIALITUPUII 3apypaTu nanao Oynau.

TaHnoB YKyB MOAYJIMHUHI HINYM YKYB JaCTypU XOPWKHAU  THII
VKUTYBUWJIApU MaJaKaCUHU OIIMPUII KYPCUHUHT YKYB JACTYPH acoCUJa TY3WIraH
Oynu0, y MHTIIN3 THIM YKUTYBUWIApUTA 3aMOHABUNA TahIUM TEXHOJIOTHSIAPH Ba
METOJIApWJIAPHUHT Ma3MyH Ba MOXUSITUHU 04O Oepaju.

Moay/JTHUHT MaKcaau Ba Basudaaapu
Moay/JIJHMHI MAaKCAAW: WHIVIM3 TWIM YKUTYBUYWIADUHUHT  JKOPUU
IXTUSKIapUIaH Keaub duukuO, ¢daH YKyB JacTypura SHICM KHPUTWITAH Ba
Y3NaTUPUINIIA KUHUH OYJaraH MaB3yJapHUHI Ha3apui acociiapd Ba YKUTHII
METOJIAPUHM KYJUTAIl KOMIETEHIUSUIAPUHY PUBOKIIAHTHPHILL.

MonyauHuHr Basudaniapu:
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- TunrnoBumnapHu papciaaH TalIKapd HILIAP Ma3sMyHUM Ba METOAMKACH
OWJIaH TaHUIIITUPHIIL;
- Tunu ypranwnaérran Mamjakatiap MaJaHUSITH Ba agaObMETH Ma3MyHHUAaH
napc xkapaé¢Huaa QoiganaHUI MajlaKaJlapUHU PUBOKIAHTUPHILL
- Uarnmu3 Ttunm  papenapuga MyJIOKOT  MAJaHUATH  Ba  3aMOHABUU
TEXHOJIOTUSIJIAPHU KYJUIall METOIMKACUHU TaKOMUJIIAIITUPHLL.
Moaya 0yiin4a THHIJIOBYMJIAPHUHT OMJIMM, KYHUKMA, MaJIaKa Ba
KOMIIETEHUMSIJIAPUTa Ky WMJIaAMTraH Tajaadaap
TunrioBum:
- XOpWXKMKA TWIHM Jraulall XaJlkKapo KOMIECTCHUMsUIAPU: YpraHull,
YKUATULI Ba OaXONAIIHUHT XaJIKapo MEbEPIAPUHH;
- V36ekucTon PecryGIUKACHHUHT Y3JIYKCH3 TabJIMM TU3UMH/IA XOPHKHUIA
TUWUIAPHU YpraHullra KyWuiaJaurad TajaadiapHu OUIUIIN;

- Tunu §ypranuna€rran wMamjakaT MaJaHUSITH Ba aaabUETHMHU Japc
*apaéHura Oofai;

- VKyB MaTepuaiy MOXMATHHM YKyBUMIa €TKA3WII BAa XOPIKMH THIHH
YpraHUIIHUHT ONTUMAJT YCYJUIAPUHU U371a0 TOMHII KYHUKMAJIAPUTa;

- XOpWXUU TWI JapCiUKIapura Takpu3 €E3MII Ba XOPWXKUU TUI YKYB
METOJIUK MOXKMYyaJTapUHH Tax I KAWL MajlaKaJlapura;

- VKquHﬂa OHTJIM PaBUIIJIa OWJIMM 3Trajuiail, MyCTaKuI (GUKpPIIall Ba WKOJ
KWINII KYHUKMAQJIAPUHU AKUTAHTUPUII KOMIIETSHIMSUTAPH 3ra OYIIHIIN JIO3UM.

MoayJ/iHM TAIIKUJI ITHII Ba YTKAa3UII OyiiM4Ya TaBCcUslJIap

TanmoB YKyB MOAyJliM Mabpy3a Ba aMajuil MalIFyJoTJap MIAKIUAa OJU0
Oopuagy.

KypcHn ykuTum xapaéHuga TabJIMMHUHI 3aMOHABUWA  METOMJIAPH,
NEIaroruk  TEXHOJOTusIap Ba  axOOpOT-KOMMYHHUKAlMs  TEXHOJOTHUsIapu
KYJUIAHWIMILIY Ha3apa TYTUITaH:

-Mabpy3a Japciaapuaa 3aMOHAaBUN KOMIIBIOTEP TEXHOJIOTHSIApU €paamuia
IIPE3EHTALMOH Ba JIEKTPOH-AUAAKTUK TEXHOJIOTUATIAPAaH;

- YTKa3WIAAUraH aMaJiiid MallFyJjaoTiap/ia TEXHUK BOCHUTAJapJaH, TeCT
CYpOBIapH, akJIui XyKyM, T'ypyXJu (QHUKpJall, KUYUK TypyxJjiap OwiaH HIIUIAIL,
KOJJIOKBUYM VTKa3MIl Ba OOLIKA MHTEPAKTUB TabIUM YCYJUIAPUHM KyJUIall
Haszapaa TyTUJIaau.

Moay/JHHHT YKYB pe:xagaru 00mKa MoayJuiap Oujaan



OOFJIMKJIUTHY BA Y3BUWJIUTH

Moagyn Ma3MyHHM YKyB pexanaru “3736eKHCT0Hz[a TabJIMM-TapOUs
YKapaCHJIIApUHUHT XYKYKUH-MEBEPUI acociapu’, “TabauM-Tapoust
TEXHOJIOTUSIJIapU Ba IMenaroruk maxopatr’, “Tabiaum xapaéniapuga axOoport-
KOMMYHHKAIIMSI TEXHOJOTHSUIADUHM KYyJuiamn” Oyiokyiapu, “Xopwkuil (WMHIIIN3)
TUJHU YKUTHUIIJA 3aMOHAaBUM EHIAIIyBJIap Ba WHHOBAIMSIAp” MOJYIH OuWIaH
y3BUM OOFJaHTraH XOJja TMeJaroryiapHUHT KacOWi Tearoruk Tauéprapiimk
Japa)kaCUuHU OPTTUPHUILTa XU3MaT KHIIA]IH.

MoayJTHUHT yCJIyOUH KUXATAAH Y3BUH KeTMA-KEeTJIUIH

Acocuil KucMaa Xxap OMp MaB3YHHMHI MOXMSTH acOCHMM TyIIyHYaiap Ba
Te3ucnap opkaiu ouyud Oepunaau. byHna Map3y Oyiinua THHTJIOBUYMIIApra
eTKa3WIMILHU 3apyp OYirad OuauMm Ba KYHMKMaap Tyjia Kampad OJIMHUILN Kepak.

Acocuii KucM cudarura KyWuiaaaurad Tanad MaB3yJapHHHT J10J13apOJvry,
yIapHUHT Uil OepyBumjap Tanabiapy Ba HWIUIA0 YUKAPUII 3XTUEKITApUTa
MOCJIUTH, MaMJIaKaTUMu3Ja OynaérraH WKTUMOUN-CUECUN Ba JE€MOKPAaTHK
y3rapunuiap, MKTUCOAUETHU SPKUHIAIITUPUIL, UKTUCOAMM-XYKYKUIl Ba OOIIKa
coxajapJard UCIOXOTJIAPHUHT YCTYBOP MacalajlapuHu Kampal oiauiM xamaa gpax
Ba TEXHOJIOTMSJIAPHUHT CYHITH FOTYKJIApU YbTUOOPra OJIMHUIIY TaBCHUS STUJIA/IHN.

Moay/HUHT TABJUMAATH YPHU
MonynHu Y371amTUupUIn OpKaid TUHTIIOBUMIIAP Maco(aiy YKUII Ba XalIKapo
Oaxojan TU3UMUHU Ba 3aMOHABUN METOAMKA/a aCOCUil Ba €pAaMyu BOCUTAJIapHU
KyJUlaln yCyJUlapuHHM —YpraHuO, MycTraxkamial, amaiaa KyJuiam Ba Oaxosaiira
Joup KacOui KOMIIETEHTIIUKKA 3ra Oynaauiap.

4.3. TanJI0B YKYB MOAYJIH

2 Kymaanan
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1 Macodanu yxuil Ba xankapo 0axosani 5 5 5
" |TU3UMH
5 Yer THJ yprasuura Oynran 5 5 5
" |KU3UKHIIHHU OLUIMPUIITHIHT aXaMHSTH
Kamn 4 4 2 2 - -

HA3APUIN BA AMAJIM MAIIFYJOTJAP MASMYHHU
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1-maB3y: Macodaiu VKUl Ba XaJKapo 6axoJam TU3MMHU

Xopuxuit TUA yKkuTHiaa macodanu ykui (online course, seminar, webinar)
Ba xankapo Oaxomam tuzumu (IELTS, TOEFL, APTIS) Owian TaHUIITHPUIIL.
baxonamn me30H1apu Ba a3aUIMKIAPUHN YpraHuO YUKHIIL

2-maB3y: Yer THJ VpraHumra OyiaraH KH3UKWUIIHU OLUMPUIIHHUHT
axXaMUSTH

XOopwkuil TUI Japciapuia  YKyBUWIAp KU3UKHUIIWHW — OLUMPUIIHUAHT
axaMUATH Ba yCYJUIAPH.

4.3. TaHJ0B YKYB MOIYJIH

AKymiuaanan
2 = ==
Ne Moaya mas3yJaapu = 2 2| E | m o =
S T 2 E |z E L
|
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1 Tunn ypranwnaérran Mamutakatjiap 5 5 5
" |amabuéru OMIaH TaHUIITHPHUIIL
5 Tunm ypraHwia€rraH MamJilakatiap 5 5 5
" |MagaHuATH OWJIAH TAHUIIALIL
Kamn 4 4 2 2 - -
HA3APUH BA AMAJIMI MALUFYJIOTJIAP MA3MYHHU
1-maB3y: Tuam ypranwaaétran mMamiakatTiaap anaduérum OuJiaH
TAHUIITHPHUII

Twnu ypranunaérraH Mamilakatjiap anaOuéTu KIacCUK Ba 3aMOHAaBUU
HaMoEHamapu Xa€Tu Ba WXoaW OwijaH TaHMIITHpuIl. Jlapc kxapaéHuna amaOuii
MYXUTHU SpaTUIl, VKYBUMWJIAPHUHI MaJaHUW-MabHAaBU Ba Mmaxc cudaruga
yeumuaa aqaOuETHUHT POJIU.

2-maB3y: Twuaum ypranmiaaérran MamJakaTjiap MaJaHUATH OWJIAaH
TAHM LU

Hapc kapa€Huma waB3yra OofiaraH Xojjga TWIA ypraHuiaaéTrad
MamJiakaTiap MaJaHUATH OWIAH TAHUIIUII, MUUIMK MaJaHUSIT OuilaH yXIail Ba
bapkJiv KUXaTIapuHU TaKKOCIall

“JlapcaaH TAIKAPU MAIIFYJIOTJIAPHU TAIIKWJI dTHIN”
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TanJsioB yKyB MOmy/ 1M

2 Kymaanan
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1. |apcaan Tamkapu uuuiap MeToaukacu | 4 4 2 2 - -
Kamu 4 4 2 2 - -

HA3APUM BA AMAJIUA MAILIFYJIOTJAP MAZSMYHHU

1-maB3y: JlapcaaH TamKapu MILIAP METOAUKACH

VKyBunnap GuiaH JapciaH TANIKAPH MILIAPHH (TYTapak MILIapH, Oy
Y3MalTUPYBYM Ba MKTUAOPIM VKyBUWIap OWiaH HIUIAl Ba YJIApHU KYPHK
TaHJIOBJIApTra TaW€piail) TallKWiI JTUII MeToaukacu. Typau Taabupnap (dax
oinuru ¢decTuBaUIapy, YKyBUWIAp YpTacuja YTKa3wiaJuran Myco0aka Ba
TaHJIOBINAp), Oanuuii Keyanap, MUK Ba TUIM YpraHuiaéTraH MaMiIaKkaTIapHUHT
OailpamMiapyuHy  TAIIKWUIAIITUPUIL;  yJlapra yjapra CLEHapuid  spaTull
TEXHOJIOTUSTIApY OUIaH TAaHUIIITHPHUIIT

YKUTHII IAKJIJIAPHA

Maskyp Moayn O6yitnda Kyduaara YKuTUII akiapuaad GhoiigamaHmiaim:

- Mabpy3ajap, amanui MaIIFyJIoTaap (MaBIyMOTIAp Ba
TEXHOJIOTUSJIAPHU AHTJIA0 OJIMIN, AKJIMA KU3WKUIITHU PUBOXKIAHTUPUIN, Ha3zapuil
OMIMMITApHU MyCTaxXKamJialll);

- naBpa cyxOatmapu (KypwraérraH TOMNIIUPHKIAP ednMiIapu Oyihinda
Taknug Oepuil KOOMJIUSATHHHU OIIMPHII, SITUTHUIN, WAPOK KUIHII Ba MaHTUKUN
XyJiocanap YdKapuin);

- 0axc Ba MyHO3apanap (TONIIMPUKJAP €YUMH Oyinda namwiap Ba
acoclii apryMeHTJIapHU TaKJAUM KWJIUIIL, SIIUTULI Ba MyaMMoJiap €4UMUHU TOMUII
KOOWJIMSITHHY PUBOIAHTHPHIIN).

II. MOJAYJHU YKUTUIIJIA ®OUTATAHUJTIAJIUT AH
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HUHTEP®AOJI TABJIUM METO/VIAPHA

TOTAL PHYSICAL RESPONSE
is an method to teaching a foreign language, based on listening linked to
physical activities which are designed to reinforce comprehension. TPR is a
method developed by DR.James J.Asher to aid learning a second
language.Students respond to commands that require physical movement.

SUGGESTOPEDIA

IS one of the innovative methods dating back to the 1970’s (Georgi Lozanov).
Lozanov suggests that the human brain could process great quantities of material if
simply given the right conditions for learning. Music is central to this method. He
claims that about 200 to 240 new words may be introduced each lesson.
Homework is limited to students re-reading the dialog they are studying-once
before they go to sleep and once in the morning before they get up.Music, drama
and “The Arts” are integrated into the learning process as often as possible.

COMMUNICATIVE LANGUAGE TEACHING
Is an emphasis on learning to communicate through interaction in the target
language. Authentic and meaningful communication should be the goal of
classroom activities. The introduction of authentic texts into the learning situation.
Fluency is an important dimension of communication. Communication involves
the integration of different language skills.

TASK-BASED LANGUAGE LEARNING (TBLL)
is @ method of instruction which focuses on the use of authentic language, and
students doing meaningful tasks using the target language. For example: visiting
the doctor, conducting an interview, or calling customer services for help.
Assessment is primarily based on task outcome rather than simply accuracy of
language forms. This makes TBLL especially popular for developing target
language fluency and student confidence.

BRAINSTORMING
(in language teaching) a group activity in which learners have a free and
relatively unstructured discussion on an assigned topic as a way of generating
ideas. Brainstorming often serves as preparation for 9 another activity.

INFORMATION GAP ACTIVITY
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an activity in which a pair or two groups of students hold different
information, or where one partner knows something that the other doesn‘t. This
gives a real purpose to a communication activity. An information gap activity is an
activity where learners are missing the information they need to complete a task
and need to talk to each other to find it.

PRESENTATION
The way which something is offered, shown or explained others. A formal
monologue presents ideas, opinions or a business proposal.

TRUE-FALSE ACTIVITY
It is a strategy of teaching students, where a teacher allows students to
compare two different historical perspectives to the same question. It allows
students to see differing opinions to the same problem and go about doing history.
It is designed to add inquiry into the teaching of history.

Q&A SESSIONS

On the heels of every topic introduction, but prior to formal lecturing, the
teacher requires students to jot down questions pertaining to the subject matter on
3x5 index cards. The lecture begins after the cards are collected. Along the route,
the teacher reads and answers the student-generated questions. Some tips for a
good session are as follows:

Randomize — Rather than following the order of collection or some
alphabetical name list, establish some system that evokes student guesswork
concerning the order of student involvement.

Keep it open-ended — If necessary, rephrase student questions so that
participants must analyze, evaluate and then justify the answers.

Hop it up — Gradually increase the speed of the Q & A. At some point, you
should limit the responses to a single answer, moving faster and faster from
question to question.

11l. HABAPUI BA AMAJIUT MATEPUAJLIIAP
11



LESSON 1. DISTANCE EDUCATION AND INTERNATIONAL
ASSESSING SYSTEM
Plan:
1. Advantages and disadvantages of distance education
2. General information about assessment system
3. International testing systems on English proficiency

Key words: distance learning, advantages, disadvantages, students, the
Internet, assessment, IELTS, TOEFL, CEFR, Cambridge ESOL, undergraduate,
postgraduate

1.1. Advantages and disadvantages of distance education

Distance education is different from the traditional education. Distance
education is that educational information and instruction is taught to learners who
are physically distant from the source of that information and instruction. Distance
education, also called distance learning, provides learning chances to people who
could not afford time or money for traditional classes or who lived in remote areas
far from schools. Because of the expansion of the Internet in recent years, the
Internet has become the most important tool for delivering distance education. The
main purpose of the article is to define the main advantages and disadvantages of
distance education. So what exactly is distance learning?

Distance learning occurs when there is a separation between the teacher and
the student, usually due to geographical or time concerns that prevent the student
from attending an on-campus course. Often, electronic means are used to bridge
this gap and distribute educational material though distance learning programs
using printed and mailed materials have existed for well over a hundred years.
These programs have usually been specially designed to help best meet the needs
and requirements that arise when learning is taking place outside of a traditional
classroom setting. The majority of distance education today takes place using the
Internet, now readily accessible for the vast majority of students whether in their
own homes or at facilities such as local libraries. These electronic means are used
to distribute the learning material, keep students in touch with teachers, and
provide access to communication between students.

Of course, distance learning can use other technological formats as well
including television, DVDs, teleconferencing, and printable material, but the
immediacy and functionality of Web learning has made it a first choice for many
distance learners. Online programs often take advantage of a number of emerging
technologies to make keeping in touch and effectively communicating ideas easier
and more efficient than ever before and students may find themselves using
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interactive videos, e-mail, and discussion boards to complete their lessons.
Distance learning makes it much easier for some students to complete a degree or
get additional job-training while balancing work and family commitments.
Because the hours when class work can be completed are flexible, as most distance
learning programs allow students to work at their own place and on their own time,
many students can complete their work during times when they are free, rather
than scheduling their lives around a set classroom time. With more flexibility
comes more responsibility on the part of the learner. Students must learn to work
well independently and without the constant guidance and monitoring of an
instructor, making distance learning a challenge for those who are not easily self
motivated.

Distance learning is also a great tool to help reach students who are in
geographically remote areas and may not have readily available access to
educational facilities or who want to explore opportunities not offered by their
local schools. Of course, schools are not the only people who are taking advantage
of distance learning, as many businesses have found it a valuable tool in making
employee education and training quicker and more cost efficient. Surrounding
technologies and supporting the hunt of lifelong learning for all age-groups,
distance learning has become a growing vogue for many students who pursue
higher education. It gives you the chance to further your education in any stage of
your life but like any other style of teaching, distance learning has some
advantages and disadvantages too. Like any kind of educational program, distance
learning comes with a host of pros and cons. Before you enroll in any kind of
distance learning program, make sure to carefully consider these in order to be sure
you’ll be getting an education that meets your personal needs, strengths and career
goals. Differing to what most of us feel, the advantages are much greater than the
disadvantages in distance learning.

There are some advantages of distance education. One of the primary
advantages of distance education is the flexibility it provides to students. Distance
education provides opportunities for people who may have trouble attending a
traditional institution such as stay-at-home mothers, people working full time or
members of the military. Many online educational programs allow you to work at
your own place, so you can fit your education into your schedule. Flexibility in
distance learning program gives chance to study without interfering in your
personal life. If are working then you can always plan learning around other
features of your life, without effecting any disturbing to personal nor professional
life. With distance learning courses, students can complete their course work from
just about anywhere, provided there’s a computer and internet connection. This
allows students to work when and where it is more convenient for them without
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having to squeeze in scheduled classes to an already busy life. Choosing education
of your choice and numerous choices for schools.

The most significant advantage of distance learning is that one can pursue his
choice of education during any time of his life. There is no control about city,
college, etc. One can live and study from anywhere while choosing for distance
learning programs. What is necessary is the most convenience to a computer and a
good speed Internet connection. You may find online schools that specialize in
your particular field or one that can provide a great general education. Either way,
your options for education will be greatly expanded. Money saving as no
commuting: This program did not require regular classes, it saves time in
commuting. It also saves money. Attend classes at your suitability. In distance
learning, one need not to attend class exact time and place, so students can finished
their classes at their own time and suitability. Get more knowledge. One more
advantage is that more knowledge of computer and Internet skills that one gain in
the process of distance learning experience can also be moved to other sides of life.
Availability. Many people while taking traditional classes come across physical
availability problem because of inadequate mobility issues. But through online
classes overcome the problems and by using own comfortable furniture in the
home. Thus an ambition to further education can be satisfied while enjoying free
movement at home. For both slow and quick learners, options are available. This
reduces stress and increases learners’ complete fulfillment. Learn while working.

As distance learning can usually be completed on your own schedule, it is
much easier to complete distance learning courses while working than more
traditional educational programs. Keeping your job gives you more income,
experience and stability while completing your degree giving you less to worry
about and more time to focus on your studies. Seeing the above mentioned
advantages of distance learning, it becomes a little uncertain if this method of
learning has any disadvantage or not. But to be frank, there are some problems too.
One of the main disadvantages of distance education is the loss of interaction with
other students in the classroom. In distance learning, study in a group is difficult,
one just have to do by himself which becomes publicly one-off as there is no
communication with other classmates. Unseen costs: Some unseen charges cannot
be escaped. For instance, if a student lives or works in a outside area where
irregular supply of things then the study material need to be mailed in advance.

There will be sure extra charges and other costs which comes another point in
bringing uneasiness to many. In distance learning, student and instructor also need
to make proper plan much in advance to get the good and best result. Virtual
courses can save money on constructing classrooms, dormitories and the overhead.
However, starting a high-tech distance learning programs still can be expensive.
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Once the course or program is operational, the costs for keeping the technology
current, developing new materials, updating courses, and marketing the courses
still must be figured into the annual budget. Therefore, the provider usually should
have the funds and technical support readily available to meet today’s needs, and
also should have the resources to expand their technical capabilities as the Internet
expands its services. No feedback immediately. Distance learning is not like a
regular classroom. One does not get the feedback immediately, instead they have
to wait for their teacher’s reviewing the task and send them for comments. Format
isn’t ideal for all learners. Not everyone is an ideal candidate for online learning. If
you know you have problems with motivation, procrastination and need lots of
individual attention from a teacher you may want to think long and hard before
enrolling in an online learning program. Some employers don’t accept online
degrees. While a majority of employers will, there are some who still see a stigma
attached to distance learning. Realize that your online degree may not be the ideal
tool for some job fields or for future learning. Requires adaptability to new
technologies. If you’ve never been one to like working with technology you will
probably get less out of an online course than your more tech-savvy counterparts.
Make sure you feel comfortable working with computers and with online programs
before you sign up for a class. Depending upon one’s own situations, one can
match up and decide what he should choose for providing the educational and
professional qualifications. For providing distance education the use of the Internet
is the best way.

Technology the Internet and World Wide Web Distance learning programs
involve many kinds of technology. The Internet and World Wide Web (WWW) are
the primary means of presenting educational information. Once learners have
subscribed to, or signed up for an Internet provider, they gain access to the
educational materials and services designed for the Internet and WWW. The
educational information is stored electronically, thus learners with access to the
site can download or use the information as long as it is stored there. This makes it
easy for learners to work at their own place and to visit the site as frequently as
they like. The Web can provide learning information in many different interesting
formats. It can present information in sound bits, such as music, voice or special
effects.

Graphics may be also presented in a special type of artwork such as animation
or video. In addition to working with the Web, the learners may be asked to send e-
mail messages, subscribe to mailing lists or participate in newsgroups, and online
videoconferencing. How does distance education work.

First of all, the learner should decide what kind of distance learning program
he wants to take. There are many web sites providing plentiful distance education
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resources, and the potential learners can link to each resource mentioned. When the
learner links to the Web site that he is interested in, he can see the goal, content,
policy, and tuition of the educational programs. He also should notice the hardware
and software requirement and should set the equipment before starting his distance
learning. The lectures are presented online, and teachers may pose questions to
begin the discussion. Teachers frequently place course readings on the Web
enabling students to print entire lectures or take notes. Sometimes teachers also
choose some books or journals as textbooks. These textbooks are often supersedes
by information available electronically on the Web sites. Teachers also assign
homework, and students should complete it by scheduled deadlines, just as they
would be on campus. Sometimes students may be deviled to several groups to
work together for a group project.

At that time, they can use e-mail, subscribe mailing list or participate in an
electronic conferencing or a newsgroup to seek for information and comments
about their assignments. When learners or faculty want to lean back or relax, they
can meet via ‘chat room,” which serves as an informal chat station. If learners need
assistance, they can call or e-mail their teacher. Some teachers even have teaching
assistants assigned to each course to answer questions by e-mail. This kind of
interaction can lead to more personal help and attention than that afforded by a
traditional lecture classroom setup. Some teachers may also ask students to take
online quizzes or exams to evaluate their performance. Most educational computer
systems can keep track of each student’s progress and can make reports to the
teacher.

The Internet is one of the least costly approaches to provide interconnection.
Furthermore, through the Internet, the distance learning community can access
hundreds of libraries and databases. It is very convenient.

Moreover, the educational material can be stored on a Web site. Students and
teachers also have a written record of what everyone in the class says during the
discussion. There is a greater potential for sharing information through the Internet
than through other means of transmitting and receiving information. Not everyone
can be well suited to distance learning programs. Successful participants must be
highly motivated and self-disciplined. Because the course may be unmonitored, the
learners themselves have full responsibilities for proceeding with the course and
evaluating their mastery of a skill or subject. Although distance education is very
flexible and convenient, it still cannot provide the ‘college experience.” Working
with other learners, being part of a total educational environment, and collaborate
closely with academic mentors is still valuable to many learners. In addition, some
courses cannot be taught on the Internet and this causes some limitations of
distance learninig. There is another problem and it is related to technology. Not
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every student knows how to attend virtual classrooms well. Most of them do not
have the hardware and software capability to receive video via the Web. Many
teachers are also reluctant to switch from the traditional methods of teaching to
technology-oriented approaches.

In addition, the performance of distance learning programs through the
Internet cannot be guaranteed. Because the bandwidth for the average student is
still low, while the requirements for audio and video are high. These technological
Issues need to be resolved. Thus, the role of the traditional academic institution is
changing, colleges and universities will have to compete with a growing number of
other educational providers. This trend should promote more collaboration among
business, industry and academia to provide high-quality, innovative education. The
future of distance education depends primarily on the creative use and
development of new technologies. As learners become more aware of the potential
developing knowledge and skills more easily and conveniently, the need for new
materials and presentation media should continue to increase.

1.2. General information about assessment system

Assessment is the process of gathering and evaluating information on what
students know, understand, and can do in order to make an informed decision
about next steps in the educational process. Data collection and evaluation methods
can be as simple as oral questioning and response (for example, “What is the
capital of Ethiopia?”), or as complex as computer-adaptive testing models based on
multifaceted scoring algorithms and learning progressions. Decisions made based
on the results may vary from how to design system-wide programs to improve
teaching and learning in classrooms, to identifying next steps in classroom
Instruction, to determining which applicants should be admitted to university. An
assessment system is a group of policies, structures, practices, and tools for
generating and using information on student learning. Effective assessment
systems are those that provide information of sufficient quality and quantity to
meet stakeholder information and decision making needs in support of improved
quality and student learning.

Governments, international organizations, and other stakeholders are
increasingly recognizing the importance of assessment for monitoring and
improving student learning, and the concomitant need to develop strong systems
for student assessment. This recognition is linked to growing evidence that the
benefits of education accrue to society only when learning occurs

For example, a one standard deviation increase in scores on international
assessments of reading and mathematics is associated with a 2 percent increase in
annual growth rates of GDP per capita. Some people argue that assessments,
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particularly large-scale assessment exercises, are too expensive. In fact, the
opposite tends to be true, with testing shown to be among the least expensive
innovations in education reform, costing far less than increasing teachers’ salaries
or reducing class size. Hoxby found that even the most expensive state-level, test-
based accountability programs in the United States cost less than 0.25 percent of
per-pupil spending. Similarly, in none of the Latin American countries reviewed
by Wolff did testing involve more than 0.3 percent of the national education
budget at the level (primary or secondary) tested. Over the last 20 years, many
countries have started implementing assessment exercises or building on existing
assessment systems.

In addition, there has been huge growth in the number of countries
participating in international comparative assessment exercises such as the Trends
in International Mathematics and Science Study (TIMSS) and the Programme for
International Student Assessment (PISA). Nongovernmental organizations also
have increasingly turned to student assessment to draw public attention to poor
achievement levels and to create an impetus for change. Despite this, far too few
countries have in place the policies, structures, practices, and tools that constitute
an effective assessment system. This is particularly the case for low-income
countries, which stand to benefit most from systematic efforts to measure learning
outcomes. Some of these countries have experimented with large-scale or other
standardized assessments of student learning, but too often these have been ad hoc
experiences that are not part of an education strategy and are not sustained over
time.

A key difference between one-off assessments and a sustained assessment
system is that the former provides a snapshot of achievement while the latter
allows for the possibility of monitoring trends over time (more like a series of
photos) and a better understanding of the relative contribution of various inputs
and educational practices to changes in those trends. One-off assessments can
generate shock value and an opening for discussions about education quality, and
this can be a short-term strategy for putting learning on the agenda.

Ultimately, however, governments must deal with the challenging, but
necessary, task of putting in place systems that allow for regular monitoring of,
and support for, student learning. This is the only way to harness the full power of
assessment.

1.3. International testing systems on English proficiency
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IELTS - the international English language testing system, is designed to
assess the language ability of candidates who need to study or work where English
Is the language of communication.

IELTS is managed by University of Cambridge ESOL examinations, British
Council and IDP: IELTS Australia. IELTS conforms to the highest international
standards of language assessment. It covers the four language skills: listening,
reading, writing and speaking.

IELTS is recognized by Universities and employers in many countries,
including Australia, Canada, New Zealand, the UK and USA. It is also recognized
by professional bodies, immigration authorities, and other government agencies.

IELTS tests are administered at centers throughout the world — there are more
than 500 centers in over 125 countries including Uzbekistan. IELTS is available in
two formats —Academic and General training.

The Academic module assesses whether a candidate is ready to study or train
in the medium of English at an undergraduate or post-graduate level. Admission to
undergraduate and post-graduate courses should be based on the results of this
module.

The General training module emphasizes language skills in broad social and
work place contexts. It is suitable for candidates who are going to migrate to an
English speaking country, planning to work undertake work experience or training
programs not at a degree level. The general training module is not designed to test
the full range of format language skills required for academic purposes.

TOEFL - Undergraduate, graduate, and postgraduate programs around the
world require students to demonstrate their ability to communicate in English as an
entrance requirement. The TOEFL test gives students the opportunity to prove they
can communicate ideas effectively by simulating university classroom and student
life communication. The language used in the test reflects real-life English-
language usage in university lectures, classes, and laboratories. It is the same
language professors use when they discuss coursework or concepts with students.
It is the language students use in study groups and everyday university situations,
such as buying books at the bookstore. The reading passages are from real
textbooks and course materials.

The TOEFL test measures how well students use English, not just their
knowledge of the language. Because it is a valid and reliable test with unbiased,
objective scoring, the TOEFL test confirms that a student has the English language
skills necessary to succeed in an academic setting. That’s why it is the most highly
regarded and widely accepted test in the world. More than 6,000 colleges,
universities, and agencies in 130 countries accept TOEFL scores, so students have
the flexibility to use their TOEFL test scores worldwide. The TOEFL test is also
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the most accessible English-language test. It is administered at more than 4,500
test centers in 180 countries. More than 22 million people have taken the test since
1964.

ETS (Educational Testing Service) is the nonprofit educational organization
that develops and administers the TOEFL test.

The TOEFL iBT is an Internet-based test (iBT) delivered in secure testing
centers around the world. The TOEFL iBT replaced the TOEFL computer-based
test (CBT). The paper-and-pencil (PBT) version of the test is still offered in some
locations where iBT testing is not possible.

If your first or native language is NOT English, it is likely that the college or
university that you wish to attend will require you to take this test. However, you
should check with each institution to which you are applying for admission.

Your test scores will be considered together with other information you
supply to the institution to determine if you have the appropriate academic and
language background to be admitted to a regular or modified program of study.
Often your field of study and whether you are applying as a graduate or
undergraduate student will determine what TOEFL scores you need.

Each institution that uses TOEFL scores sets its own minimum level of
acceptable performance. These minimums vary from one institution to another,
depending on factors such as the applicant’s field of study, the level of study
(undergraduate or graduate), whether the applicant will be a teaching assistant, and
whether the institution offers English as a Second Language support for its
students.

Cambridge ESOL - University of Cambridge ESOL Examinations
(Cambridge ESOL) is a part of the Cambridge Assessment Group, which is a
department of the University of Cambridge*. It has a tradition of language
assessment dating back to 1913, and is one of the world’s largest educational
assessment agencies. Cambridge ESOL offers an extensive range of examinations,
certificates and diplomas for learners and teachers of English. In 2006, over 2
million people took these examinations at centres in over 130 countries.

Cambridge ESOL undertakes:

* to assess language skills at a range of levels, each of them having a clearly
defined relevance to the needs of language learners

* to assess skills which are directly relevant to the range of uses for which
learners will need the language they have learned, and which cover the four
language skills — reading, writing, listening and speaking — as well as knowledge
of language structure and use

* to provide accurate and consistent assessment of each language skill at the
appropriate level
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* to relate the examinations to the teaching curriculum in such a way that they
encourage positive learning experiences, and to seek to achieve a positive impact
wherever possible

* to endeavour to be fair to all candidates, whatever their national, ethnic and
linguistic background, gender or disability.

CEFR — A common reference for describing language learning, teaching, and
assessment. People have been learning, teaching, and assessing language for
centuries. In this long history, there have been as many different ways of teaching
as there have been ways of describing levels of language learning and assessment.
Even today, schools, universities, and language academies use many different
methodologies and many ways to describe proficiency levels. What may be an
intermediate level in one country may be an upper-intermediate level in another.
Levels may vary even among institutions in the same area.

Levels according to CEFR:

LEVEL Al. BREAKTHROUGH

* Can understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type.

* Can introduce him/herself and others and can ask and answer questions
about personal details such as where he/she lives, people he/she knows and things
he/she has.

 Can interact in a simple way provided the other person talks slowly and
clearly and is prepared to help.

LEVEL A2. WAYSTAGE. KEY ENGLISH TEST: Basic command of the
spoken language

» Able to convey basic meaning in very familiar or highly predictable
situations.

* Produces utterances which tend to be very short — words or phrases — with
frequent hesitations and pauses.

* Dependent on rehearsed or formulaic phrases with limited generative
capacity.

* Only able to produce limited extended discourse.

* Pronunciation is heavily influenced by L1 features and may at times be
difficult to understand. * Requires prompting and assistance by an interlocutor to
prevent communication from breaking down.

LEVEL B1. THRESHOLD. PRELIMINARY ENGLISH TEST:

Limited but effective command of the spoken language

* Able to handle communication in most familiar situations.

» Able to construct longer utterances but is not able to use complex language
except in well-rehearsed utterances.
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 Has problems searching for language resources to express ideas and
concepts resulting in pauses and hesitation.

* Pronunciation is generally intelligible, but L1 features may put a strain on
the listener.

» Has some ability to compensate for communication difficulties using repair
strategies but may require prompting and assistance by an interlocutor.

LEVEL B2. VANTAGE. FIRST CERTIFICATE IN ENGLISH:

Generally effective command of the spoken language

* Able to handle communication in familiar situations.

» Able to organise extended discourse but occasionally produces utterances
that lack coherence and some inaccuracies and inappropriate usage occur.

* Maintains a flow of language, although hesitation may occur whilst
searching for language resources.

* Although pronunciation is easily understood, L1 features may be intrusive.

« Does not require major assistance or prompting by an interlocutor.

LEVEL C1. EFFECTIVE OPERATIONAL PROFICIENCY.
CERTIFICATE IN ADVANCED ENGLISH:

Good operational command of the spoken language

* Able to handle communication in most situations.

 Able to use accurate and appropriate linguistic resources to express ideas
and produce discourse that is generally coherent.

* Occasionally produces inaccuracies and inappropriacies.

* Maintains a flow of language with only natural hesitation resulting from
considerations of appropriacy or expression.

» L1 accent may be evident but does not affect the clarity of the message.

LEVEL C2. MASTERY. CERTIFICATE OF PROFICIENCY IN
ENGLISH: Fully operational command of the spoken language

« Able to handle communication in most situations, including unfamiliar or
unexpected ones.

« Able to use accurate and appropriate linguistic resources to express complex
ideas and concepts and produce extended discourse that is coherent and always
easy to follow.

» Rarely produces inaccuracies and inappropriacies.

* Pronunciation is easily understood and prosodic features are used
effectively; many features, including pausing and hesitation, are ‘native-like’.

Questions

1. What is distance learning?

2. List main advantages of distance learning
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3. What are demerits of e-learning?

4. What are the characteristics of effective assessment systems?

5. What are the distinguishing features of Academic and General training in
IELTS?

6. What opportunities can students get through TOEFL?

7. Give definition for CEFR levels

LESSON 2. Motivation to learn English as a foreign language

What is the motivation?

Motivation is the thoughts and feelings which make us want to and continue
to to want ot do something and which turn our wishes into action. Motivation
influences:

e Why people decide to do something

e How long they keep wanting to do it

e How they work to achieve it
Motivation is very important in language learning. It is one of the key factors that
helps make language learning successful.

Key concepts

e The usefullness to us of knowing the language well. Many people want to
learn a language because it can help them achieve practical things such as finding
(better) job, getting onto a course of study, getting good marks from the teacher, or
booking hotel rooms.

eOur interest in the target language culture (the culture of the language we are
learning). We might want to get really good at russian, for example, so that we can
read books by famous russian authors, or understand the world which produced
their great artists and composers. There is learning a language because of interest
in culture with capital C, i.e. high culture. Many people are interested in culture
with the small C. they want to learn Japanese, for example, so they can understand
Manga comics better, or learn English to read about their favourite celebrities. We
may also be interested in the target culture because we actually want to become a
part of that culture, perheprs because we are moving to the country. In this case we
might be interested in aspects of the countries customs and life style, and see the
target language as a key to understanding and becoming part of that culture.

eFeeling good about learning the language. If we are successful at something,
that success makes us want to continue doing it and achieve greater things.
Managing to communicate in a foreign language can make us want to

23



communicate more and better. Confidence (feeling that we can do things
successfully), learner autonomy/independence (feeling responsible for and in
control of our own learning) and assesnce of achievement (be ing succesfull at
something we have worked at) are old part of feeling good about learning a
language. If we think we are good at something, we want to do it.

eEncouragement aand support from others. We may live in a coutry or family
or go to school where learning a foreign language is higherly valued and much
incouradge. This helps us to realize the importance of the foreign language and
gives us emotional support as we learn. People who live in a country where can’t
see the point of learning a foreign language may have little motivation to learn a
foreign language.

e\Wishing to communicate fully with people who matter to you. People may
have friends, boy or girlfriends, business partners, i.e. who speak another language.
They want to develop their relationship with them . this is a strong motivation to
learn a language.

eOur interest in the learning process. Sometimes we want to learn a foreign
language simply because we enjoy uor language class; we like the teacher, how
he/she teaches, the classroom activities, the coursebook or maybe the topics the
class deals with. Or these are factors related to learn itself, which come from the
classroom.

¢\We can see that there are different kinds of motivation. Some come from
inside the learner and some come from the learners environment.

e_earners may differ in their motivations; some may have strong motivation
of one kind but little of another, other learners motivation maybe a micture of
kinds. There are also learners ofcourse, who are unmotivated, ie who have no
motivation or are demotivated, ie they have lost their motivation. And motivation
can change too. A learner may, for example be quite uninterested in learning a
particular language, then meet a teacher who helps them love learning the
language. Motivation can change with age too with some factors becoming more or
less important as learners get older.

Key concepts and the language teaching classroom
There are ten key areas in which the teacher can influence learners’

motivation, and have provided a list of strategies for motivating learners in these
areas.

The teacher 1. show a good example by being committed and
motivated

2. try to behave naturally

3. be as sensitive and accepting as you can
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The classroom

4. create a pleasant, calm, secure and ordered atmosphere

atmosphere in the classroom

5. Bring in humour and laughter, and smile
The task 6. Give clear instructions

7. point out the purpose and usefulness of every task
Rapport 8. Treat each learner as an individual

Self-confidence

9. give positive feedback and praise
10. make sure your students experience success
11. Accept mistakes — they are a natural part of learning

Interest

12. Select interesting tasks and topics

13. Offer a variety of materials and activities

14. Make tasks challenging to involve your students

15. Use learners’ interests rather than tests or grades, to
encourage learning

Autonomy

16. Encourage creative and imaginative ideas

17. Encourage questions and other contributions from
students

18. Share as much responsibility for organizing the
learning process with your students as possible

Personal relevance

19. Try and personalize tasks to make them relevant

Goal/Target (aim for
learners or teachers)

20. Set up several specific learning goals for the learners
21. Encourage the learners to set goals and work towards
them

22. Do a need analyses of the learners’ goals and needs

Culture

23. Make learners familiar with the cultural background
of the language they are learning

24. Invite native speakers to some classes

25. Find penfriends for your learners

Some of these strategies will work better in some learning contexts than
others. For example, with young learners, it can be very helpful to give praise and
positive feedback as well as bring examples of the culture into the classroom.
Some classes may love games and competition while others may react badly to
them. The teacher can choose from the list the strategies for motivating students
that are likely to work best for their learners in their learning context.

Follow-up activity
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| Here are some classroom activities. Which areas of motivation from the table above

do you think they put into practice?

A Reading with the class a story about a social networking site because you know
many of them love using these sites,

B Only teaching 10 new words in one lesson rather than the 20 suggested in the
coursebook.

C Arranging to talk to a learner after a class about problems they are having with
group work.

D Giving learners some websites for making school partnership penfriends.

E Giving learners a test which yvou know they will do well in.

F Putting smiley faces @ on learners” homework even when it’s not very good.

G Asking learners which activity they would prefer to do in their next lesson.

H Planning a series of short activities for your lesson rather than two long ones.

I Showing learners TV programmes about studying in an English-speaking country.

I Giving a demonstration of a role-play the learners are going to do.

K Returning homework as quickly as possible and including helpful advice on it

2 Are there any strategies you would like to add to the list above?

Reflection

Think about these teachers’ comments. Which do you agree with and why?

1. Thave such big classes that it’s impossible for me to try to motivate each
learner.

2. | always put my learners’ work up on the wall even if their English isn’t
Very accurate

LESSON 3. GETTING ACQUAINTED WITH AND USING
LITERATURE IN ENGLISH LESSONS

Objectives:

- to inform participants with the ways of using literature in EFL classroom

-to discuss the influence of literature on pupils’ cultural, language and
personal growth

-to identify ways of proper organization and a make sample plan for
literature lesson

- to list recommended English books for additional reading

Practical tasks.

Task 1. Discuss and give your opinion on the following proverb:
“Don’t judge the book by its cover
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Task 2. Group work. Participants should define what the genre is and give
sample to each of them. They choose one literature genre. Make a role play from a
novel or a play on this genre.

Some examples of genre include horror, mystery, science fiction, fantasy
historical fiction, romance, adventure story.

Task 3. Look at covers of the books and predict what they are about.

SEA

Ernest Hemmgu'av
7

Task 4. Now read the plot and compare your predictions.

Charlottes’s web

A baby pig is almost killed because of his status — he is the smallest pig that
was born and he is considered to be useless and of no value. The pig is saved by a
little girl called Fern Arable. She adopts the pig and takes care of it. She gives him
the name Wilbur.

Fern grows sad when Wilbur grows up and has to be sent away to a farm
owned by her uncle. She has a strong relationship with Wilbur. When Wilbur goes
to the farm, all the other farm animals ignore him and he’s left crying for his
human friend. One day he hears a voice, but he can’t see anything. This voice
promises to become friends with him.

The voice belongs to a small spider called Charlotte. Charlotte the spider
knows that the farmers are planning to kill Wilbur. She promises to make a plan to
save his life. The farmers are surprised the next day when they see the words
“some pig” written in the web* Charlotte has made. Charlotte asked for the other
animals’ help over the day to write messages everywhere.
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Wilbur is sad when Charlotte disappears. But in the end, her baby spiders turn
out to be great company for the pig. They continue to protect each other and the
story ends well.

The Old Man and the Sea

This is a story of a long fight between an old, experienced fisherman and the
best fish he ever caught. Santiago has returned to the village without any fish for
84 days. The young boy who helps Santiago is told by his parents to join another
boat. But the young boy continues to help the fisherman at night.

On the eighty-fifth day, his luck changes and so does his life. Santiago sails
his boat further away. He drops his fishing lines. At 12 pm, a huge fish (a marlin)
takes the bait (the food used to attract fish). The man tries to pull the fish up, but
the fish is too big and strong. Instead, the fish begins to pull the boat. The old man
continues to fight and hold on to the line. The fish pulls the boat around the sea for
two days.

On the third day, the fish gets tired. Santiago is able to pull the fish closer and
kill it. It’s the biggest fish he has seen in his life. He begins to sail back to the
village, but the blood of the fish attracts sharks. The boat is attacked by a Mako
shark, but Santiago is able to kill it. He kills most of the sharks, but there is a
problem. They have eaten the meat of the fish and now only the skeleton (bones) is
left. He returns back to his home and falls asleep.

All the people of the village are amazed at the size of the fish skeleton. The
young boy agrees to be the fishing partner of Santiago once more.

Task 5. In groups choose a story and complete the graphic in the Handout
below:
Handout

Main Idea

Questions
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1. How are literary texts different from other texts? For example, how is
a short story different from a newspaper article?

2. Who is your favourite writer/poet? Why do you enjoy reading their
work?

3. What are the benefits of making pupils read English literature at
English lessons?

4. How can you motivate pupils to read?

LESSON 4. ENGLISH SPEAKING COUNTRIES’
CULTURE AND TRADITIONS

Plan:

1. Great Britain/United Kingdom’s culture
2. English national holidays
3. Americans holidays and traditions

Key words: culture, traditions, history, United Kingdom, Great Britain, United
States of America, Guy Fawkes Night, memorial day, developed island, cinema

3.1. GREAT BRITAIN/UNITED KINGDOM’S CULTURE

The culture of the United Kingdom is influenced by the UK's history as
a developed island country, aliberal democracyand amajor power; its
predominantly Christian religious life; and its composition of four countries—
England, Wales, Scotland and Northern Ireland—each of which has distinct
customs, cultures and symbolism. The wider culture of Europe has also influenced
British culture, and Humanism, Protestantism and representative
democracy developed from broader Western culture.

Britishliterature, music, cinema, art, theatre, comedy, media, television, philos
ophy, architecture and education are important aspects of British culture. The
United Kingdom is also prominent in science and technology, producing world-
leading scientists (e.g. Isaac Newton and Charles Darwin) and inventions. Sport is
an important part of British culture; numerous sports originated in the country,
including football. The UK has been described as a "cultural superpower", and
London has been described as a world cultural capital.

The changes, which started in the UK, had a profound effect on the socio-
economic and cultural conditions of the world. As a result of the British Empire,

significant British influence can be observed in the language, law, culture and
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institutions of a geographically wide assortment of countries, including Australia,
Canada, India, the Republic of Ireland, New Zealand, Nigeria, Pakistan, South
Africa, Sri Lanka, the United States and English speaking Caribbean nations.
These states are sometimes collectively known as the Anglosphere, and are among
Britain's closest allies. In turn the empire also influenced British culture,
particularly British cuisine.

The cultures of England, Scotland, Wales and Northern Ireland are diverse
and have varying degrees of overlap and distinctiveness.

3.2. English national holidays

British nation is considered to be the most conservative in Europe. It is not a
secret that every nation and every country has its own customs and traditions. In
Great Britain people attach greater importance to traditions and customs than in
other European countries. Englishmen are proud of their traditions and carefully
keep them up. The best examples are their queen, money system, their weights and
measures.

There are many customs and some of them are very old. There is, for example,
the Marble Championship, where the British Champion is crowned; he wins a silver
cup known among folk dancers as Morris Dancing. Morris Dancing is an event
where people, worn in beautiful clothes with ribbons and bells, dance with
handkerchiefs or big sticks in their hands, while traditional music- sounds.

St.Valentine’s Day on February 14th is a lovers feast. People give gifts or send
greeting cards called Valentines to people they like or admire. This day is named for
an early Christian martyr.

Easter is celebrated as in the rest of Europe. It is an ancient symbol of spring and
new life. Christians remember Christ’s death and his resurrect (rising from the death,
return to life)

The mid-summer’s day on June 24th is marked by various special celebrations.
There is a sunrise ceremony at Stonehenge and in some parts of Scotland, Cornwall
or Northumbria there are lit the mid-summer fires as in pre-Christian times when this
ritual was performed to give strength to the Sun and drive out devils.

Halloween (the Eve of all Saint’s Day) on October 31st is a night of traditional fun
and games. Children light pumpkin lanterns to ward off witches and evil spirits. They
dress up in strange costumes, going round the houses and say ,,trick or treat* and are
given chocolate or candy. Halloween is associated with ancient Celtic customs such
as fortune-telling and tales of witches and ghosts. These pagan traditions mark the
beginning on winter.

On Guy Fawkes Night (Day) on November 5th English children are to be asking
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passers-by in the streets to ‘spare a penny for the guy’. The guy - a figure of a man,
stuffed with straw, paper or old rags usually stands somewhere nearby. This figure
represents Guy Fawkes, the leader of a group of men who tried to blow up the British
House of Parliament in 1605. But ‘The Gunpowder Plot” was discovered in last time,
no explosion passed and G.Fawkes was arrested and executed. So on November 5th
people fire up bonfires and there are a lot of explosions of fireworks all over England.
Most families have a fireworks parties this day. Bonfire Night, what is another name
for this feast, was originally Protestant demonstrations against Roman Catholics
(because Guy Fawkes was a Catholic) but now it is a good occasion for funny
celebration.
Remembrance Day on November 11th is a ceremony at the Cenotaph in Whitehall
in London when two minutes of silence remember those killed in the two world wars.
Christmas, a time of peace and friendly will between December 23rd - 25th was
originally a pagan celebration of hope of good coming spring and their religious
aspect grow up much later. A lot of things is prepared for this holidays and there is
usually decoration all over the cities. Shop windows are turning into artistic scenes,
they are lit up at night, you can heard some carols and there are many presents and
Xmas cards to buy. There is of course Father Christmas (in the USA called Santa
Clause) - a man dressed up in red robe, with a red chap on his head, thick white beard
and reindeers put on into his slider which stopping outside the chimneys.

This celebration have a different course in Great Britain and in the Czech
Republic. The final preparations for Christmas Day are done on Christmas Eve (24th
December) in UK. This day is most important in the Czech Republic and any other
European countries but the British don’t celebrate it. They also haven’t got a
decorated Xmas tree (like people in CR), but on Christmas Eve children hang up their
stockings near the fireplace - Father Christmas come down the chimney at night and
fill this stockings with lots of little gifts. Christmas presents are opened after
breakfast on Christmas Day (25th December) and there is traditionally lunch - roast
turkey and Christmas pudding (often in GB, always in USA but in CR there is a fish
on evening December 24th). This special festive Xmas pudding is made of eggs,
chopped candied peel, mixed dried fruit and shredded suet. It is covered with white
sauce and burning of strong brandy. Those who find the ‘treasure’ are supposed to
have good luck in the coming year. The day after is Boxing Day (26th December) -
the day of evening parties and public celebrations.

New Year’s Eveis the night of merry-making all over the land, especially in
Scotland. They have family parties and at twelve o’clock they sing a songs. People
gather in squares, link arms and sing. In Scotland they call the last day of the year
Hogmanay and the first visitor on New Year brings good luck. They give each other a
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piece of coal and wish ,,Lang may your lum reek* which express the hope that ‘your
chimney will smoke for a long time’.

Bank Holidays in England are held three times a year - on first Monday in May, on
last Monday in May (or first in June) and on the last Monday in August (or last in
September). The offices and banks of England are closed, no business houses,
factories, shops or schools are open on these days. On Bank Holidays there are
convoys of cars heading to the coast and the seaside are crowded of people. Many
families take a picnic or tea party and enjoy their meal in the open. Many Londoners
take their families to Hampstead Heath, a large park in Greater London where take
place an annual fair.

Royal Traditions One of the many royal traditions is the State Opening of
Parliament when the Queen reads the ‘Queen Speech’. This ceremony takes place
every autumn and hundreds of people watch the procession as the Queen travels from
Buckingham Palace to the Houses of Parliament in a gold coach. In the House of
Lords she sits on a throne, wearing a crown and Crown Jewels.

The Queen is also the only person in Britain with two birthdays. She was actually
born on April 21st but her ‘official’ birthday is on the second Saturday in June. On
this day there is the traditional ceremony called the Trooping the Colour. One
regiment of foot guards and one regiment of horse guards ‘troop’ the flag (‘the
colour’) in front of the Queen. It is a big and spectacular ceremony with brass bands
every year.

Martin Luther King Day held the third Monday in January is a remembrance day
of a black clergyman and civil rights leader who preached the rights of black people
which aren’t the second-class citizens. King was assassinated in 1968.
Memorial Day on May 30th (or last Monday in month) is a day in honour of those
Americans who have given their lives to their country in all wars.
Independence Dayon July 4th is the birthday of the USA.
Veteran’s Day on November 11th is a day in honour of those Americans who have
served. There is a official ceremony at the Tomb of the Unknown Soldier in
Arlington National Cemetery outside Washington D.C.
Thanksgiving Day is celebrated every fourth Thursday in November. It remembers
the first settlers - the Pilgrim Fathers - who came in 1620. It is mainly the family
holiday - the whole family gathers together and enjoys a traditional dinner - roast
turkey and pumpkin pies etc. This is also the day of gifts, charities and food for poor
and homeless people. There are also other holidays which have the tradition longer
than the USA. Most of them came from Europe, especially from Britain and are
celebrated by the majority of the population. The most important of these are
e.g. St.Valentine’s Day, Halloween or Christmas.
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3.3. Americans holidays and traditions

Every nation has different customs and traditions, its own way of life. In
Europe there are people who have lived in the same house and been in the same job
for 20, 30 or more years. That’s not the American way of life. The Americans love
change, they call it the spirit of adventure, a spirit that they think is more
characteristic of America than of Europe. They like to move away, to change houses
and jobs.

While the Englishman thinks it is ill mannered to ask private questions, the
American doesn’t feel that at all. He will tell you all about himself, his wife and
family, and ask where you have come from, what your job is, how you like America
and how long you are staying. The American prefers sociability. In his home he
doesn’t object to being seen by everyone — he actually likes it.

With this sociability goes overwhelming hospitality. A national Thanksgiving
Day is perhaps the only holiday spent by the Americans at home. Table decorations
follow a traditional pattern — a harvest of Indian corn, apples, oranges, walnuts and
grapes. Flowers also bring the fall scene indoors. The centre piece is the traditional
roast turkey.

Still another American tradition concerns Halloween. Its origin dates back
hundreds of years to the Druid festival. The Druid New Year began on November 1,
marking the beginning of winter and the reign of the Lord of Death. The custom of
telling ghost stories on Halloween comes from the Druids. On this occasion children
usually wear ghost costumes or false faces. They also carve out rounded eyes in
pumpkins and put burning candles inside them to make them visible from far away.

In Texas, where the West begins, the biggest annual festival — the Fat Stock
Show — is held. Its rodeo, hold together with the stock show, is the biggest indoor
rodeo on the earth.

And, of course, no nation can exist without humour. As they themselves say,
an American must have one wife, two cars, three children, four pets, five suits, six
acres, seven credit cards — and is lucky to have eight cents in his pocket.

America is enormous: the third largest country in the world with a population of
more than 300 million people. Americans come in all colors, have all types of
religions, and speak many languages from all over the world. Americans are
extremely independent, individualistic, and like to be different from each other. 66%
of Americans are overweight; 37% of those are obese. Americans believe in
freedom of choice. Americans need a lot of “elbow room”; they like personal space
around them. Approximately 1% of Americans are homeless (3.5 million people).
Americans talk easily to the homeless but use good judgment and are careful with
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whom they talk. Sadly, the streets of major cities are often dirty. Many people,
especially teenagers, wear strange clothes, and many have tattoos and body
piercings. Americans follow the rule of law. Littering (throwing garbage on the
street), graffiti and tagging (writing on the walls), and loitering (standing around and
doing nothing) are against the law and are punishable by a fine or jail.

Discriminating against or making any insulting statement about someone
else’s religion or ethnicity is against the law and could be punishable as a hate
crime. You must be over the age of 21 and you must have an identification card
with a photo to buy or drink alcohol.

In most states, it is illegal to buy cigarettes if you are under the age of 18 and
often you can only smoke in certain places. Americans are extremely informal and
call most people by their first name or nickname. Americans smile a lot and talk
easily to strangers, sharing personal stories. Asking “How are you?” is simply a
greeting and is nota question about your health.

When Americans put their hands on their hips, they are usually relaxed; when
they fold their arms tightly across their chests, they are angry or very serious (or
cold). Americans don’t push or stand too close to anyone in line. They always wait
their turn. In a restaurant, the server is usually very friendly and helpful and often
will tell you his or her name. When the service is good, tipping is expected to be
15-20% of the bill.

Questions

1. What is difference between culture and tradition?

2. What kind of English holidays do you know?

3. Do you know anything about American traditions?

4. Do you have any holidays in your country similar with British holidays?

5. Should we celebrate English holidays in our country, explain why and why not?
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LESSON 5. THE METHODS OF ORGANIZING
EXTRA CURRICULAR ACTIVITIES

Plan:
1. Independent reading method
2. Effects of independent reading tasks on learners in their free time
3. Main methods and approaches of writing after class scenario of measure

Key words: after lesson activities, useful reading tasks, independent reading
skills, pupils, variety of sources, UNESCO, school achievement, literacy
acquisition, extracurricular reading, silent reading, effective programs

1.1 Independent reading method

Independent reading is the reading pupils choose to do on their own. It
reflects the reader’s personal choice of the material to be read as well as the time
and place to read it. Independent reading is done for information or for pleasure.
No one assigns it; no one requires a report; no one checks on comprehension.
Independent reading is also called voluntary reading, leisure reading, spare time
reading, recreational reading, and reading outside of school.

Voluntary reading involves personal choice, reading widely from a variety
of sources, and choosing what one reads. Alliterates, people who have the ability to
read but choose not to, miss just as much as those who cannot read at all.
Individuals read to live life to its fullest, to earn a living, to understand what is
going on in the world, and to benefit from the accumulated knowledge of
civilization. Even the benefits of democracy and the capacity to govern ourselves
successfully depend on reading. Thomas Jefferson believed that informed citizens
are the best safeguard against tyranny. He believed that every citizen must know
how to read, that it is the public’s responsibility to support the teaching of reading,
and that children should be taught to read during the earliest years of schooling. In
a letter to Colonel Edward Carrington, Jefferson wrote: “The basis of our
government being the opinion of the people, the very first object should be to keep
that right; and where it left to me to decide whether we should have a government
without newspapers, or newspapers without a government, | should not hesitate a
moment to prefer the latter.”

Research indicates, however, that many pupils do not choose to read often or
in great quantities. In recent years scholars from a variety of disciplines have
studied the amount of time pupils choose to read and the effect of literacy on
cognitive functions. In a series of studies involving hundreds of pupils, Morrow
and Weinstein found that very few preschool and primary grade children chose to
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look at books during free-choice time at school. Greaney found that fifth-grade
pupils spent only 5.4 percent of their out-of-school free time engaged in reading,
and 23 percent of them chose not to read at all. Anderson, Fielding, and Wilson
found that pupils spend less than 2 percent of their free time reading. Furthermore,
as pupils get older, the amount of reading they do decrease.

The premise that literacy is associated with school achievement,
participation in a democracy, and self-fulfillment is widely held. Why then don’t
pupils read more? Some suggest that the way reading is taught is not conducive
producing pupils who love to read. In a study for UNESCO, Irving found that most
respondents made no association whatsoever between reading and pleasure.

Many teachers of language arts, recognizing the value of independent
reading, immerse pupils in real literature from their earliest encounters with print
and establish sustained silent reading time in their classrooms. According to
Anderson, Fielding, and Wilson, pupils who begin reading a book in school are
more likely to continue to read outside of school than pupils who do not begin a
book in school. However, research also suggests that some teachers are not
knowledgeable about children’s literature; they are not able to introduce pupils to
the wealth of books available, and they may not recognize the effects of their
teaching methods on pupils’ attitude toward reading.

The common sense notion that pupils who do a substantial amount of
voluntary reading demonstrate a positive attitude toward reading is upheld in both
qualitative and quantitative research. Pupils’ reading achievement has been shown
to correlate with success in school and the amount of independent reading they do.
This affirms the predictability of a success cycle: we become more proficient at
what we practice.

Longitudinal studies that show long-term effects or that isolate the exercise
of literacy, however, are missing from the research on voluntary reading and
school achievement. Such studies might indicate which factors make a difference
in establishing lifetime reading habits and in what influences readers’ choice of
reading material, that perhaps could help us plan effective programs. Unfortunately
very few case studies set in homes, libraries, or classrooms extend over long
periods of time, and factors associated with the effects of reading are not well
defined.

1.2. Effects of Independent Reading on Learners
The amount of free reading done outside of school has consistently been
found to relate to growth in vocabulary, reading comprehension, verbal fluency,
and general information. Pupils who read independently become better readers,
score higher on achievement tests in all subject areas, and have greater content
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knowledge than those who do not. Although the correlations are steady,
determining the appropriate causal interpretation of the relationships is
problematic. This section reviews research on the status of independent reading,
how it develops across age levels, and how it is encouraged.

During the 1930s and 1940s educators believed that children should not be
taught to read until they were six and a half years old and performed well on
reading readiness tests. This belief was based on a study showing that most
children who received formal reading instruction when they were that age usually
succeeded in learning to read. Inferences made from the study established teaching
practices for many years. Later researchers went beyond simple chronological age
and looked at the literacy experiences children had during their early years. Other
researchers studied children who learned to read without direct instruction before
school entrance. Some concluded that children learned to read naturally, although a
great deal of supportive and interactive behaviors conducive to the learning were
apparent. Overwhelmingly the studies show that children from a variety of
socioeconomic backgrounds learn to read early.

Children who learn to read before school entrance are those who are read to,
who have someone to answer their questions, and who like to make marks on
paper. They are called “paper and pencil” kids. Studies show clearly that children
need not be from privileged homes in order to learn to read early, but they must
have access to print and have someone to read to them. Heath, concluded that the
way children interact with books in many homes differs from how they are
expected to interact with books in school. Children who come to school with well-
developed skills in “taking meaning from books” are clearly at an advantage.

Other researchers looked at the acquisition of reading from a developmental
point of view. Clay, a leader in the field, introduced the concept of emergent
literacy-the idea that learning to read and write begins very early in life and
follows a continuum instead of appearing in distinct stages. Research in emergent
literacy shows that children acquire considerable knowledge about language,
reading, and writing before coming to school. By the time they are two or three
years old, many children can identify signs, labels, and logos they see in their
homes and communities. Emergent literacy researchers found that reading and
writing develop concurrently and interrelated. Children learn to read through active
engagement and construct their own understanding of how written language works.
Adults help learners by modeling behaviors, such as writing a shopping list. Even
more important than the demonstrations of literacy are the occasions when adults
interact with children around print, reading together from pictures and text.

When Durkin studied the homes of children who had learned to read early,
she found that someone in the home read to the children, answered their questions,
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and encouraged them to write. Wells counted literacy events (which he defined as
any encounter in which the child was involved in reading, writing, or engaging
with print), and found that prior to school entrance some children had hundreds of
literacy events, whereas others had few or none. The amount of experience that
five-year-old children had with books was directly related to their reading
comprehension at seven and eleven years old. Children who had engaged in
hundreds of literacy events entered school understanding more about the world
than children with minimal literacy events and furthermore, they excelled at the
end of elementary school. Six years of schooling could not make up for the loss
children suffered by not engaging in literacy events in their early lives. Wells
stated that of all the activities considered possibly helpful for the acquisition of
literacy, only one—listening to stories—was significantly associated with later test
scores. The need for extensive early literacy experience was further documented in
the research of Durkin , and Teale and Sulzby.

The value of reading to children is demonstrated repeatedly. Clark, Clay,
Durkin, Holdaway , and Smith showed that reading to children helps them learn
that written language differs from oral language, that printed words on a page have
sounds, and that print contains meaning. In fact, children who learn to read before
coming to school and ones who learn to read successfully in school come from
homes where they are read to often.

However, being read to does not by itself automatically lead to literacy. The
real link seems to lie in the verbal interaction that occurs between adult and child
during story reading. Since children learn language by actively constructing
meaning, the seeds of literacy lie in the social construction of meaning around
print, that is, the talk— ’scaffolding,” explaining, clarifying—between the reader
and child listener as they look at, point to, and label objects, and discuss print and
its meaning. Successful storybook reading that leads to literacy involves interaction
in which participants actively construct meaning based on the text.

Early childhood experiences strongly influence literacy acquisition. Studies
of day-care experiences show that children’s literacy learning depends heavily
upon what adult caregivers do. Morrow studied the relation between the literacy
activities discussed, guided, or modeled by caregivers and children’s voluntary
literacy behavior. She found that few day-care classrooms were designed to
encourage literacy through writing centers, lots of books, labels, and print. In
centers where high literacy behavior was observed, however, adults engaged
children in frequent reading and writing activities. They not only made books
available, they made them unavoidable. Their enthusiasm for books and stories
was contagious. In the centers where low literacy behavior was observed,
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caregivers perceived play as a time for social and motor development; they did not
model or facilitate literacy activities and therefore, few occurred.

Literacy needs to be nurtured. Hurley studied literacy interactions between
adult caregivers and children in a day-care center over a six-month period. She
found that although the day-care workers read to children daily and introduced
concepts about print incidentally, they emphasized discipline and behavior control
instead of literacy. Adult caregivers need models for interacting with children
when they read to them.

Snow found that talking with children had an even stronger effect on literacy
learning than reading aloud to them. During table talk, parents answer children’s
questions, give them focused attention, and listen to their words. Children learn
new vocabulary, clarify misunderstandings, and expand surface-level
understandings. Snow pointed out that whereas table talk is ideal, it is the talk that
Is important and that can occur in the car, during bathtime, and at bedtime.

Ginneti analyzed the preschool experiences of 138 gifted and 92 nongifted
children and the background information of their parents. He found that daily
experiences with books help all children succeed in school and that gifted children
were more likely to be read to daily, have books and reading areas in their homes,
and go to the library more than once a month. He concluded that primary
caregivers influence a child’s development and learning.

The preschool years are the crucial ones for children’s language and literacy
learning; what happens during those years has a lasting effect on all learning. In all
socioeconomic levels some children who have access to print and construct
meaning from it learn to read prior to school entrance. Early experiences with
language, stories, and print are formative. Children need access to print, but they
also need someone to mediate between their own language and the language of the
text. This person models reading and helps the child to construct meaning from
print.

Primary and Elementary Grades 1-5

The amount of independent reading pupils do significantly influences their
level of reading performance. In a series of studies considered to be benchmark
indicators of children’s exposure to print, Anderson, Wilson, and Fielding and
Fielding, Wilson, and Anderson asked fifth-grade pupils to record their activities
outside of school. In one study, fifty-three pupils kept logs of free-time activities
for eight weeks, and in the second study, 105 children kept logs for twenty-six
weeks. In both investigations children averaged ten minutes per day reading
books—little more than 2 percent of their time but enough to make a significant
difference in reading achievement scores. Fifty percent of the children read from
books four minutes a day or less. Thirty percent read two minutes a day or less.
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Almost 10 percent reported never reading any book on any day. For the majority of
children, reading books occupied 1 percent or less of their free time.

Anderson, Fielding, and Wilson compared the amount of pupil reading with
their scores on achievement tests. The number of minutes spent in out-of-school
reading, even if it was a small amount, correlated positively with reading
achievement. The more pupils read outside of school the higher they scored on
reading achievement tests. Pupils who scored at the 90th percentile on a reading
test spent five times as many minutes as children at the 50th percentile, and more
than 200 times as many minutes per day reading books as the child at the 10th
percentile. The researchers conclude that “among all the ways children spent their
time, reading books was the best predictor of measures of reading achievement
reading comprehension, vocabulary, and reading speed, including gains in reading
comprehension between second and fifth grade”.

Greaney and Hegarty, leading researchers in the area of independent reading,
asked 138 fifth graders to use diaries to record their leisure activities four days a
week. Results showed that 18 percent indicated that they do not read at all, and
31.5 percent read three or more hours during the weekly reporting period. Overall,
pupils devoted 7.2 percent of their leisure time to reading. Correlational measures
show a significant relation between the amount of time devoted to independent
reading and reading achievement, verbal ability, attitude toward reading, and home
influence factors. And pupils who read the most scored in the top quartile in
reading achievement tests. Tunnell and Jacobs summarized numerous studies from
the past sixty years and found a statistically significant relation between academic
achievement and independent reading.

Watkins and Edwards found that proficient middle-grade readers tend to
spend more time doing recreational reading and make greater gains in reading
achievement than less able readers. Less able readers consistently read less than
proficient readers and rank below average in reading skill. Academic performance
Is closely related to reading performance. Watkins and Edwards also found that
teachers’ attitudes toward reading significantly affect the amount of extracurricular
reading pupils do.

Allen, Cipielewski, and Stanovich asked sixty-three fifth-grade pupils to
complete daily-activity diaries for nonschool time for fifteen days. They also used
checklists of book titles, authors, and activity preference as a way to estimate
exposure to print. All measures of print habits and attitudes (except for one reading
attitude survey) were consistently related to the verbal ability measures, which
confirmed earlier findings. Print exposure was more strongly linked to
performance in the verbal domain than in the domain of mathematics computation.
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The checklist measures of title and author recognition and activity preference held
up as valid indicators of children’s exposure to print.

Bertland found that pupils’ patterns of borrowing books from the library for
recreational reading hinge on the attitudes of their teachers. Teachers who
consistently bring their classes to the library for skills lessons and to do content-
area research have pupils who frequently use the library for independent reading.
On the other hand, teachers who do not bring their classes to the library to select
books have pupils who check out fewer books per person.

Krashen conducted a comprehensive meta-analysis of forty-one studies on
in-school free reading, sustained silent reading, and self-selected reading programs.
In thirty-eight of forty-one studies, pupils who engaged in free reading did as well
or better on standardized tests of reading comprehension than pupils who were
given direct instruction in reading. Krashen’s meta-analysis showed that in-school
free reading programs are related to vocabulary development, knowledge of
grammar, writing, and oral language facility. Correlations between free voluntary
reading and scores on literacy proficiency tests are not always highly significant
statistically; however, they are consistent and show that free voluntary reading
does make a difference.

Krashen also examined the results of out-of-school studies in which
participants gave self-reports of their free voluntary reading. The results of these
studies confirm the in school studies: more reading results in better reading
comprehension and related literacy skills. Pupils’ reading ability and desire to read
are affected by the structure of the texts they read. If texts are well organized, have
a logical flow, and include relevant information, they are inviting and reader
friendly. Unfortunately the quality of writing used in some content-area textbooks
found in American classrooms is considered deficient in some respects. Some
textbooks are simply “baskets of facts,” little more than loosely connected lists of
propositions about a topic. The organization of chapters, the structure of expository
text, and the language may be murky. Traditional expository structures such as
cause-effect, temporal sequence, or comparison contrast are seldom found. Pupils
often find more clearly written expository text in good informational trade books
than in textbooks.

In a meta-analysis of studies related to the influence of the Newspaper in
Education program on later newspaper readership, Stone found positive results.
Pupils who participate in the program have less trouble reading newspapers, enjoy
reading them more, and are likely to be current newspaper readers. Their interest in
hard news increases, and they become interested in public affairs. Interest in
leisure time reading of newspapers was corroborated by Mellon in her study
among rural teens.
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Collectively, research supports the fact that during primary and elementary
grades, even a small amount of independent reading helps increase pupils’ reading
comprehension, vocabulary growth, spelling facility, understanding of grammar,
and knowledge of the world. Research also shows that a variety of means can be
used to measure exposure to print, such as diary records of amount of time spent
reading, author recognition, title recognition, and activity preference checklists.
Whereas these measures appear to be good predictors of verbal outcomes when
used individually, they are stronger when used in combinations.

Middle School and Young Adults: Grades 6-9 and 9-12

Age level is a primary factor that shapes why people read, what they read,
how much they read, and what they do with what they read. Furthermore when
pupils started to read affects their subsequent school experiences and reading
competence. Developmental influences are strong.

The National Assessment of Educational Progress (NAEP) is administered
every five years to a sample of nine-, thirteen-, and seventeen-year-old pupils
across the United States. Searls, Mead, and Ward analyzed NAEP data and found
that age is a determining factor in how much time pupils spend watching television
and how much time they spend doing spare-time reading. Time spent watching
television as well as doing spare-time reading declines as children reach
adolescence. Similar results emerged in studies by Watkins and Edwards and
Greaney and Hegarty. However, Moffett and Wartella found that after a decline in
mid-adolescence, reading increases again during eleventh and twelfth grades.

Grunwald cited a study showing that young people’s use of computers shifts
away from games and toward accessing information as they get older. Pupils who
use computers watch TV less frequently than those who do not use computers.
People in households with computers spend just as much money on reading
material as those without computers. The early trends are promising, but further
study needs to be done on the effect of computer use on the amount of reading
done.

In two surveys using self-report by subjects, McCoy et al. found a decrease
in recreational reading during middle school years. In one study, one hundred
pupils in college level developmental (remedial) reading courses reported a marked
decrease in recreational reading during middle school. In a second survey, a
majority of 159 seventh- and eighth-grade pupils reported reading independently
up to seventh grade but practically ceasing to read anything not required or
assigned after that. Recreational reading ranked lowest among their preferences for
independent activities.

Feitelson and Goldstein found that light reading provides motivation for
more reading. Pupils who read books in series (several books written about the
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same characters) developed reading fluency and the linguistic competence
necessary to read higher quality material. They gained knowledge of the world,
learned story structures, and became aware of literary devices by reading series
books. Light reading became a stepping stone to further reading. Increased reading
proficiency and fluency makes it possible for pupils to read more complex
material. They often choose light reading for independent reading because they
enjoy it, and they become more fluent readers in the process. Adults who
encourage pupils to develop the reading habit through light reading can lead them
to further reading. Pupils must take the first step of developing reading fluency
before they can take the second step of becoming avid readers.

There is some evidence from case studies and large group research that light
reading, such as comic books, leads preteens and young adults to more, if not
always higher quality, reading. For example, researchers Dorrell and Carroll placed
comic books in a junior high school library but did not allow them to circulate;
pupils had to come to the library to read them. The researchers compared
circulation figures of non-comic-book material and total library use during the
seventy-four days the comics were in the library with the fifty-seven days prior.
Library use increased 82 percent with a 30 percent increase in the circulation of
non-comic-book material. Other studies, however, showed that comic book reading
does not correlate positively with higher levels of literacy

Educators have long lamented pupils’ academic losses during the summer
break. They are discouraged when pupils perform well in May or June but return in
September reading at a level six months or a year below their earlier performance.
Heyns studied sixth-grade pupils from varied racial and socioeconomic groups to
search for differences between those who regressed and those who continued to
learn over the summer. She found that the single summer activity that is most
strongly and consistently related to summer learning is reading. Whether measured
by the number of books read, the time spent reading, or regularity of library usage,
reading systematically increased the pupils’ vocabulary scores.

Barbieri found that seventh-grade girls read for personal reasons: to clarify
their beliefs, to find out who they are, and to discover that they are not alone. Like
Atwell, she found that time, choice, and response are necessary parts of a literacy
program if pupils are to develop enthusiasm for reading. Psychologists Brown and
Gilligan found that girls’ sense of identity is deeply rooted in their perceptions of
relationships, which they see as a way of knowing, an opening between self and
others that creates a channel for discovery—an avenue for knowledge. Girls read to
explore relationships; it is central to their reading. Barbieri found that girls read to
search for answers to personal problems that bother them. Pupils want the freedom
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to choose the books they read, to talk with peers about the books, and to respond to
reading in ways they chose.

Most educators are concerned about what pupils read because reading only
light material does not automatically result in an ability to read advanced material.
Hafner, Palmer, and Tullos found that better readers preferred complex fiction. In a
large-scale study in fifteen countries, Thorndike found that for fourteen-year-olds,
the types of reading that correlated best with reading comprehension were (1)
humor, (2) history and biography, science fiction, myths, and legends, and (3)
adventure and current events. By the end of secondary school, the pattern changed
somewhat: pupils with the highest levels of reading comprehension read history,
biography, technical science, philosophy, and religion. Mellon found similar
reading tastes and habits among rural teens.

Cunningham and Stanovich assessed the construct validity of a new measure
of exposure to print by using a book title recognition test (TRT) with middle
school pupils. The TRT correlated significantly with spelling, vocabulary, verbal
fluency, word knowledge, and general information. Further, the TRT accounted for
variance in the criterion variables when differences in both general ability and
phonological decoding ability were controlled. Although correlation, the data
suggest that print exposure is an independent contributor to the development of
verbal abilities. Based on cumulative data from several studies, Cunningham and
Stanovich concluded that print exposure is a significant, unique predictor of
spelling, vocabulary knowledge, and general world knowledge.

Stanovich and Cunningham continued to question where knowledge comes
from; they challenge “cognitive efficiency” theorists, who say that the crucial
variable in learning is not exposure per se, but conceptual need and inference of
meaning from context. They also challenge those who say that information is
available to individuals in all but the most seriously deprived environments and
conclude that exposure to print could not account for differences. In their study of
268 college pupils, measures of exposure to print predicted differences in
knowledge in a variety of subject domains after individual differences on four
indicators of general ability had been statistically controlled. Although correlation,
the results suggest that exposure to written sources of information is an
independent contribution to the acquisition of content knowledge.

Educational policy makers have asked questions about when to begin
teaching children to read. Hanson and Farrell conducted a follow-up study of 3,959
high school seniors from twenty four school districts in ten states. Using
curriculum guides and school records, they assessed the inclusion of kindergarten
reading instruction, family background, and educational history variables.
Following a direct assessment of reading interests and competencies of high school
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seniors, they compared the relationship between reading instruction in
kindergarten, pupils’ subsequent schooling experiences, and their reading
competencies as high school seniors. Their data show clear, consistent, and
positive differences associated with receiving instruction in reading in
kindergarten. The advantage of early instruction in reading was maintained
throughout schooling and remained evident at the senior high school level.

Scholars from a variety of disciplines have attempted to specify the effects
that reading has on cognitive functioning, but it is difficult to document specific
behavioral outcomes associated with reading. Spurious correlations may arise
because literacy levels correlate with many other desirable behaviors. It is well
known that exposure to print is a good predictor of spelling, vocabulary
knowledge, and general world knowledge. Even when the variance attributable to
general ability and phonological decoding are controlled, measures of exposure to
print correlate significantly with spelling, vocabulary, verbal fluency, and general
information. Research shows that the amount of time spent reading varies by age
level.

1.3. Main methods and approaches of writing after class scenario of
measure

Morris and Kaplan developed a program to increase independent reading
among middle school readers, who are at an age when independent reading tends
to drop. As part of the program, parents came to school to participate in discussion
groups organized around books their children chose to read. The program led
parents to continue reading and discussing books with their children outside of the
organized groups.

Teaching practices have a lasting effect on pupils’ ability and willingness to
read. Ozburn described a sustained silent reading program in a ninth-grade reading
class of sixty, most of whom were at-risk pupils. Pupils gained an average of 3.9
year levels on their reading achievement test scores during a one-year program.
Kelley surveyed public and school librarians in Massachusetts. Several hundred
librarians were asked to describe factors necessary to promote reading and
instructional use of the library among pupils. The factors they identified include
adequate budgets to provide media resources and up-to-date collections, and
enthusiastic, certified school and public librarians available to serve pupils.

Increasingly, businesses, schools, and libraries are cooperating to encourage
reading. For example, the Library Administration and Management Association
(LAMA), a division of ALA, sponsors workshops on creating alliances and
partnerships among business, community, and libraries. The seminars focus on
establishing coalitions among community organizations, business, and government
to support literacy at all levels. Another successful library, school, and business
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alliance encourages pupils to sign up for library cards as a part of ALA’s “Sign Me
Up” contest. Public librarians visit local schools, teachers bring their pupils to the
library, and the World Book provides prizes.

Some common features of effective programs cited for primary and
intermediate pupils remain the same for programs for middle school pupils and
young adults, for example, active parental involvement in pupil learning,
partnerships among community institutions, and collaboration among school and
public librarians and teachers. The added freedom of middle school and young
adult pupils makes it imperative to give adequate time for independent, self-chosen
reading, to demonstrate the value and pleasure of reading and writing, and to make
technology available in the search for information.

Independent reading is the kind pupils choose to do on their own; it is not
assigned or assessed, but it has a positive effect on learning and school
achievement. Research about the effects of independent reading on school
achievement and programs planned to promote it demonstrates these common
factors:

* The amount of free reading done outside of school has consistently been
found to relate to achievement in vocabulary, reading comprehension, verbal
fluency, and general information. Pupils’ reading achievement correlates with
success in school and the amount of independent reading they do.

* Numerous surveys show that many pupils do not choose to read great
guantities, nor do they choose to read often .

* The preschool years are crucial ones for children’s language and literacy
development.

» Library programs are founded on the knowledge that literacy experiences
have a lasting effect on language growth, reading development, and scholastic
achievement.

« Common features of effective programs designed to promote reading in
schools, homes, and libraries include access to varied material that appeals to all
ages and tastes, active parent involvement, partnerships among community
institutions, and collaboration among significant adults in pupils’ lives.

Questions
1. What is independent reading?
2. Why do we need independent reading tasks?
3. Which methods of reading do you know?
4. What are the characteristics of effective reading task?
5. What are the distinguishing features of reading a newspaper and a
reading activity (exercise, task)?
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6. What skills can pupils develop through independent reading in their
free time?

1. Give definition for ‘free reading and independent reading tasks”.

8. What are the steps of creating a scenario of measure after class

LESSON 6: THE METHODS OF ORGANIZING
EXTRA CURRICULAR ACTIVITIES

Objectives:
e to show participants the value of measures after lessons
e to explore the characteristics of effective instructions how to organize
measures

e to give participants a view of different types of organizing holidays and
measures

e to give participants several types of measures after their lessons in free time
Practical tasks

1. Discuss appropriate organization and effective ways of organizing
measures.

2. Explain what is effective practice in organizing parties

3. Suggest innovational techniques for increasing organizing measure skills
and promoting pupils to use these skills in their independent
organizational aspect.

4. Effective methods of creating scenario

5. Select a narrative or factual scripts of developing independent working
skills

6. Write a scenario of 21% of march Navruz’s measure and show it in role

play, it should be at least hour duration.

In this activity, pupils should write a scenario to the certain measure. The
purpose of the activity is for pupils to learn to create thoughtfully to a measure in
order to discover creative ideas and extend their understanding of parties.

Select a narrative or factual script that has a good chance of evoking a
response of measures. That is, the text of scenario itself should have qualities that
motivate pupils to show a reaction to it. Pupils show the measure itself, completing
appropriate scenario of holiday or party in their activities. Prepare a handout with
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instructions for the activity along with a name of holiday measure. Pupils can:
o Explore their thoughts or feelings about the measure

o Relate the scenario to their own experience of holiday

o Celebrate or not celebrate that measure

o Compare holidays (Uzbek and British)

Questions
1. What is a measure scenario?
2. What are different holidays measures?
3. What is effective method on creating a plan of parties?
4. What is the role of writing a scenario of measures after classes?
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V. KEWCJIAP BAHKHA

Casel. Andrea’s story

| was a chubby child growing up with a perfectly skinny twin sister. She
seemed to receive all my parents and our peer’s attention because she was thin. I
felt ignored which developed my shyness. She dominated in almost everything that
we did together. | thought that going on a diet would increase my self-esteem and
get people to notice me. | did not starve myself, but I would limit my caloric intake
to about eight hundred calories.

| would eat a bowl of cereal for breakfast so my parents would think | was
eating properly. I wouldn’t eat lunch. I’d make up excuses like I either did not have
any money or | was not hungry and | would eat later. After school | would go to
tennis practice on an empty stomach and exercise as much as I could for two hours.

My family always ate dinner together, so | would eat a full meal to keep
everybody from assuming that | had an eating disorder. I’d always tell my mom
that certain items were too fattening and I couldn’t eat them.

Question: Does Andrea have a problem or disease? What would you do if
you were Andrea?

Case 2.

Anju Talwar encourages her students to keep a literature logbook Teacher
Anju Talwar teaches English in Class IX at a local government girls’ school. My
students come from a village that has no cinema hall or Internet booth. Nor do all
the girls have a TV set at home. All this, however, does not lessen the girls’
eagerness to learn English. They read their English lessons regularly because the
only English they get to see is in the lessons in their English textbook. They write
and memorise answers, complete gap-filling exercises, match columns and do
other comprehension tasks to get good marks in the English exam. | realise that |
cannot stop my students from reading their English lessons to prepare for their
exams. But | also hope, as their English teacher, to make them enjoy reading the
stories, adventure tales, poems, plays, travel accounts and other interesting units
given in their textbook. | believe this will encourage them to enjoy reading
literature outside the class text and develop their language skills. Last year, |
decided to try a new strategy to make my students read their English literature
lessons. | made every student record their feelings about the story (or play, or
poem, etc.) they had just read in a notebook. I explained this was called a logbook
and that they could use it to note down answers to some questions about the text.
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Description An example of a student’s logbook. It is a table of two columns.
The righthand column is blank; the rows in the left-hand column read ‘Date’, ‘Title
of the story/poem/other’, ‘Author (if given)’, ‘1. The character I liked the most’,
‘2. The reasons why’, ‘Five memorable sentences/pieces of dialogue from the
text’, and ‘Why I liked/did not like the text’. I gave my students a week to finish
reading and noting down their responses. | allowed them to note down their
feelings in their home language the first time, because | did not want them to feel
they were writing a test. At first, the students found it difficult to read the lesson
without help, and they kept asking me for the meanings of new words. |
encouraged them to guess the meanings by reading the surrounding sentences
carefully. Slowly, the girls began to enjoy the challenge of reading on their own.
Every Friday, the students talked about the book that they had read or were
reading. Because they could speak in their home language, they participated
eagerly in the discussion.

Case 3. Sonia Sinha helps her students to understand plays Teacher Sonia
Sinha is an English teacher for Class IX in a local CBSE school. | love to read
English plays, so when | was appointed as an English teacher | was very excited.
On my first day, | asked the students whether they had read any of the plays in
their Literature Reader. The students said they were waiting for me to give them
notes that they would memorise for the exams, and one student asked if he could
write answers from a guidebook. | was shocked to hear such comments. | realised
that they were all serious about their English course, but somehow they had not
learnt how to read and respond to a play. They looked at the chapters in their
Literature Reader simply as lessons to ‘prepare’ for the examination. | realised |
would have to do something to change the way students read literature. | wanted
my students to focus on a play’s dialogue and stage directions [additional
information given beside the dialogue that tell us where the characters are placed
and what expressions they have to enact], and see how these contributed to the
theme of the play. | wanted them to notice that the dialogue makes the reader
understand what the characters feel and how they express their feelings and
opinions. | thought of a strategy. A day before my drama class, | selected a student,
Satish, and made him practise reading with me a few short pieces of dialogue, as if
we were acting a play on the stage. The next day, | announced to my class that they
would listen to a play. | told the students to pay attention to their reading, because
they would have to answer questions on it. Then Satish and | read the dialogue as
naturally as we could.
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Case

Brrr ... It’s cold in here!
Why are you sitting in
this cold room, Rohan?

Umm ... Mum ... [ wasn't
watching TV, I swear! | was just
thinking about my homework!

Oh really! Did I say anything about
TV? 1 just came to ask if you wanted
anything from the market!

Question: Was Rohan watching TV? How can you substantiate that?
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V. TJIOCCAPUIA

English

Definition

Activity

A short task which is a part of a lesson

Blog

A shared on-line journal where people can post diary entries about
their personal experiences and hobbies

Cambridge ESOL

University of Cambridge ESOL Examinations (Cambridge ESOL) is
a part of the Cambridge Assessment Group, which is a department of
the University of Cambridge

CEFR

Common European Framework of References for Languages

Communicative
language teaching

The goal of this teaching method is communication, both in the
classroom anf in real life. It generally encourages more learner talk
for real communicative purposes and a facilitative role for the
teacher.

Distance education

The education of students who may not always be physically present
at a school.

English-speaking
country

A country where English is the first language/ mother tongue

ETS

Educational Testing Service that is the nonprofit educational
organization

Extracurricular

Educational activities not falling within the scope of the regular

activities curriculum
Genre Type of a text
IELTS International English Language Testing System

Integrated skills

All of the language skills (listening, reading, speaking, writing)
together. Integrated skills activities bring together different language
skills (e.g. learners discuss a writing assignment, thus practicing
listening, speaking and writing).

Language ‘Picking up’ a language; not learning it consciously, but by being
acquisition exposed to it in natural situations

Method The procedures and techniques characteristic of teaching

Mind map A diagram which supposedly represents the brain or the mind: topics

are clustered on the page together as they are believed to be collected
in the brain.

Misconception

An incorrect conception

Pronunciation

The act or result of producing the sounds of speech, including
articulation, stress, and intonation, often with reference to some
standard of correctness or acceptability

STT The amount a learner or a student talk during a lesson
TOEFL Test of English as a foreign language
TTT The amount a teacher talk during a lesson
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