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1.00. UMUMKASBIY FANLAR BLOKI
1.05. INGLIZ ADABIYOTI TARIXI 
KIRISH
“Ingliz adabiyoti tarixi” fanini o’qitishda ingliz adabiyoti tarixining eng muhim davrlari, davrlashtirish mezonlari, ingliz adabiyoti eng yetuk asarlar, mumtoz adabiyotning yirik  vakillarining ijodi,  adabiy ta’sir va adabiy aloqalar, individual ijodiy uslub muammosi, adabiy muhitlararo adabiyot, adabiyotning evolyusion taraqqiyoti xususiyatlari, badiiy kashfiyotlar, ingliz adabiyotida yangi yo’nalishlarning paydo bo’lishi to’g’risidagi bilimlarni o’zlashtirishni nazarda tutadi.

O’quv fanining maqsad va vazifalari
“Ingliz adabiyoti tarixi” fanini o’qitishdan maqsad - ingliz adabiyoti tarixining tarkibiy qismlari, taraqqiyot yo’li, davrlashtirish tamoyillari, adabiyotning mazmun-mohiyati davriy hodisalar ta’sirida o’zgarib, boyib borishi, badiiy tafakkur mahsuli  to’g’risidagi nazariy bilimlarni o’zlashtirish ko’zda tutiladi.
“Ingliz adabiyoti tarixi” fanining vazifasi - tinglovchilarga ingliz adabiyoti tarixida yashab faoliyat ko’rsatgan adabiyot namoyandalarining ijodiy merosi bilan tanishtirish orqali tinglovchilarni egallangan ko’nikma va malakalarini ingliz adabiyoti o’qitishda unumli foydalanishga yo’llashdan iborat.

Fan bo’yicha tinglovchilarning bilimiga, ko’nikma va
malakasiga qo’yiladigan talablar

“Ingliz adabiyoti tarixi” fanini o’zlashtirish jarayonida  tinglovchilar: 

fanning maqsad va vazifalari, ingliz adabiyoti tarixining tarkibiy qismlari, taraqqiyot yo’li, davrlashtirish tamoyillari, adabiyotning mazmun-mohiyati davriy hodisalar ta’sirida o’zgarib, boyib borishi, yetuk badiiy asarlar, ingliz adabiyotining yirik  vakillari ijodi, adabiy ta’sir va adabiy aloqalar, individual ijodiy uslub muammosi, adabiy muhitlararo adabiyot, adabiyotning evolyusion taraqqiyoti xususiyatlari, badiiy kashfiyotlar, ingliz adabiyotida yangi yo’nalishlarning paydo bo’lishi, uning taraqqiyoti asosiy bosqichlarini bilishi  va malaka hosil qilishi lozim. 

Muayyan  davr adabiy hodisalari, muayyan ijodkor hayot yo’lini to’g’ri baholay olish, har qanday janrga mansub adabiy asarni tahlil qilish, o’z ilmiy-tadqiqot ishlarida ushbu fan bo’yicha egallagan bilimlaridan foydalanish  ko’nikmalariga ega bo’lishi lozim. 
Fanning o’quv rejasidagi boshqa fanlar bilan o’zaro bog’liqligi,   uslubiy jihatdan uzviyligi va ketma-ketligi
Fan o’quv rejasidagi o’zaro bog’liq barcha ishlar psixologiya, pedagogika, ona tili va ingliz tili va adabiyoti bilan jips bog’lanishi kerak.
Fanning ta’limdagi o’rni
“Ingliz adabiyoti tarixi” fani ingliz  tili  va adabiyoti  mutaxasssiligi bo’yicha yetuk kadrlar tayyorlash, adabiyotshunoslik yo’nalishidagi fundamental tadqiqotlarni rivojlantirish ta’lim tizimida adabiyot o’qitishni rivojlantirishga xizmat qiladi.

Fanning o’qitishda zamonaviy axborot vapedagogik texnologiyalar
“Ingliz adabiyot tarixi” fanini o’qitishda ko’rgazmali qurollardan, tarqatma materiallardan, kompyuterdan, Internet yangiliklaridan, muammoli ta’lim, qiyosiy tahlil, ma’ruza metodlaridan va seminar shaklidan foydalaniladi.

ASOSIY QISM
	t/b №
	Mavzular
	jami
	ma’ruza
	amaliy
	seminar

	1
	O’rta asrlar ingliz adabiyoti
	6
	4
	-
	2

	2
	Uyg’onish davri adabiyoti
	8
	4
	2
	2

	3
	XIX asr ingliz adabiyoti
	8
	4
	2
	2

	4
	XIX asr oxiri XX asrlar boshlarida ingliz adabiyoti
	6
	2
	2
	2

	
	JAMI
	28
	14
	6
	8


1-mavzu. O’rta asrlar adabiyoti (4 soat ma’ruza, 80 daqiqa seminar)

Ilk o’rta (V-Xl) asrlar anglo-sakson adabiyoti yodgorliklari. «Beovulf» dostoni. Xalk ogzaki ijodiyoti materiallari asosida folklor g’oyalarini mifologik nuqtai nazaridan mushoxada etish.

XIV asr xalk harakatlari davrida ijtimoiy va g’oyaviy ziddiyatlarning aks ettirilishi.

J.Choser va ingliz realizmi. J.Choser ijodiyoti xakida. J.Choserning «Kenterberiya xikoyalari» asarida hayotning xaqqoniy aks ettirilishi.

2-mavzu. Uygonish davri adabiyoti( 4 soat ma’ruza, 80 daqiqa amaliy, 80 daqiqa seminar)

Garbiy Yevropa adabiyoti. Uygonish davri xakida tushuncha. Angliyada uygonish davri. Tomas Mor ingliz uygonish davri adabiyotning vakili. 

Buyuk ingliz adibi Vilyam Shekspir ijodining umumjaxon axamiyati. Shekspir ijodida g’oya va obrazlar, realizm va xalkchillik. Shekspir tarjimai holi, ijodining davrlarga bo’linishi. Shekspirning tarixiy voqyealari hamda syujetlarining manbalari muammosi.

Shekspir komediyalari. Ularda hayot tarzi va hayotbaxsh xususiyatlarning aks ettirilishi. Shekspirning fojeaviy asarlari «Romeo va Julyetta». Ijtimoiy kuchlar ziddiyati - fojea negizi. «Gamlet» - Shekspir ijodining yangi davri. Fojeaning ijtimoiy, tarixiy falsafasi va psixologik muammolari.

3-mavzu.  XIX asr adabiyoti. ( 4 soat ma’ruza, 80 daqiqa amaliy, 80 daqiqa seminar)

Angliyadagi romantizm okimi va uning xususiyatlari. Ijtimoiy – siyosiy sharoit va XIX asr bo’sag’asida goyaviy adabiy kurashning xarakteri. 

Jorj Gordon Bayron xayoti na ijodining asosiy bosqichlari. Yevropa mamlakatlari milliy ozodlik harakati haqidagi inqilobiy romantik qarashlari. «Chayld Garoldning ziyoratlari» dostoni, uning siyosiy ahamiyati. Bayronning adabiy novatorligi. Chayld-Garold – romantik adabiyotning yangi kaxramoni. «Don Juan». Asarning janr xususiyatlari.

XIX asr. 30-40 yillarda reapizmning ingliz adabiyotida yetakchi uslub sifatida karor topishi. 

Ch.Dikkensning ilk romanlari ijtimoiy - realistik romanlar yaratishdagi axamiyati. Ch.Dikkens ijodidagi demokratik tendensiyalar. Ch.Dikkensning estetik karashlari va uning ideallari masalalari. Ch.Dikkens ijodining davrlarga bulinishi. Ch.Dikkensning ilk romanlari. «The Posthumous Paper of the Pickwick Club». Uning ilk ijtimoiy asarlaridan «Oliver Twist» va «Nicolas Nicolbi». Sunggi ijtimoiy asarlari «David Copperfield» xamda «Little Doritti » 

4-mavzu. XIX asr oxiri XX asrlar boshlarida ingliz adabiyoti( 80 daqiqa ma’ruza, 80 daqiqa amaliy, 80 daqiqa seminar)

B.Shou. Ingliz dramasidagi yangi davr. B.Shou va fabian jamiyati. B. Shou ijodida urush va mustamlakachilikka karshi kayfiyatlarning aks ettirilishi. B.Shouning «Yokimsiz saxnalar» va «Pigmalion» asarlari. 

S. Moem ijodiga modernizm ta’siri. Realistik va naturalistik unsurlarning birikishi. S.Moem - xikoyanavis.


MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE 
SESSION 1 

	Vaqt: 80 daqiqa  

Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining turi va shakli: Yangi mavzu bayoni. Ma’ruza 

Type and form of the session:  

Introductory. Lecture
	Mashg’ulot   mavzusi: : 1-ma’ruza. O’rta asrlar adabiyoti: Ilk o’rta (V-Xl) asrlar anglo-sakson adabiyoti yodgorliklari. «Beovulf» dostoni.
The theme of the session:  Lecture 1. Middle English Literature: The earliest Mid-Century (V-XI) Anglo-Saxon Literature. Epics “Beowulf”


	O’quv mashg’ulotining rejasi va tuzilishi
Outline of the session (Plan)

	1.Social background: the making of England; the invasion of Roman Empire in 4th AD; the attacks of Danish Vikings, etc

2. Literature: the earliest literature, the national epic of the Anglo-Saxon, one of the striking features - the use of alliteration. The epic artwork “Beowulf”.


	O’quv mashg’ulotining maqsadi:  

The aim of the session:  to give general information about Middle English Literature, national Anglo-Saxon heritage “Beowulf”, to define the answers on the following questions: 

- When and where do scholars believe the Beowulf text was written? 

- What are some clues they have used to explain why they believe it was written during this time period?   

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes: by the end of the session learners will be able to get information about the origin of the epics “Beowulf” and Anglo-Saxon literature

	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration by PPP, brainstorming, discussion

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	PPP, whiteboard, markers, cards, pictures


	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, multimedia projector, computer



	Monitoring va baholash 

Types of assessment
	Mock test, Questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni
Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (15mins)
	1.1. Introduces with the theme, aim and expected results of the session
1.2. Gives the list of  used literature as a source.

1.3. Explains the criteria of assessment. 
	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure using PPP.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

	3-bosqich
Stage III (10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. T analyzes the degree of achieved results

3.3. T gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR READING

Lecture 1. Middle English Literature: The earliest Mid-Century (V-XI) Anglo-Saxon Literature. Epics “Beowulf”
 Today the history has attempted to look at the range of English literature from the Anglo-Saxon period to the present day. Its definitions of what is ‘English’ and what is ‘literature’ have remained, as far as is feasible, open. It will inevitably offend certain readers by what it has included and what it has excluded. It has dealt, for the most part, with named authors rather than with the body of anonymous work which has existed in all historical periods and which forms a particularly noteworthy part of what survives of the literature of the Middle Ages. Problems of space, and the non-existence of standard anthologies of such anonymous work, have precluded all but the most cursory and unsatisfactory reference to it. 

The History has, however, included a good deal of reference to what other critics and historians might automatically take to be Anglo-Irish, Anglo-Scottish, and Anglo-Welsh literature and as inappropriate to a history of ‘English’ literature. I have included Irish, Scottish, and Welsh writers not out of imperial arrogance or ignorance but because certain Irish, Scottish, and Welsh writers cannot easily be separated from the English tradition or from the broad sense of an English literature which once embraced regional, provincial, and other national traditions within the British Isles. It is proper, for example, to see Yeats as an Anglo-Irish poet, but to what extent can we see Shaw exclusively as an Anglo-Irish dramatist? Joyce and Beckett, it is true, deliberately avoided England as a place of exile from Ireland, but how readily can Burke, Goldsmith, Wilde, George Moore, Bram Stoker, or Louis MacNeice be taken out of the English contexts they chose for themselves? And how could the history of English literature in the eighteenth century be written without due reference to Swift? 

It is right to abandon the term ‘Scottish Chaucerian’ to describe Henryson and Dunbar and to allow that both should be seen as distinctive Scots poets working in Scotland in a loose Chaucerian tradition. But how far can we take the idea that James Thomson is a distinctively Scottish poet who happened to work in England in a loose Miltonic tradition? It is essential to recognize the Welshness of Dylan Thomas, but it is rather harder to put one’s finger on the Welshness of Henry Vaughan. 

This History has also included certain English writers who wrote in Latin and others whose origins were not English, let alone British or Irish, whose work seems to have been primarily intended to associate them with a British market and with an English literary tradition. Conrad and T. S. Eliot, who are included, took British citizenship in mid-career and accepted that their writing was ‘English’ in the narrow sense of the term. On the other hand, Henry James, who is excluded, took British citizenship only at the close of his life and when his writing career was effectively over. Both Auden and Isherwood, who became citizens of the United States in the 1940s, have been included simply because it seems impossible to separate their most distinctive work from the British context in which it was written. The situations of Conrad, Eliot, James, Auden, and Isherwood are in certain ways exemplary of what has happened to English literature in the twentieth century. It is both English and it is not. It is both British and it is not. What really matters is that English literature, rather than being confined to an insular Poets’ Corner, now belongs in and to a wider world.
Angles, Saxons, and Jutes
The Germanic peoples known as the Angles, the Saxons, and the Jutes, who had successfully invaded the former Roman colony of Britain in the fifth and sixth centuries, brought with them their language, their paganism, and their distinctive warrior traditions. They had also driven the Christianized Celtic inhabitants of Britain westwards to the confines of Wales and Cornwall and northwards into the Highlands of Scotland. The radical success of their colonization is evident in the new place-names that they imposed on their areas of settlement, emphatically. English place-names, which proclaim their ownership of homesteads and cultivated land (the main exceptions to this nomenclature generally pertain to the residually Celtic names of rivers, hills, and forests or to the remains of fortified Roman towns, which were delineated by the Latin-derived suffixes -chester and -cester). 
The fate of the old Celtic inhabitants who were not able to remove themselves is announced in the English word Wealh (from which the term ‘Welsh’ is derived), a word once applied both to a native Briton and to a slave. The old Roman order had utterly disintegrated under pressure from the new invaders, though stories of determined Celtic resistance to the Saxons in the sixth century, a resistance directed by a prince claiming imperial authority, were later associated with the largely mythological exploits of the fabled King Arthur. 
“Germanic invaders called the native Celts wealas (‘foreigners’), from which the name Welsh is derived. The Celts called the invaders ‘Saxons,’ regardless of their tribe, and and this practice was followed by the early Latin writers…References to the name of the country as Engaland (‘land of the Angles’), from which came England, do not appear until c. 1000” 
Although most European chronicles of the era appeared in Latin or French, they had written in Old English. These manuscripts make up multiple chronicles.

The chronicles cover the period from around the birth of Christ to the twelfth century.

Beowulf

It was long held that the most substantial surviving Old English poem, Beowulf, was a pre-Christian composition which had somehow been tampered with by monastic scribes in order to give it an acceptably Christian frame of reference. This argument is no longer tenable, though some scholars hold that the tenth-century manuscript of the poem may postdate its composition by as much as three or even four hundred years. 

The anonymous poet-narrator recognizes that his story is a pagan one and that his characters hold to pagan virtues and to a pre-Christian worldview, but he is also aware that older concepts of heroism and heroic action can be viewed as compatible with his own religious and moral values. Beowulf refers back to an age of monster slayings in Scandinavia, but it interprets them as struggles between good and evil, between humanity and the destructive forces which undo human order. Grendel, the first monster of the poem, is seen as ‘Godes andsaca’, the enemy of God (l. 1682) and as a descendant of the biblical Cain, the first murderer (l. 107). The poem’s original audience must have shared this mixed culture, one which readily responded to references to an ancestral world and one which also recognized the relevance of primitive heroism to a Christian society. 
As other surviving Old English poems suggest, Christ’s acts in redeeming the world, and the missions and martyrdoms of his saints, could be interpreted according to supra-biblical concepts of the hero. In a sense, a poem like Beowulf mediates between a settled and an unsettled culture, between one which enjoys the benefits of a stable, ordered, agricultural society and one which relished the restlessness of the wandering warrior hero. 
Despite the fact that the bards of the royal hall at Heorot sing of God’s Creation much as Cædmon sang of it, Beowulf springs from a religious culture which saw infinite mystery in the natural world, and the world itself as if hidden by a veil. It saw in nature a mass of confused signs, portents, and meanings. Marvels and horrors, such as Grendel, his kin, and the dragon, suggested that there was a multiplicity in divine purposes. By properly understanding God’s marvels, his will could also be understood; by battling against manifestations of evil, his purposes could be realized. 

Beowulf can properly be called an ‘epic’ poem in the sense that it celebrates the achievements of a hero in narrative verse. Although it may strike some readers as casually episodic when compared to the ostensibly tighter narrative structures of Homer or Virgil, the poem is in fact constructed around three encounters with the other worldly, with monsters who seem to interrupt the narrative by literally intruding themselves into accounts of human celebration and community. 

Around these stories others are woven, stories which serve to broaden the context to a larger civilization and tradition. While the humans gather in the warmth and comradeship of the mead-hall, the monsters come from a bleak and unfriendly outside, contrasts which suggest starkly alternating phases of the social and the alien.

Human society is seen as being bound together by ties of loyalty-the lord providing protection, nourishment, and a place in an accepted hierarchy for which his warriors return service. The lord is the bountiful ‘ring-giver’, the ‘goldfriend’, the rewarder of Beowulf’s bravery, and the founder of feasts. Beyond this predominantly masculine hierarchy of acknowledged ties and obligations, centred at the beginning of the poem on King Hrothgar’s court at Heorot, there lies another order, or rather disorder, of creatures intent on destroying both king and court. Grendel the predator stalks at night, dwelling apart from men and from faith. It is Beowulf who challenges the intruder, who drives the wounded monster back to his lair in the wilderness and kills him. When Grendel’s enraged mother mounts a new attack on Heorot, and Beowulf and his companions pursue her to her watery retreat, there follows a further evocation of uninhabitable deserts, of empty fens and bleak sea-cliffs. 
It is in such passages that the poet suggests the gulf still fixed between the social world of humankind and the insecure, cold, untamed world of the beasts, the inheritance of the outcast, the exile, and the outsider. Beowulf’s victory over Grendel in the wastes of Denmark is compared by King Hrothgar’s scop to those of the great dragon-slayer of Teutonic legend, Sigemund. To the poem’s original audience such a comparison would probably have suggested that Beowulf’s heroic progress would lead, just as inexorably as Sigemund's, to new encounters with monsters and, ultimately, to his undoing by death.
The parallel carried with it a grand and tragic irony appropriate to epic. When Beowulf enters what will prove to be his final struggle with a dragon, he seems to be a more troubled man, one haunted by an awareness of fate, the looming sense of destiny that the Anglo-Saxons referred to as wyrd. He who has lived by his determining ancestral inheritance, the sword, must now die by it. 

Beowulf, betrayed by those of his liegemen who have feared the fight, leaves a realm threatened by neighbouring princes anxious to exploit the political vacuum left by the death of so effective a hero. The poem ends in mourning and with the hero’s ashes paganly interred in a barrow surrounded by splendidly wrought treasures of the kind that were discovered at Sutton Hoo in Suffolk in 1939. The last lines of Beowulf evoke a pre-Christian spectacle, but the poem’s insistent stress on mortality and on the determining nature of wyrd might equally have conveyed to a Christian audience a message of heroic submission to the just commands of a benevolent but almighty God. 
SAMPLE OF SLIDES
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     The term Middle English literature refers to the literature written in the form of the English language known as Middle English, from the 14th century until the 1470s. During this time the Chancery Standard, a form of London-based English became widespread and the printing press regularized the language. Between the 1470s and the middle of the following century there was a transition to early Modern English. In literary terms, the characteristics of the literary works written did not change radically until the effects of theRenaissance and Reformed Christianity became more apparent in the reign of King Henry VIII. There are three main categories of Middle English Literature: Religious, Courtly love, and Arthurian, though much of Geoffrey Chaucer's work stands outside these. Among the many religious works are those in the Katherine Group and the writings of Julian of Norwich and Richard Rolle.

After the Norman conquest of England, Law French became the standard language of courts, parliament, and society. The Norman dialects of the ruling classes mixed with the Anglo-Saxon of the people and became Anglo-Norman, and Anglo-Saxon underwent a gradual transition into Middle English. Around the turn of the thirteenth century, Layamon wrote in Middle English. Other transitional works were popular entertainment, including a variety of romances and lyrics. With time, the English language regained prestige, and in 1362 it replaced French and Latin in Parliament and courts of law. Early examples of Middle English literature are the Ormulum andHavelock the Dane. In the fourteenth century major works of English literature began once again to appear, including the works of Chaucer.  In the late 15th century William Caxton printed four-fifths of his works in English, which helped to standardize the language and expand the vocabulary.

Early period

After the Norman conquest of England, the written form of the Anglo-Saxon language continued in some monasteries but few literary works are known from this period. Under the influence of the new aristocracy, Law French became the standard language of courts, parliament, and polite society.

As the invaders integrated, their language and literature mingled with that of the natives. The Norman dialects of the ruling classes became Anglo-Norman, and Anglo-Saxon underwent a gradual transition into Middle English. Political power was no longer in English hands, so the West Saxon literary language had no more influence than any other dialect. Middle English literature is written, then, in the many dialects that correspond to the history, culture, and background of the individual writers.

While Anglo-Norman or Latin was preferred for high culture and administration, English literature by no means died out, and a number of important works illustrate the development of the language. Around the turn of the thirteenth century, Layamon wrote his Brut, based on Wace's twelfth century Anglo-Norman epic of the same name. Layamon's language is recognizably Middle English, though his prosody shows a strong Anglo-Saxon influence remaining.

Other transitional works were preserved as popular entertainment, including a variety of romances and lyrics. With time, the English language regained prestige, and in 1362 it replaced French and Latin in Parliament and courts of law. Early examples of Middle English literature are the Ormulum, Havelock the Dane, and Thomas of Hales's Love Rune.

The Mercian dialect thrived between the 8th and 13th centuries and was referred to by John Trevisa, writing in 1387:

"For men of the est with men of the west, as it were undir the same partie of hevene, acordeth more in sownynge of speche than men of the north with men of the south, therefore it is that Mercii, that beeth men of myddel Engelond, as it were parteners of the endes, understondeth better the side langages, northerne and southerne, than northerne and southerne understondeth either other…"

Late period

It was with the fourteenth century that major works of English literature began once again to appear; these include the so-called Pearl Poet's Pearl, Patience, Cleanness, and Sir Gawain and the Green Knight; Langland's political and religious allegory Piers Plowman; John Gower's Confessio Amantis; and the works of Geoffrey Chaucer, the most highly regarded English poet of the Middle Ages, who was seen by his contemporaries as an English successor to the great tradition of Virgil and Dante.

The Kildare Poems are a rare example of Middle English literature produced in Ireland, and give an insight into the development of Irish English.

The latter portion of the 14th century also saw not only the consolidation of English as a written language, taking over from French or Latin in certain areas, but a large shift from primarily theological or religious subject matter to also include that of a more secular nature. Vernacular book production saw a growth in the number of books being copied, both secular and religious. Thus, the latter portion of the 14th century can be seen as one of the most significant periods in the history of the English language.

The reputation of Chaucer's successors in the 15th century has suffered in comparison with him, though Lydgate, Thomas Hoccleve, andSkelton are widely studied. At this time the origins of Scottish poetry began with the writing of The Kingis Quair by James I of Scotland. The main poets of this Scottish group were Robert Henryson, William Dunbar, and Gavin Douglas. Henryson and Douglas introduced a note of almost savage satire, which may have owed something to the Gaelic bardic poetry, while Douglas's version of Virgil's Aeneid is one of the early monuments of Renaissance literary humanism in English.

It was a vibrant time for religious drama as well: many morality plays and miracle plays were produced, and some scripts survive today. Sidrak and Bokkus is another example of late Middle English literature.

Caxton and the English language

In the late 15th century the first English printer, William Caxton, printed four-fifths of his works in English. He translated a large number of works into English; Caxton translated 26 of the titles himself. Caxton is credited with printing as many as 108 books, 87 of which were different titles. However, the English language was changing rapidly in Caxton's time and the works he was given to print were in a variety of styles and dialects. Caxton was a technician rather than a writer and he often faced dilemmas concerning language standardization in the books he printed. He wrote about this subject in the preface to his Eneydos. His successor Wynkyn de Worde faced similar problems.

Caxton is credited with standardizing the English language (that is, homogenizing regional dialects) through printing. This facilitated the expansion of English vocabulary, the development of inflection and syntax and the ever-widening gap between the spoken and the written word. However, Richard Pynson, a Frenchman who started printing in London in 1491 or 1492 and who favoured  Chancery Standard English, was a more accomplished stylist and consequently pushed the English language even further toward standardization.
MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE
           SESSIONS 2
	Vaqt: 80  daqiqa
Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi:  

Form and Type of the session:  

Lecture, Combined
	Mashg’ulot   mavzusi: : 2-ma’ruza. J.Choser va ingliz realizmi. J.Choser ijodiyoti xakida.
The theme of the session:  Lecture 2. Geoffrey Chaucer and English Realism. About G. Chaucer’s life and creativity


	O’quv mashg’ulotining rejasi va tuzilishi
Outline of the session (plan)

	1. Social background: the Norman conquest under William, Duke of Normandy, the battle of Hastings in 1066; the mark of establishment of feudalism

2. Literature: Langland ; English Ballad; Romance; Chaucer


	O’quv mashg’ulotining maqsadi:  

The aim of the session:
- to give general information about Norman conquest and its influence to the English literature
- To introduce with the life and creativity of G. Chaucer   



	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes: by the end of the session the learners will be able to get information about the Norman conquest and G. Chaucer’s contribution to the English literature.


	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, discussions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	Cards, whiteboard, markers, PPP


	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Controlled tasks and Questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni
Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (15mins)
	1.1. Greets and checks the attendance. presents the theme of the session, its aim and expected results.

1.2. Gives the list of  used literature as a source.

1.3. Explains the criteria of assessment. 


	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture.  

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. T announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR READING.

Lecture 2
Theme: Geoffrey Chaucer and English Realism. About G. Chaucer’s life and creativity
Now considered English Literature royalty, Geoffrey Chaucer did not have such lofty beginnings. He was born into a family of wine makers and merchants sometime in the 1340s, and although he spent most of his life in and around the court, he had to work a succession of jobs—as a page, a soldier, a diplomat, a justice of the peace, and others—to support himself. Prior to Chaucer’s writings, however, most texts in England were composed in Latin (the language of the church) or French (the language of the nobility). Chaucer decided to write in the language of the people—medieval English—and thus changed the history of literature. He was a prolific author, penning many stories and poems over the course of his lifetime, but he is best known for The Canterbury Tales, a collection of wise, ironic, funny, and bawdy stories that still connect with readers today.

Facts and Trivia

In 1357, Chaucer was sent by his family to live in the house of a countess. He stayed in and around the court until he died some thirty-three years later, between the ages of 55 and 60.

Was Chaucer murdered? Terry Jones (medieval scholar and former Monty Python member) has recently suggested that he had been. It’s an interesting theory (and perhaps even a probable one), but at this point most scholars seem to consider it just a rumor.

Think you’ve held a lot of jobs? Chaucer worked as a page, a soldier, an esquire, a diplomat, a customs controller, justice of the peace, member of Parliament, Clerk of the Works of Westminster, Commissioner of Walls and Ditches, and Deputy Forester of the Royal Forest.

Besides The Canterbury Tales, Chaucer is also known for “The Book of the Duchess,” “Troilus and Criseyde,” “The Legend of Good Women,” and numerous other short and long poems.

His death sparked a tradition: Chaucer was the first poet to be buried in Poet’s Corner, Westminster Abbey (not even Shakespeare could claim that—he has a monument there but was buried elsewhere).
	Early Life             

	
[image: image3]


In 1386, Geoffrey Chaucer testified to being more than forty years old and to having served in a military campaign of 1359, so it is likely that he was born between 1340 and 1345, the most probable year being 1343. His parents, John and Agnes Chaucer, were London property owners; John and other members of the family were vintners, wine wholesalers, and holders of offices in the customs service. Records such as deeds, wills, and inventories suggest that fourteenth century residents of Vintry Ward near the Thames River in London lived prosperously and comfortably. Although no record of Chaucer’s schooling has been found, he would most likely have been educated, like other merchants’ sons, at a school such as the one attached to St. Paul’s Cathedral, which had in its library—and doubtless in its curriculum—works of Latin grammar and classical poetry of Vergil, Ovid, and other favorites of the mature Chaucer.

In 1357, Chaucer served in the household of Elizabeth de Burgh, Countess of Ulster, perhaps as a page. The English nobility traveled often, and the young Chaucer likely experienced trips to the country estates of other aristocrats; certainly he often expressed his fondness for the country and the beauties of nature. In 1359, the young man took part in one of the military operations of the Hundred Years’ War between England and France. Captured by the enemy near Reims, Chaucer may have seen Reims Cathedral and nearby Chartres. He was ransomed in March of 1360; later that year there is a record of his having carried documents from Calais to England for Prince Lionel, the Countess of Ulster’s husband. 
Undoubtedly the expedition marked his first direct contact with a culture that influenced his poetry heavily from the start. Nothing is known for certain of Chaucer’s activities between 1360 and 1366. In the latter year, his father died. Also, Chaucer was granted a safeconduct to Navarre, perhaps as part of a diplomatic mission, perhaps for a pilgrimage (Navarre being on the direct route to the shrine of St. James of Compostela in Spain). 
A final event of that year was his marriage to Philippa, probably the daughter of Sir Gilles de Roet, another of whose daughters, Katherine, would marry John of Gaunt, a later patron of the poet. In 1367, Chaucer was in the household of King Edward III and may also have been studying law at the Inner Temple. Chaucer’s poetry shows familiarity with the Inns of Court, and though evidence connecting him with the Inner Temple is hearsay, the kinds of skills it taught prospective lawyers would have been useful at court and in his later official positions. Possibly Chaucer began to write poetry at this time, for anyone who could imitate the popular French courtly verse would find encouragement. The poet depicts himself as sedentary and bookish; his portrait, which was executed some years after his death, shows a grave man with wide-set eyes, a long, straight nose, and a mustache and forked beard. He looks like a man who might be trusted with a diplomatic mission, not necessarily like the possessor of the priceless sense of humor that his literary works reveal him to be.

Life’s Work

The earliest Chaucerian poem that can be dated even approximately isThe Book of the Duchess, written after the death of Blanche of Lancaster in 1368 and offering consolation, though in a whimsical way, to her widower, John of Gaunt. This 1,334-line poem exemplifies Chaucer’s characteristic interest in love as a subject and in the rhymed couplets popular in French poetry of the time. He continued to serve King Edward, and his 1372 diplomatic journey to Genoa and Florence may well have contributed significantly to his development as a poet, for the three greatest Italian writers of the century, all of great interest to Chaucer, had Florentine connections. Dante had died some fifty years earlier, but both Petrarch and Giovanni Boccaccio were living. If Chaucer, remaining in Italy several months, did not meet them, he could hardly have avoided extending his knowledge of their work. Returning early in 1373, Chaucer was again sent to Genoa later that year.

In 1374, the mayor and council members of London leased to Chaucer a dwelling over Aldersgate rent-free, and the king appointed him as controller of the export taxes levied on wool, sheepskins, and leather in the nearby customhouse, a post, which made him responsible for receipts averaging nearly twenty-five thousand pounds per year. A line in Chaucer’s poem The House of Fame referring to his “reckonings” suggests that the work dates from this period, though whether in the middle or late 1370’s cannot be determined. Although it is in the form of a dream vision, as had been The Book of the Duchess, The House of Fame displays greater technical mastery. The narrator falls asleep and dreams of being in a temple of the goddess Venus, on the walls of which he sees representations of famous legendary events, particularly those dealing with love, such as Aeneas’ encounter with Dido in Vergil’sAeneid (c. 29-19 b.c.e.). Emerging from the temple, the narrator meets an eagle with golden feathers that seizes him in its claws and soars high into the air. The eagle proves to be friendly, however, and very talkative, promising to take his prisoner to the House of Fame, where he can learn more about love than he has ever learned from his books. Upon arrival, he discovers the House of Fame to be a large, chaotic, puzzling place. He is about to meet a “man of great authority” who will presumably interpret the confusion; then the poem breaks off, after 2,158 lines.

In the later 1370’s, Chaucer made several trips to the European continent, including another to Italy in 1378, after which he seems not to have gone abroad until after his customs duties ended in 1386. During the interim he almost surely wrote several other major works.The Parliament of Fowls (1380), another dream vision, in honor of Valentine’s Day, has been thought to refer to the negotiations involving Anne of Bohemia and her suitors, one of whom, Richard II, had succeeded Edward III upon the latter’s death in 1377. Regardless of whether a political meaning is intended in Chaucer’s poem, wherein three male eagles argue their cases for marriage to a young female before a court of birds presided over by Dame Nature, it remains a charming poem. Another major endeavor was Boece (1380), a prose translation of one the most widely influential of all medieval philosophical works, Boethius’ The Consolation of Philosophy (c. 523). Chaucer’s knowledge of Boethius’ thought also permeates Troilus and Criseyde (1382), which some critics consider his masterpiece. Based on a story of two lovers frequently told in the Middle Ages, Chaucer’s poem owes most to Boccaccio’s Il Filostrato (1335-1336?), but the English poet exhibits great originality in his depictions of its three main characters: a Trojan prince, the widowed daughter of a Trojan priest, and the latter’s uncle, Pandarus. The narrative, told in five books comprising 8,239 lines, or 1,177 rime royal stanzas, has elements of romance, comedy, tragedy, and what the modern world would call the psychological novel.

Chaucer’s last important poem before The Canterbury Tales is called The Legend of Good Women, and it probably dates from around 1386, by which time he had moved to Kent and was in fact representing the shire in Parliament as that body was beginning to assert itself against the young King Richard II. The Legend of Good Women purports to have been written at the request of “Queen Alceste” (possibly a representation of Richard’s Queen Anne) to atone for Chaucer’s negative portrayal of Criseyde by recounting the stories of “good women.” (Whether that was Chaucer’s true intention, however, is called into question by the work’s satirical overtones.) Chaucer left the work unfinished, but the prologue, which exists in two versions, contains a much-admired description of Chaucer’s favorite season, spring.

Indications are that Chaucer wrote the “General Prologue” to The Canterbury Tales in the late 1380’s, a period of change in his life. He was replaced at the customhouse, he made his last trip to the Continent (to Calais in 1387), and his wife, Philippa, died, presumably also in 1387. Twice in 1388 he was sued for debt. In the midst of these troubles, however, he was planning and beginning to carry out his most ambitious poem, the fruit of a lifetime of shrewd observation of human nature and a carefully honed narrative gift. In 1389, King Richard II appointed him to another responsible position. As clerk of the king’s works, Chaucer oversaw the construction and maintenance of royal residences, hunting lodges and preserves, and such facilities as the Tower of London, which was not only a residence but also a fortress, armory, prison, mint, and storehouse for records. Although he had assistants, his duties were now more extensive than they had been in the customhouse. Two years later, he relinquished this task for another as deputy forester of the royal forest in Somerset, which may have allowed him more time to work on The Canterbury Tales.

Chaucer’s last years were marked by a power struggle at court, with Henry of Lancaster triumphing over Richard and forcing his abdication in 1399. Sometime after Henry’s coronation in October of 1399, Chaucer addressed to the new king a short poem, “The Complaint of Chaucer to His Purse,” the last work known to have come from his pen. Chaucer is often ironic, and it is difficult to determine how seriously to take his lack of funds, but clearly he depended on the royal goodwill for his livelihood throughout his career. He may well have continued to work on The Canterbury Tales, which he left incomplete at his death, but what he left stands as one of the most substantial and brilliant literary works in English.

Late in 1399, Chaucer took a long-term lease on a house near Westminster Abbey, but on October 25, 1400, he died, and as a tenant and parishioner of the Abbey was permitted burial there. Although no one realized it at the time, his entombment marked the beginning of Poets’ Corner at the Abbey.

Summary

Not because of his poetry but because of the commercial prominence and social connections of the Chaucer family we can state that Geoffrey Chaucer is the first English poet, for whom something like a full biography can be pieced together. Because, he wrote in the dialect of London, eventually the standard dialect of English. Renaissance critics could, with some difficulty, read his poetry and recognize his genius, whereas excellent poets such as William Langland (c. 1330-c. 1386) and the anonymous author of Sir Gawain and the Green Knight (second half of the fourteenth century), whose dialects proved more troublesome, fell into neglect. Although literary historians now recognize the excellence of these contemporaries of Chaucer, he continues to be the great favorite, indeed the only English poet to be read and enjoyed continuously for six hundred years.

Chaucer’s practice established accentual syllabic meter as the norm of English verse for five centuries thereafter. Beginning with the four-stress lines of The Book of the Duchess and The House of Fame, which imitated the French poets of his time, Chaucer developed the five-stress line which became the backbone of the major poetry of William Shakespeare, John Milton, Alexander Pope, William Wordsworth, and many others. He appears to be the deviser of the rhymed pentameter couplet and of the seven-line stanza, which became known as rime royal. He filled those verse forms with a wide variety of narrative types from the rough-and-tumble of the fabliau in “The Miller’s Tale” to the serious romance as exemplified by “The Knight’s Tale.” His descriptions of the assembled Canterbury pilgrims bring alive a variety of late medieval types, from gentlefolk to artisans. The modern reader readily identifies Chaucer’s fourteenth century men and women with their modern counterparts. Everyone has known someone like the hearty and assertive but parsimonious proprietor of the Tabard Inn, Harry Bailey; or like that brazen confidence man, the Pardoner; or like the fastidious, self-indulgent Prioress. In the Wife of Bath, Chaucer created one of the great comic characters in literature, larger than life, an imperious feminist, outrageous, but fiercely and somehow admirably resolute.

From his earliest work, Chaucer radiated good humor, boundless love of nature, and keen interest in people, but he worked away from the dream visions favored by poets of his time to the sharp daylight world of the Canterbury pilgrimage. Incorporating social criticism into his work, Chaucer nevertheless accepted society with all of its defects; as a dutiful Christian who saw this life as a pilgrimage to a greater and eternal life, he still cherished this world and its denizens, including its moral wanderers. John Dryden’s reaction in 1700 still applies: “Here is God’s plenty.”

Here we give a list of scholars, who wrote about Geoffrey Chaucer’s life and creativity and abstract of their work:

Chute, Marchette Gaylord. Geoffrey Chaucer of England. New York: E. P. Dutton and Co., 1946, rev. ed. 1962. This general reader’s life of Chaucer, first issued in 1946, remains the best of its type. The style is clear and unpretentious, and the facts are set forth in the context of background information such a reader will invariably need. The author discusses the poet’s literary achievement but is more successful at conveying the flow of his life.

Coghill, Nevill. The Poet Chaucer. New York: Oxford University Press, 1949, 2d ed. 1967. Coghill’s book interweaves three biographical chapters with discussions of Chaucer’s poetry, emphasizing matters which influenced his writing and omitting details of his official life.

Crow, Martin M., and Virginia E. Leland. “Chaucer’s Life.” In The Riverside Chaucer. Edited by Larry D. Benson. Boston: Houghton Mifflin Co., 3d ed. 1987. Part of the front material in this impressive new edition, this biographical essay briefly but authoritatively presents the principal known facts of Chaucer’s life. It will serve the purposes of the reader for whom accuracy and conciseness are more important than atmosphere.

Crow, Martin M., and Clair C. Olson, eds. Chaucer Life-Records. Austin: University of Texas Press, 1966. Not a biography but a compiliation of all known records pertaining directly to the poet, this basic reference work will give the student of Chaucer an opportunity to experience directly the materials on which any responsible life must be based.

Gardner, John Champlin. The Life and Times of Chaucer. New York: Alfred A. Knopf, 1977. Written by a popular novelist who was also a medievalist, this lively and handsomely produced book nevertheless has drawn sharp criticism from medieval scholars for its lapses in taste and judgment, its careless appropriation of sources, and its failure to fuse its often interesting parts into a coherent whole.
MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

Session 3
	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Seminar, Combined
	Seminar mavzusi: XIV asr xalk harakatlari davrida ijtimoiy va g’oyaviy ziddiyatlarning aks ettirilishi. J.Choserning «Kenterberiya xikoyalari» asari
The theme of the Seminar:   Depiction of social and ideological conflicts in the XIVth century national movements. The artwork of G. Chaucer “Canterbury Tales”

	Seminar mashg’uloti rejasi o’quv mashg’ulotining tuzilishi 

Outline(plan) of the session 

	Devide the learners into 5 groups.
Allocate the theme beforehand related with the Middle Age literature, the life and creativity of G. Chaucer and his contribution to the both English literature and social-political life of the country.

Ask groups to answer the questions concerned to the Middle Age English literature. 

	O’quv mashg’ulotining maqsadi:  
The aim of the session: to give an opportunity to the learners (students) sharing ideas about the life and creativity of the representatives of the  Middle Age   Literature.

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able…

· to know more about thd life and creativity of the representatives of the Middle Age English literature
· to discuss and share ideas about the characters and plot of the artwork “Canterbury Tales”

	Ta’lim usulllari 
Task types
	Group preparation, presentation, brainstorming, discussion

	Ta’lim shakli 
Interaction patterns
	 Small group work, collective, whole class and pair work


	Ta’lim vositalari 
Materials used:
	whiteboard, posters,  markers, PP presentation


	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer

	Monitoring va baholash 

Types of assessment
	Group presentation, Questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP  OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni
Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (15mins)
	1.1. greets and checks the attendance. introduces with the aim, plan and expected results of the session.

1.2. gives the list of  used literature as a source.


	Ls answer the questions, tell their opinions and write necessary points of the information. 



	2-bosqich
Stage II (55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the session
2.2. T. Observes, encourages, helps the groups, evaluates their activity.
	Prepare their group presentation according to the chosen topic, present in turns, discuss and share ideas. 

L. prepare their group presentation, choose presenter, secretary and etc. among their group.

	3-bosqich
Stage III (10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


Discussion questions of the seminar
1. When and where do scholars believe the Beowulf text written? 
2. What are some clues they have used to explain why they believe its written during that time?

3. What’s the role of Geoffrey Chaucer in the English literature?

4. What the genre, plot and characters of the artwork “Canterbury Tales?

5. Could you tell us something any other famouse people of the Middle Age?
RESOURCES FOR READING

The General Prologue in The Canterbury Tales

In the prologue of his book, Chaucer manages to introduce the pilgrims in a somewhat objective manner. The narrator attempts to present their lives and stories as they are, and not skew their persona based on his own judgment, he says, “Thogh that I pleynly speake in this matere, / To telle yow hir wordes and his chere; Ne thogh I speke hir wordes properly. For this ye knowen al-so wel as I.” It is interesting to see how Chaucer tries to maintain an objective representation of the world in the Middle Ages without letting his own bias cloud the reality of the events taking place during his time.

There are a few things to note about the pilgrimage that Chaucer describes. The pilgrims have come together by chance and their pilgrimage begins just outside of London. During the Middle Ages, London was a center of trade and urban life, even though it was a much smaller city than it is today; it was a dense city and represented the seat of government and learning.
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       Canterbury Cathedral
The pilgrims are headed to Canterbury and one may ask, at this point, what is the significance of Canterbury? According to an article by Tim Lambert, a Lancaster University graduate who focuses on researching topics in the field of history, during the Middle Ages, Canterbury was known to help and serve poor pilgrims. In fact, Canterbury had a history of serving as a type of safe haven for pilgrims. Pilgrims also traveled to Canterbury to visit Archbishop Thomas Becket’s shrine. According to a biography by the BBC, Becket was murdered at Canterbury Cathedral; consequently, he was canonized and declared a saint. 

Chaucer’s Murder?

One can further explore the meaning behind Chaucer’s work by taking a look at his life and life in the Middle Ages, in general. In Who Murdered Chaucer? A Medieval Mystery, it is speculated that Chaucer was murdered, as his name seems to have suddenly vanished from history records in approximately 1400. In an effort to investigate what may have been Chaucer’s murder, the authors present the social, political, and cultural circumstances Chaucer found himself in during the Middle Ages.

Cracowes or long-pointed shoes were fashionable in Richard II’s court

Because of the constant changes and political turmoil during the Middle Ages, it may have been possible that Chaucer was murdered, considering he had served in some diplomatic posts. But the question  Who Murdered Chaucer? A Medieval Mystery, one is introduced to some of the political tension Chaucer witnessed involving Richard II and some of the barons.

According to Terry Jones, Richard was striving to create a peaceful country. Many members of nobility were strongly against his peace policy, since war could bring them wealth or property.  Also, many did not agree with Richard’s peace policy because they had grown accustomed to war during the reigns of both Richard’s father and Richard’s grandfather. Eventually, because of the rather strong animosity between Richard and some of the barons, a plan was set in motion to remove him from the throne.

Aside from the political commotion, Jones also writes about the court culture during Richard’s rule. Richard’s court was more concerned with the latest international fashion trends and supported the arts; when Richard came into power, “Suddenly war games were out and literature, music, painting, jewel-work and all the other arts were in.” It was quite a favorable time for Chaucer and other artists and writers.

SAMPLE OF SLIDES

[image: image5.png]Geoffrey Chaucer
The Canterbury Tales
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01342-1400

oBorn to a middle class family

oHis father was a wine merchant who
believed his child should have a formal
education

00dd jobs = page, courtier, diplomat, civil
servant, scrap metal collector

oTravelled all over Furope
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o Fluent in English, Italian, Latin, and
French

o Worked as a government official under
three different kings = hich social status

©Was captured as a POW during the
Hundred Yoar's War - King paid his
ransom

o Died of unknown causes — murder
suspected

o Chaucer was one of the first writers to be
buried in the Pocts’ Corner in Y
Westminster Abbey.




   [image: image8.png]THE CANTERBURY TALES

© Although the work was never completed, The Canterbury
Tales is considered one of the greatest works in the
English language
© The narrator meets 29 pilgrims at the Tabard Tnn in
London and travels with them to the shrine of 5. Thomes
Becket in Canterbury. The host of the inn suggests that
each pilgrim should tell two stories while going to
Canterbury and two on the way back: whoever can tell
the best tale wins a dinner at the inn when they get back,
courtesy of the other travelers.
While the genre of the Canterbury Tales as a whole is a
frame  narative) the General Prologue  to
the Canterbury Tales is an example of "Estates
Satire," a genre which satirizes the abuses that ocour
within the three traditional Estates (in particular, Lh.
Clergy).





[image: image9.png]THE CANTERBURY TALES

© Feudal society was traditionally divided into three
"estates" (roughly equivalent to social classes).

© The "First Estate’ was the Church (clergy = those who
prayed).

©The "Second Estate” was the Nobility (those who
fought = knights). It was common for aristocrats fo enter
the Church and thus shift from the second to the first
estate.

© The "Third Estate” was the Peasantry (everyone else,
at least under feudalism: those who produced the food
which supported those who prayed and those who fought,
the members of the First and Second Estates).

© Begun: 1356

© Planned: 120 tales .
© Completed: 22 and 2 fragments





The linguistic importance of Chaucer is that he established the dialect of London (south-east midlands) as the input form for the standard in the late Middle English period.
Heavy consonants of Anglo-Saxon was changed to softer French.

English begins to become standardized.

Lines of communication are opened throughout the country

Alliteration and Caesura are replaced with rhyme and meter, Iambic Pentameter, and Rhymed Couplet
French culture influenced Anglo-Saxon “mindset”.   (Arthurian Legend and Courtly Love).

Feudalism is introduced to England.

Strong influence of the church.

MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 4

	 Vaqt: 80 daqiqa.  

Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Lecture, Introductory

	Mashg’ulot   mavzusi: : Uygonish davri adabiyoti. Uyg’onish davri adabiyoti haqida tushuncha.
The theme of the session:  The Renaissance period literature. Historical Background of Renaissance period literature

	O’quv mashg’ulotining rejasi va tuzilishi
Outline (plan) of the session

	1. General information about the Ranaissence period.
2. The influence of the Renaissance period to the literary life.

3. Representatives of the Renaissance period literature 

	O’quv mashg’ulotining maqsadi:  

The aim of the session: to give information about the Renaissence period and literature.
- To discuss and share ideas the influence of this period to the English  literature

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

- know about the main features of the Renaissence period
- to have a notion about the representatives of this period literature


	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	blackboard,  pictures,  PPP


	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Controlled tasks with questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 
	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture using PPP.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure with the help of PPP.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

	3-bosqich
Stage III (10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. Analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR READING
Lecture 3
The Renaissance period literature. Historical Background of Renaissance period literature

Renaissance means re-birth. From about 1500 to 1600 the world was reborn in many ways. The Renaissance began in Italy, especially in art and architecture, in the fifteenth century. As England became the most powerful nation in Europe in the late sixteenth century, new worlds were discovered and new ways of seeing and thinking developed. Columbus discovered America in 1492, Copernicus and Galileo made important discoveries about the stars and planets, Ferdinand Magellan sailed all round the world. The Renaissance was worldwide.

HISTORICAL BACKGROUND

In England there was an important change in religion and politics when King Henry VIII made himself the head of the Church of England, bringing church and state together (1529-39). He cut all contact with Catholic Church and the Pope in Rome, part of a reaction against the Catholic Church in many parts of Europe. Protestantism became more and more important and gave a whole new vision of man’s relations with God. The king or queen became the human being on earth who was closest to God, at the head of the Great Chain of Being which led down to the rest of mankind, animals, insects and so on. The Dutch thinker, Erasmus, wrote of mankind as central to the world, and this humanist concern was the basis of most Renaissance thought.
The Tudors inherited much of the medieval view of the world which consisted of numberless but linked ‘degrees’ of being, from the four physical elements ( air, fire, earth and water) up to the pure intelligence of angels. Also, the whole universe was governed by divine will; Nature was God’s instrument, the social hierarchy a product of Nature. Everything had their natural place in the unity of the whole: both within the family and state (which it is believed, should be governed by a single head). At the same time, this order, which was founded on Nature, existed for man’s benefit, and man was an integral part of it. His godlike qualities had, unfortunately been ruined by the Fall (as described in the Bible) and he was constantly troubled by such things as wars and plaques. Nevertheless, provided that he treated this world as preparation for the next, and, with the help of human reason, he kept his body subject to his soul; he had it within his powers to enjoy civilized happiness. 

Daugther of Henry VIII and Anne Boleyn, Queen Elisabeth(1533-1603), became the symbol of the Golden Age, the period of stability from 1558 to 1603. Following her mother’s execution, Elizabeth was declared illegitimate by parliament (1537), and suffered a lonely childhood, much of it spent in the company of her young brother Edward. She was rigorously educated, studying Latin and Greek. The accession of her sister as Mary I in 1553 increased the insecurity of Elizabeth’s position, she was an opponent of religious extremism, she was seen as natural focus for the protestant faction. Accused of involvement in Sir Thomas Wyatt’s rebellion, she was imprisoned in Tower before being placed under house arrest at Woodstock (1554). At her accession in 1558 Elizabeth inherited a nation deeply divided by religious strife. She set about restoring the moderate Anglicanism of her father: Mary's grants to the Roman Catholic orders were reclaimed; the Anglican service was reintroduced (1559). Economic reforms included the calling in of the debased coinage of the previous three reigns. 

Elizabeth appointed as her chief secretary William Cecil, who remained her trusted advisor and friend until his death in 1598. Parliament, anxious to secure the Protestant succession, urged her to marry but she refused, although throughout her reign she used marriage as a diplomatic counter in her relations with France. She conducted romantic relationships with a number of men, for example, with Robert Devereux, earl of Essex.
As prudent financially as she was cautious diplomatically, Elizabeth financed government from her own revenues and called Parliament to vote supplies only 13 times during her reign. Her management of Parliament was marked by a willingness to compromise and demonstrated a political skill lacking in her Stuart successors. By her evident devotion to the welfare of her subjects, she helped create a national self-confidence that bore fruit in the last 15 years of her reign, notably in literature and in the works of such writers as Marlowe, Spencer and Shakespeare.

Being the last monarch of the House of Tudor, Elizabeth was a Protestant (a term used for those who broke away from the Roman Catholic Church). Her predecessor, Mary I (on the throne 1553-1558), had been a repressive Catholic, married to the most fanatically Catholic sovereign in Europe, Philip II of Spain). Although Elizabeth cut the ties with Rome, her tolerance and her ability to compromise won her the loyalty of both Catholic and Puritans (Protestant reformers who insisted on simplicity in religious forms). In 1588 Philip’s attempt to conquer England led to the defeat of great Spanish fleet known as the Armada. Sir Francis Drake (1540-1596), a national hero, was one of the commanders of the English fleet. This victory was a great triumph for Elizabeth and through her nation. England’s enemies, Spain in particular, were defeated, and the English controlled the seas of the world, exploring and bringing valuable goods from the New World. This was closely linked with the Renaissance search for new ways of believing, new ways of seen and understanding the universe. 
SAMPLE OF SLIDES
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Emphasis on humanistic education for statesmanship
Focus on the individual and a concern with the fullest
possible cultivation of human potential through proper
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     The Renaissance period literature 
Renaissance means re-birth. From about 1500 to 1600 the world was reborn in many ways. The Renaissance began in Italy, especially in art and architecture, in the fifteenth century. As England became the most powerful nation in Europe in the late sixteenth century, new worlds were discovered and new ways of seeing and thinking developed. Columbus discovered America in 1492, Copernicus and Galileo made important discoveries about the stars and planets, Ferdinand Magellan sailed all round the world. The Renaissance was worldwide.
Occurred between 1400-1600 A.D.

Began with Henry VIII and ended with King James I

Highest point occurred during Queen Elizabeth I’s reign

High time in literature: Sidney, Spencer, Marlow, Shakespeare

Courtiers  were very important 

Social classes were strictly enforced

Theaters thrived but were considered low-class 

MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE
 SESSION 5

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Lecture, Combined
	Mashg’ulot   mavzusi: : Angliyada uygonish davri. Tomas Mor ingliz uygonish davri adabiyotning vakili
The theme of the session:  Lecture 4. Renaissance period in England. Thomas More is a perresentative of the English Renaissance period literature.

	O’quv mashg’ulotining rejasi va tuzilishi
Outline(plan) of the session
	1. Brief information about Renaissance period in England.
2. Three period of literature of the English Renaissance.

3. The life and creativity of Thomas More 

	O’quv mashg’ulotining maqsadi:  

The aim of the session: - to introduce with the Renaissance period and Renaissence Literature in England;
· to give information about the life and creativity of Thomas More

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able…

· to get information about the Renaissance period in England and three periods of the English Renaissance literature
· to have a notion about the life and creativity of Thomas More


	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	blackboard, flipchart,  markers, PPP


	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Questions through discussion



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti/Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 
	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (55mins)

	2.1. T.creates English language atmosphere by brainstorming using PPP.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

	3-bosqich
Stage III (10mins)


	3.1. T  sums up the session, explains the importance of the lecture

3.2. Analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR READING
Lecture 4
Renaissance period in England. Thomas More is a representative of the English Renaissance period literature.
The Renaissance was the beginning of the modern world in the areas of geography, science, politics, religion, society and art. London became not only the capital of England, but also the main city of the known world. And English, in the hands of writers like Shakespeare, became the modern language we can recognize today. The invention of printing meant that all kinds of writing were open to anyone who could read. Many new forms of writing were developed. But the most important form of expression was theatre. This was the age of Shakespeare, and the Golden Age of English Drama. 

We can distinguish three periods of literature of English Renaissance. The first period covers the end of the 15th  and the first half of the 16th  centuries. In England the first scholars and humanists appeared, they studied and investigated the antique philosophy, literature. In Oxford and Cambridge Universities the first generations of the English humanists were trained, the development of the book printing was of importance for humanistic culture. The first English printer William Caxton (1422-1491) learnt the art of printing at Cologne in the early 1470-s (Guttenberg in Germany in 1440). In 1470-s he returned to England. In 1577 the first book was issued from his press at Westminster, Earl ‘Rivers’ ”Dictes and Sayengs of the Phylosophers”. Between them and his death Caxton produced about 80 complete volumes, including Chaucer’s “The Canterbury Tales”, and also found time to work on translations. 

In this period the English humanistic literature was mainly of theoretical character, Thomas More (1478 – 1535), was the most outstanding writer of the first stage of English Renaissance. He was Lord Chancellor of England from 1529-1532), scholar and saint. He trained as a lawyer, entered parliament in 1504. He resigned in opposition to Henry VIII’s religious policies and was arrested for refusing to swear the oath to the Act of Succession and thereby deny papal supremacy. He was convicted on the perjured evidence of Sir Richard Rich after a remarkable self-defense and was executed. He was canonized in 1935. Thomas More was a renowned scholar and a friend of Erasmus, his writings including ‘Utopia’ are a description of an ideal society. His main work “Utopia” was written in 1516 in Latin, the international language of those times. The book consists of two parts and is written in the form of dialog between Thomas More and a seaman Rafail Hitlodey, the traveler all over the world. The political system of Europe of those days was sharply criticized in the conversations of the authors and Hitlodey; the wars of conquest, cruel legislative power against poor, the problems of enclosures were discussed (The extensive enclosure («ogorajivaniye») by landlords of the peasants fields was used for sheep farming, the peasants were turned out of their lands by landlords). On this concern Rafail Hitlodey, the seaman, considered that “Sheep devour (eat up) people”. 
The antithesis to the political system of Europe is the ideal life on the island Utopia, in Greek it means “nowhere”. The picture of life and the society on the island Utopia is imaginary, not real: the political system is democratic, the labour is the main duty, there is no money at all, but there is an abundance of products; all the citizens are equal in rights and compose successfully the mental and physical work. We still use the word “utopia” to determine something unreal, i.e. unreal society. 
The second period, the so called Elizabethan one covers the second half of  the XVI century and the beginning of the XYII. It is the time of flourishing the English Renaissance literature, the time of creating of the new literary forms: Shakespeare’s masterpieces are created in this period. 
The third period – the time after Shakespeare’s death and up to 1640 (the forties of the 17th century), it was the time of declining the English Renaissance literature.
When the great Dutch scholar, Desiderius Erasmus (?1467-1536), paid his extended visits to England in 1499 and in 1509-14, he absorbed the Platonic enthusiasm of the English humanists. Apart from the scholarly rewards of his working relationships with Grocyn, Linacre, and Colet, Erasmus was particularly taken with the mind, character, and company of a younger man, Thomas More (?1477-1535). The contrast between the public careers of Erasmus and More, both of whom were acknowledged to be intellectuals of European renown by the 1520s, serves to illuminate a crisis in humanist thought. It was not a matter of deciding between the alternative claims of the vita activa and the vita contemplativa, for both men had already determined that their vocation to serve God and the God-given human intellect lay in the sphere of public life. For Erasmus the world was best improved by writing, by education, and by a scholar’s freedom of action, not by a direct involvement in state politics; for More, however, the highest duty of a man learned in the theory and practice of ancient government was to serve his king. There were ample precedents in Greek and Roman history to justify both courses of action, though to the majority of humanists Erasmus’s scrupulous avoidance of court patronage, court promotion, and court corruption seemed the nobler way. A prince was best counselled against tyranny from a safe distance, ideally through a literature, which increasingly took on the nature of an extended political discourse. When More was convicted of high treason against the person and dignity of the tyrannical Henry VIII in 1535 he may have seemed to many of his fellow-humanists to have provided yet another salutary example of the perils and deceptions of public service.

More was himself acutely aware of this humanist dilemma. It was he who in 1505 had issued a translation of the Lyfe of Johan Picus, erle of Myrandula, a biography of the leading Platonist, Pico della Mirandola (1463-94), a Florentine aristocrat who had eschewed both the cloister and the court and who had ended his life as a disciple of the reformist Dominican friar, Savonarola. The distinction between the indirect and general counsel of a philosopher and the active and particular work of a royal counsellor surfaces again at the end of the first book of More’s Latin masterpiece, Utopia (published in Louvain in 1516 under Erasmus’s supervision, but not translated into English until 1551). When Raphael Hythlodaeus (whose surname means ‘learned in nonsense’) argues with a fictional ‘Thomas More’ (whose surname Erasmus had playfully rendered into Greek as ‘moros’ - ‘a fool’), he takes the purely Platonic view that a sensible man ought to steer clear of state politics. ‘If I proposed beneficial measures to some king and tried to uproot from his soul the seeds of evil and corruption’, Hythlodaeus insists, ‘do you not suppose that I should be forthwith banished or treated with ridicule?’ ‘More’, however, advocates not deserting the immediate needs of the commonwealth. Public life, he proposes, is akin to a ship in a storm which a man should not abandon because he cannot control the winds. The ambiguity of this dialogue is characteristic of Utopia as a whole. It is in every sense the book of a writer playing the role of a sophisticated and elusive ‘fool’. It is both an experimental intellectual exegesis in the manner of Plato and a ballon d’essai, which has since managed to appeal to an extraordinarily wide range of political opinion (always excepting the Machiavellian). It functions on the principle of juxtaposed and often antithetical ideas, not as a blueprint for future social experiment. During the years 1514-18, when More was at work on Utopia, he was also engaged on what proved to be an unfinished History of King Richard III (a text which after its belated publication in 1557 helped shape the prejudices of Shakespeare’s play). 

This History, written in parallel English and Latin texts, suggests that More was a careful student of the techniques of ancient Roman historians as well as an assembler of anecdotes drawn from contemporary witnesses, prominent amongst whom was his boyhood patron, Cardinal Morton. For More, Richard III is the type of the tyrant, a man physically and mentally corrupted, ‘close and secrete, a deepe dissimuler, lowlye of counteynaunce, arrogant of heart, outwardly coumpinable [friendly] where he inwardely hated, not letting to kisse whome he thoughte to kyll’. Richard embodies the shortcomings of a monarchic government and twists the web of loyalties centred on the person of the king for his own benefit. Utopia, initially set in the semiautonomous cities of the Netherlands, speculates about a form of government alien to most other European states of the early sixteenth century. 
The island, which Hythlodaeus describes is a loosely decentralized kingdom ruled by a shadowy, elected monarch who governs with the consent of a council of the great and good. Personal property, money, and vice have been effectively abolished and the root-causes of crime, ambition, and political conflict have been eliminated. It has several religions, all of them officially tolerated, and all of them dominated by the principle of a benevolent Supreme Being. Its priesthood, which includes some women, is limited in numbers because it is open only to the exceptionally pious, ‘which means there are very few’. It is a proto-Welfare State in which the old are honoured and the young are taught to be conformist and respectful; dress is uniform and meals are served in communal canteens. The more we know of it, the more Utopia emerges as a society of improbable virtue and equally improbable high-mindedness. It is in fact controlled by a self-perpetuating oligarchy which ultimately functions with the consent of the acquiescent mass of the population and with the forced labour of slaves, disfranchised dissidents, and convicts. Utopia’s political and social blessings are countered by its uniformity and its timelessness. It is a place, which has abolished original sin, the prospect of redemption, and the idea of history.

Nothing changes because its ideology insists that it has fulfilled all human aspirations. For a Christian reader of More’s own historical period this ‘ideal’ must have lain in the realm of the purest and most secular fantasy. Utopia should in fact be considered in terms of its exclusive address to a highly educated Renaissance élite. More’s ‘folly’ ended bloodily when he attempted to define Europe according to historically Roman and Catholic boundaries and his King according to the frontiers of national sovereignty; by 1535 the un-placed Utopia must have seemed little more than whimsical speculation. 

Although More personally fostered the education of his daughter Margaret, he saw the constitution of Utopia as founded on the rule of the oldest male in each household and on the due submission of wives to their husbands. Few humanists were prepared to contemplate the removal of social and educational discrimination against women. Certain well-placed women, notably Henry VIII’s daughters Mary and Elizabeth, and their cousin, the brief pretender to Mary’s throne, Lady Jane Grey, were given broad and sophisticated educations as a preparation for their public lives, but relatively few other women, even those born into aristocratic households, progressed beyond the acquisition of literacy and the rudiments of Latin. A challenge, led by Erasmus, to older aristocratic prejudices about the instruction of boys, and a desire to extend learning beyond the confines of the clergy, remained, however, one of the central pillars of humanist, and later both Protestant and Jesuit, educational thought. In a society, which with the exception of the persons of the two Tudor Queens, was exclusively dominated by men, the attention of humanist educators was focused on the creation of a cultivated male élite, a ruling class mentally equipped to rule.
  [image: image12.png]Political essay “Utopia”




The word Utopia came from two Greek words means “no place”, “nowhere” " or an imaginary place. In Book 1, Thomas More (not only the author, but also a main character) arrives in Antwerp on a business trip where he runs into an old friend, Peter Giles and meets a new friend, Raphael Hythloday.
Hythloday is a great traveler and has all sorts of controversial opinions, so three men start chat about whether or not it's possible for philosophy to influence politics. Giles and More say it totally is, whereas Hythloday insists that politics and philosophy are implacable. He ends by just randomly mentioning this place called Utopia, and Giles and More ask him to say more. 

After taking a little lunch break, our trio returns in Book 2 to chat about Utopia. Hythloday essentially describes, topic-by-topic, various characteristics of this new island: 

Geography:
 Utopia is an Island and so has no problems with contended borders. 

Community:
 Towns are well planned and there are no hovels. Everyone has a adequate housing with a garden in which to grow vegetables for the family. And everyone is well trained in farming.

Family:
 Utopian society is well-ordered with traditional family structure and elders, who are heads of households much respected. 

· Politics and war:
Utopians have no interest in territorial expansion and make no alliances with other

nations. They are basically pacifist but they will fight in defensive conflicts if

necessary, preferring to employ soldiers to do the actual fighting and where

possible to outwit their enemies and thus avoid bloodshed.

· Work:
 All Utopians work willingly and only need to work 6 hours a day. Everyone does some farming and so is a food producer. They have no interest in luxury, fashion, gold or jewels and no interest in accumulating wealth. Greed is not known amongst them. 
· Property & Economics:
Utopians do not use money as they do no trade and they works for the common good. The live similar to Marx's dictum: "To everyone according to his needs - from everyone according to his abilities“….
Hythloday finishes his description and More explains that after so much talking, Giles, Hythloday, and he were too tired to discuss the particular points of Utopian society. The narrative now returns to More's first person experience, and he thinks that many aspects of Utopia sound completely absurd, especially the fact that they all live communally.
More ends by saying that there are some good things about the Utopian way of life, but is skeptical they'll ever appear in Europe. 
MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSIONS 6
	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Practical, Combined 
	Mashg’ulot   mavzusi: : Buyuk ingliz adibi Vilyam Shekspirning tarjimai holi va ijodiy faoliyati
The theme of the session: The life and creativity of a great English poet, playwright William Shakespeare

	Amaliy mashg’ulot rejasi o’quv mashg’ulotining tuzilishi 

Outline(plan) of the session

	1. Early years of W. Shakespeare.
2. Life and creativity of W. Shakespeare.

3. W. Shakespeare’s Sonnets.

	O’quv mashg’ulotining maqsadi:  

The aim of the session: 
- to introduce the life and literary career of W. Shakespeare;

- to enable learners to share facts related with the life and creativity of the  great poet and playwright    

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to …

· get information about the facts related with the life and creativity of W.Shakespeare. 
· share ideas about his literary career.
· analyze extracts of his sonnets and learn by heart


	Ta’lim usulllari 
Task types
	Presentation (PPP), explanation, demonstration, brainstorming, instructions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	blackboard, flipcharts, markers, PPP


	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Controlled questions through discussion



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. recommend a list of  used literature as a source.

1.3. introduce with the discussion Qs

1.4. explains the criteria of assessment.
	Listen, make notes, answer if a question is asked by the teacher

	2-bosqich
Stage II (±55mins)

	2.1. to create language atmosphere with the help brainstorming Qs.

2.2. T. introduces with the outline of the session and organization of the process of the session according to its structure.

2.3. T. devides learners into small groups and distribute tasks for each group basing on the theme
	Ls answer the questions, tell their opinions and write necessary points of the session. 

Ls get through the tasks carefully, allocate the role among group members (secretary, leader, presenter, supporter and etc.)

Prepare their group presentation and present in turns

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the session
3.2. gives a feedback, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


Resources for the Practical session
WILLIAM SHAKESPEARE

1564-1616
[image: image13.emf]
For someone who lived almost 400 years ago, a surprising amount is known

about Shakespeare’s life. Indeed we know more about his life than about almost any other writer of his age. Nonetheless, for the life of the greatest writer in the English language, there are still significant gaps, and therefore much supposition surrounds the facts we have. He composed his plays during the reign of Queen Elizabeth I, who ruled England from 1558 to 1603, and during the early part of the reign of her cousin James VI of Scotland, who took England’s throne as James I after Elizabeth’s death in 1603. During this period England saw an outpouring of poetry and drama, led by Shakespeare, Edmund Spenser, and Christopher Marlowe, that remains unsurpassed in English literary history.

EARLY YEARS
Although the exact date of Shakespeare’s birth is unknown, his baptism on April 26, 1564, was recorded in the parish register of Holy Trinity Church in Stratford-upon-Avon, Warwickshire, a prosperous town in the English Midlands. Based on this record and on the fact that children in Shakespeare’s time were usually baptized two or three days after birth, April 23 has traditionally been accepted as his date of birth. The third of eight children, William Shakespeare was the eldest son of John Shakespeare, a locally prominent glovemaker and wool merchant, and Mary Arden, the daughter of a well-to-do landowner in the nearby village of Wilmcote. The young Shakespeare probably attended the Stratford grammar school, the King’s New School, which educated the sons of Stratford citizens. The school’s rigorous curriculum was based largely on the study of Latin and the major classical writers. Shakespeare’s writings show that he was well acquainted with the Latin poet Ovid as well as other Latin works, including comedies by Terence and Plautus, two much-admired Roman playwrights.
As his family’s eldest son, Shakespeare ordinarily would have been apprenticed to his father’s shop after he completed grammar school, so that he could learn and eventually take over the business. We do not have any evidence that he did so, however. According to one late 17th -century account, he was apprenticed instead to a butcher because of declines in his father’s financial situation, but this claim is no more convincing that a number of other claims. A potentially reliable source, William Beeston, the son of an actor and theater manager who would certainly have known Shakespeare, claimed that Shakespeare had been “a schoolmaster in the country.” Recently, some scholars have been intrigued by a letter from 1581 from a prominent landowner, Alexander Hoghton, recommending a William Shakeshafte to Sir Thomas Hesketh. Some believe that Shakeshafte is Shakespeare, working perhaps as a schoolmaster for the Hoghtons, a Catholic family in Lancashire. However, no absolutely reliable historical records remain to provide information about Shakespeare’s life between his baptism and his marriage.

On November 27, 1582, a license was issued to permit Shakespeare’s marriage, at the age of 18, to Anne Hathaway, aged 26 and the daughter of a Warwickshire farmer. (Although the document lists the bride as “Annam Whateley” the scribe most likely made an error in the entry.) The next day a bond was signed to protect the bishop who issued the license from any legal responsibility for approving the marriage, as William was still a minor and Anne was pregnant. The couple’s daughter, Susanna, was born on May 26, 1583, and twins — Hamnet and Judith who were named for their godparents, neighbors Hamnet and Judith Sadler—followed on February 2, 1585.
Sometime after the birth of the twins, Shakespeare apparently left Stratford, but no records have turned up to reveal his activity between their birth and his presence in London in 1592, when he was already at work in the theater. For this reason Shakespeare’s biographers sometimes refer to the years between 1585 and 1592 as “the lost years.” Speculations about this period abound. An unsubstantiated report claims Shakespeare left Stratford after he was caught poaching in the deer park of Sir Thomas Lucy, a local justice of the peace. Another theory has him leaving for London with a theater troupe that had performed in Stratford in 1587.
LAST YEARS

Shakespeare’s Burial Site England’s greatest playwright, William Shakespeare, died on April 23, 1616, and was buried in the Holy Trinity Church in Stratford-upon-Avon, Warwickshire, shown here. His epitaph reads: Good friend for Jesus sake forbeare To digg the dust encloased heare: Blese be ye man yt spares thes stones And curst be he yt moves my bones.Chris Cole/The Image Bank After about 1608 Shakespeare began to write fewer plays. For most of his working life he wrote at least two plays a year; by 1608 he had slowed usually to one a year, even though the acting company continued to enjoy great success. In 1608 the King’s Men, as his company was called after King James took the throne, began to perform at Blackfriars, an indoor theater that charged higher prices and drew a more sophisticated audience than the outdoor Globe. An indoor theater presented possibilities in staging and scenery that the Globe did not permit, and these can be recognized in the late plays. 

In 1613 fire destroyed the Globe Theatre during a performance of Henry VIII. Although the Globe was quickly rebuilt, Shakespeare’s association with it—and probably with the company—had ended. Around the time of the fire, Shakespeare retired to Stratford, where he had established his family and become a prominent citizen. Shakespeare’s daughter Susanna had married John Hall, a doctor with a thriving practice in Stratford, in 1607. His younger daughter, Judith, married a Stratford winemaker, Thomas Quiney, in 1616. Shakespeare died on April 23, 1616—the month and day traditionally assigned to his birth—and was buried in Stratford’s Holy Trinity Church. He had made his will the previous month, “in perfect health and memory.” The cause of his death is not known, though a report from the Holy Trinity’s vicar in the 1660s claims that he “died of a fever … contracted after a night of drinking with Ben Jonson and Michael Drayton, friends and fellow writers.”
Shakespeare left the bulk of his estate to his daughter Susanna and the sum of 300 pounds to his daughter Judith. The only specific provision for his wife was their “second-best bed with the furniture [linens],” although customary practice allowed a widow one-third of the estate. Shakespeare also left money for “the poor of Stratford,” and remembered the three surviving original members of his acting company, Richard Burbage, John Heminges, and Henry Condell, with small grants to buy memorial rings. Shakespeare’s wife, Anne, died on August 6, 1623. She lived long enough to see a monument to her husband erected in Holy Trinity Church, but she died just before the publication of the First Folio of Shakespeare’s plays, the more lasting monument to his memory. Soon after her death, Susanna and John Hall moved into New Place, where they lived until their deaths, his in 1635 and hers in 1649. Their daughter, Elizabeth Hall, died childless in 1670. Judith Quiney had three sons, but none lived long enough to produce heirs, and she died in 1662. Thus, by 1670, the line of Shakespeare’s descendants had reached its end.

Sonnet I

FROM fairest creatures we desire increase,
That thereby beauty's rose might never die,
But as the riper should by time decease,
His tender heir might bear his memory:
But thou, contracted to thine own bright eyes,
Feed'st thy light'st flame with self-substantial fuel,
Making a famine where abundance lies,
Thyself thy foe, to thy sweet self too cruel.
Thou that art now the world's fresh ornament
And only herald to the gaudy spring,
Within thine own bud buriest thy content
And, tender churl, makest waste in niggarding.
Pity the world, or else this glutton be,
To eat the world's due, by the grave and thee.

Sonnet XVIII

Shall I compare thee to a summer's day?
Thou art more lovely and more temperate:
Rough winds do shake the darling buds of May,
And summer's lease hath all too short a date:
Sometime too hot the eye of heaven shines,
And often is his gold complexion dimm'd;
And every fair from fair sometime declines,
By chance or nature's changing course untrimm'd;
But thy eternal summer shall not fade
Nor lose possession of that fair thou owest;
Nor shall Death brag thou wander'st in his shade,
When in eternal lines to time thou growest:
So long as men can breathe or eyes can see,
So long lives this and this gives life to thee.

ANALYSIS OF THE SONNET XVIII
The speaker begins by asking whether he should or will compare "thee" to a summer day. He says that his beloved is more lovely and more even-tempered. He then runs off a list of reasons why summer isn’t all that great: winds shake the buds that emerged in Spring, summer ends too quickly, and the sun can get too hot or be obscured by clouds.

He goes on, saying that everything beautiful eventually fades by chance or by nature’s inevitable changes. Coming back to the beloved, though, he argues that his or her summer (or happy, beautiful years) won’t go away, nor will his or her beauty fade away. Moreover, death will never be able to take the beloved, since the beloved exists in eternal lines (meaning poetry). The speaker concludes that as long as humans exist and can see (so as to read), the poem he’s writing will live on, allowing the beloved to keep living as well.

Teacher informs: “We’re going through this poem line-by-line”. Divide the the participants into groups of 6. Allocate each group the line of the sonnet XVIII and ask them to analyze using given sample below:
E.g.: Lines 1-2

Shall I compare thee to a summer’s day?

Thou art more lovely and more temperate:

The speaker starts by asking or wondering out loud whether he ought to compare whomever he’s speaking to with a summer’s day.

Instead of musing on that further, he jumps right in, and gives us a thesis of sorts. The object of his description is more "lovely" and more "temperate" than a summer’s day.

"Lovely" is easy enough, but how about that "temperate"? The meaning that comes to mind first is just "even-keeled" or "restrained," but "temperate" also introduces, by way of a double meaning, the theme of internal and external "weather." "Temperate," as you might have heard on the Weather Channel, refers to an area with mild temperatures, but also, in Shakespeare’s time, would have referred to a balance of the "humours."

No need to explain this in great detail, but basically doctors since Ancient Greece had believed that human behavior was dictated by the relative amount of particular kinds of fluids in the body (if you must know, they were blood, yellow bile, black bile, and phlegm. Yummy, no?).

By the early 1600s, this theory was being strongly challenged, but people in Shakespeare’s audience would have known that "temperate" meant that someone had the right amount of those different fluids.

The other important (and less disgusting) issue these lines bring up is the question of "thee." Normally, we’d just assume that the object of the poem is his lover, and leave it at that. But with Shakespeare, these things are always complicated.

What can we tell about the relationship between the speaker and his addressee from the way he addresses "thee"?

For the moment, all we can really tell is this: the speaker doesn’t seem to care much what "thee" thinks. He does ask whether he ought to make this comparison, but he certainly doesn’t wait long (or at all) for an answer.

So is he just wondering out loud here, pretending "thee" is present?

Even better, and this is important, could "thee" also be us readers? Is it just us, or does some small part of you imagine that Shakespeare might be asking you, the reader, whether you want him to compare you to a summer’s day? Keep that on the back burner as you go through the poem.

Finally, just a note on the meter here:

Go ahead and read those first two lines out loud. Notice how they’re kind of bouncy? That’s the iambic pentameter: "compare thee to asummer’s day."

So do you want to see a cool bit of foreshadowing? The pronoun "I" is a stressed syllable in the first line, but the pronoun "Thou" is unstressed in the second line. Guess who’s going to be the real subject of this poem.

SAMPLE OF SLIDES
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William Shakespeare Quiz Questions

1) When wasWilliam Shakespeare born?

a) 23 April 1564
b) 15 July 1580
c) 25 December 1600
d) 1 January 1601

2) Where was William Shakespeare born? Where was William Shakespeare born?
a) London
b) New York
c) Paris
d) Stratford-on-Avon
3) Whom did William Shakespeare marry?
a) Anne Hathaway
b) Mary Tudor
c) Jane Grey
d) Elizabeth Newson

4) By how many years William Shakespeare‘s wife was older to William Shakespeare?
a) Five
b) Eight
c) Six
d) Nine

5) How many plays did William Shakespeare write?

a) 10
b) 15
c) 24
d) 37

6) How many Acts are in William Shakespeare’s plays?
a) Three
b) Four
c) Five
d) Six

7) Who is the Shrew in the play The Taming of the Shrew?
a) Bianca
b) Cleopatra
c) Katherine
d) Matilda

8) Which play has the characters Cordelia, Goneril and Regan?
a) Pericles
b) King Lear
c) A Midsummer Night’s Dream
d) Cymbeline

9) Which is the last play written by William Shakespeare?
a) As you like it
b) Two Gentlemen from Verona
c) Henry V
d) The Tempest

10) When did William Shakespeare die?

a) 31 December 1707
b) 24 January 1649
c) 3 March 1626
d) 23 April 1616

William Shakespeare Quiz Questions with Answers

1) When was William Shakespeare born?
a) 23 April 1564

2) Where was William Shakespeare born?
d) Stratford-on-Avon

3) Whom did William Shakespeare marry?
a) Anne Hathaway

4) By how many years William Shakespeare‘s wife was older to William Shakespeare?
b) Eight

5) How many plays did William Shakespeare write?
d) 37

6) How many Acts are in William Shakespeare’s plays?
c) Five

7) Who is the Shrew in the play The Taming of the Shrew?
c) Katherine

8) Which play has the characters Cordelia, Goneril and Regan?
b) King Lear

9) Which is the last play written by William Shakespeare?
d) The Tempest

10) When did William Shakespeare die?
d) 23 April 1616

MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 7

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Tinglovchilar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Seminar, Combined
	Mashg’ulot   mavzusi: : Shekspirning komediyalari va fojeaviy asarlarida hayot tarzining aks ettirilishi
The theme of the session: The depiction of lifestyle in the comic and tragic artworks of W. Shakespeare.

	Seminar mashg’ulot rejasi o’quv mashg’ulotining tuzilishi 

Outline(plan) of the session

	- Devide the learners into 5 groups.

- Allocate the theme beforehand related with literary career of W. Shakespeare.
- Ask groups to prepare their presentation on the literary artworks of the playwright and poet W. Shakespeare.

- Discuss the questions and share ideas. 

	O’quv mashg’ulotining maqsadi:  

The aim of the session: to give an opportunity to the learners (students) sharing ideas about the life and creativity of William Shakespeare and his characters.

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· learn more about the literary career of the W. Shakespeare.  

· discuss and share ideas about the periods of W. Shakespeare’s literary career and his characters

	Ta’lim usulllari 
Task types
	Group preparation, presentation, brainstorming and discussion.


	Ta’lim shakli 
Interaction patterns
	 Small group work, collective, whole class



	Ta’lim vositalari 
Materials used:
	whiteboard, posters,  markers, PP presentation

	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Controlled tasks through discussion



O’quv mashg’ulotining texnologik xaritasi
TECHNOLOGICAL MAP OF THE SESSION

	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi/Teacher 
	Ta’lim oluvchilar/Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. introduce the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 
	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the session

2.2. T. Observes, encourages, helps the groups, evaluates their activity.
	Prepare their group presentation according to the chosen topic, present in turns, discuss and share ideas. 

L. prepare their group presentation, choose presenter, secretary and etc. among their group.

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


QUESTIONS FOR DISCUSSION AT SEMINAR SESSION

Teacher divides participants into groups of 5 or 6. First they should present the analysis of the sonnet XVIII, given the previous practical session. Then T. introduces the group the procedure of the seminar and distribute mterials for reading on the comic and tragic artworks of W. Shakespeare. Participants discuss the notion of the text then one of them present on behalf of the group targeting to the following questions:
1. How many categories are Shakespeare’s plays divided? What are they?
2. Which comedies included in the early comedies group?

3. Which comedies are called “Mid Comedies” and “Problem Comedies”?

4. Tell us a few words about his History and Late History plays.

5. What are the world well-known tragedies of Shakespeare describe one of the characters whom you like most.

Resources for the Seminar on the theme “The depiction of lifestyle in the comic and tragic artworks of W. Shakespeare”
THE WORKS OF SHAKESPEARE

So far as is known, Shakespeare had no hand in the publication of any of his plays and indeed no interest in the publication. Performance was the only public forum he sought for his plays. He supplied the scripts to the Chamberlain’s Men and the King’s Men, but acting companies of that time often thought it bad business to allow their popular plays to be printed as it might give other companies access to their property. Some plays, however, did reach print. Eighteen were published in small, cheap quarto editions, though often in unreliable texts. A quarto resembled a pamphlet, its pages formed by folding pieces of paper in half twice.

For none of these editions did Shakespeare receive money. In the absence of anything like modern copyright law, which recognizes an author’s legal right to his or her creation, 16th- and 17th-century publishers paid for a manuscript, with no need to enquire about who wrote it, and then were able to publish it and establish their ownership of the copy. Fortunately for posterity, two fellow actors and friends of Shakespeare—Heminges and Condell—collected 36 of his plays, 18 of them never before printed, and published them in a handsome folio edition, a large book with individual pages formed by folding sheets of paper once. This edition, known as the First Folio, appeared in 1623, seven years after Shakespeare’s death. 

The First Folio divided Shakespeare’s plays into three categories: comedies, histories, and tragedies. These categories are used with the addition of a fourth category: tragicomedies, a term that modern critics have often used for the late plays, which do not neatly fit into any of the three folio categories.

THE COMEDIES
Shakespeare’s comedies celebrate human social life even as they expose human folly. By means that are sometimes humiliating, even painful, characters learn greater wisdom and emerge with a clearer view of reality. Some of his early comedies can be regarded as light farces in that their humor depends mainly upon complications of plot, minor foibles of the characters, and elements of physical comedy such as slapstick. The so-called joyous comedies follow the early comedies and culminate in As You Like It. Written about 1600, this comedy strikes a perfect balance between the worlds of the city and the country, verbal wit and physical comedy, and realism and fantasy.

After 1600, Shakespeare’s comedies take on a darker tone, as Shakespeare uses the comic form to explore less changeable aspects of human behavior. All’s Well That Ends Well and Measure for Measure test the ability of comedy to deal with the unsettling realities of human desire, and these plays, therefore, have usually been thought of as “problem comedies,” or, at very least, as evidence that comedy in its tendency toward wish fulfillment is a problem.
EARLY COMEDIES

Shakespeare remained busy writing comedies during his early years in London, until about 1595. These comedies reflect in their gaiety and exuberant language the lively and self-confident tone of the English nation after 1588, the year England defeated the Spanish Armada, an invasion force from Spain. The comedies in this group include The Comedy of Errors, The Two Gentlemen of Verona, The Taming of the Shrew, and Love’s Labour’s Lost.
MIDDLE COMEDIES

Although very different in tone, A Midsummer Night’s Dream and The Merchant of Venice from the mid-1590s provide evidence of Shakespeare’s growing mastery of the comic form and his willingness to explore and test its dramatic possibilities. A Midsummer Night’s Dream represents Shakespeare’s first outstanding success in the field of romantic comedy. The Merchant of Venice is in its main plot another example of a romantic comedy, but the presence of Shylock disrupts the comic action, haunting the place even after he has disappeared from it.
PROBLEM COMEDIES

Three plays “All’s Well That Ends Well”, “Troilus and Cressida”, and “Measure for Measure” - written soon after the mature comedies, usually called by modern critics “problem plays,” a term first coined for them in 1896. The problem comedies touch on complex and often unpleasant themes and contain characters whose moral flaws are graver and more difficult to change than the shortcomings of the characters in the farces or the joyous comedies. Little of the light-hearted humor of the earlier comedies, nor the easy satisfactions of their endings, appears in these plays. They are emotionally rich and dramatically exciting.They have become increasingly successful on stage and stimulating to readers.
THE HISTORY PLAYS

History plays, sometimes known as chronicle plays (after the “chronicles” from which the plots were taken), were a highly popular form of drama in Shakespeare’s time. By 1623, every English monarch from William the Conqueror to Elizabeth I had been represented in a play, as the English past served as an important repository of plots for the dramatists of the burgeoning theater industry of Elizabethan England. The plays not only offered entertainment but also served many people as an important source of information about the nation’s past. In 1612 English dramatist Thomas Heywood claimed that such plays “instructed such as cannot read in the discovery of all our English Chronicles.”
The Elizabethans considered history instructive but did not always agree on the particular sessions it taught. Sometimes history was thought to be a branch of theology, the record of God’s providential guidance of events, and sometimes it was seen solely as the record of human motives and actions.

Sometimes history was valued because it was an accurate record of the past, and sometimes because it provided examples of behavior to be imitated or avoided. History plays became increasingly popular after 1588 and the defeat of the Spanish Armada, so clearly the interest in English history reflected a growing patriotic consciousness. 

Shakespeare wrote ten plays listed in the 1623 Folio as histories and differentiated from the other categories, comedies and tragedies, by their common origin in English history. Eight of Shakespeare’s history plays recreate the period in English history from 1399, when King Henry IV took the throne after deposing King Richard II, to the defeat of Richard III in battle in 1485. Henry IV was the first English king from the house of Lancaster. The history plays cover the conflict between the houses of Lancaster and York, known as the Wars of the Roses, from 1455 to 1485. The final event is the victory of Henry VII over Richard III in 1485, ending the rule of the York dynasty and beginning the Tudor dynasty. The eight plays devoted to this period, listed in the chronological order of the kings with the dates of their composition in parentheses, are Richard II (1597); Henry IV, Parts I and II (1597); Henry V (1598); Henry VI, Parts I, II, and III (1590-1592); and Richard III (1592-1593). As their dates indicate, Shakespeare did not write the plays in chronological order. He wrote the second half of the story first, and only later returned to the events that initiated the political problems. 

The two remaining Shakespeare history plays are King John (1596) and Henry VIII (1613). King John, beginning soon after John’s coronation in 1199, was seemingly reworked from an anonymous, older play on the same subject. It treats the English king’s failed effort to resist the power of the pope, a theme of obvious relevance in England after the Protestant Reformation. Henry VIII, probably co-written with English dramatist John Fletcher, is a loosely connected pageant of events in Henry’s reign, ending with the prophecy of the birth of Elizabeth and her succession by King James.
Shakespeare’s main sources for the events of the history plays were the Chronicles of England, Scotland, and Ireland (1577; 2nd ed. 1586, which Shakespeare used) by Raphael Holinshed and Edward Hall’s Chronicle (1542). Although Shakespeare took situations from these and a few other historical sources, he selected only such facts as suited his dramatic purposes. Sometimes he ignored chronology and telescoped the events of years to fit his own dramatic time scheme. Above all, he used the power of his imagination and language to mold vivid and memorable characters out of the historical figures he found in his sources.
LATER HISTORIES

Shakespeare wrote his most important history plays in the period from 1596 to 1598, plays that reveal both his dramatic mastery and his deep understanding of politics and history. The so-called second tetralogy (four related works), consisting of Richard II, Henry I V, Parts I and II, and Henry V, encompass the 23 years immediately prior to those portrayed in the Henry VI plays. The last three plays of the second tetralogy constitute Shakespeare’s supreme achievement in writing histories, focusing on the development of Prince Hal (in the two parts of Henry IV) into England’s greatest medieval hero—King Henry V.
THE TRAGEDIES

Shakespeare’s tragedies are among the most powerful studies of human nature in all literature and appropriately stand as the greatest achievements of his dramatic artistry. Attention understandably has focused on his unforgettable tragic characters, such as Romeo and Juliet, Hamlet, Othello, King Lear, and Macbeth. Ye t the plays also explore and extend the very nature of tragedy itself by discovering within it a structure that derives meaning precisely from its refusal to offer consolation or compensation for the suffering it traces.

EARLY TRAGEDIES

Shakespeare wrote his first tragedies in 1594 and 1595. But he left thefield of tragedy untouched for at least five years after finishing Romeo and Juliet, probably in 1595, and turned to comedy and history plays. Julius Caesar, written about 1599, served as a link between the history plays and the mature tragedies that followed. 
MATURE TRAGEDIES

Since first performed in the early 1600s, the title role in William Shakespeare’s Hamlet has remained a favorite of many actors because of the emotional complexity of Hamlet’s personality. Nowhere is this complexity more apparent than in Hamlet’s famous soliloquy in Act III, Scene 1. The soliloquy is a monologue in which a character reveals inner thoughts, motivations, and feelings. Shakespeare used the technique often, and his soliloquies are poetic and rich in imagery. In Hamlet, a play about a man whose mind may be his fatal flaw, the form reaches its highest level. The tragedies Shakespeare wrote after 1600 are considered the most profound of his works and constitute the pillars upon which his literary reputation rests. Some scholars have tied the darkening of his dramatic imagination in this period to the death of his son in 1601. But in the absence of any compelling biographical information to support this theory, it remains only a speculation. For whatever reason, sometime around 1600 Shakespeare began work on a series of plays that in their power and profundity are arguably unmatched in the achievement of any other writer.
THE LATE PLAYS

Toward the end of his career, Shakespeare created several experimental plays that have become known as tragicomedies or romances. These plays differ considerably from Shakespeare’s earlier comedies, being more radical in their dramatic art and showing greater concern with reconciliation among generations. Yet like the earlier comedies the tragicomedies end happily with reunions or renewal. Typically, virtue is sorely tested in the tragicomedies, but almost miraculously succeeds. Through the intervention of magic and art—or their emotional equivalent, compassion, or their theological equivalent, grace—the spectacular triumph of virtue that marks the ends of these plays suggests redemptive hope for the human condition. In these late plays, the necessity of death and sadness in human existence is recognized but located within larger patterns of harmony that suggest we are “led on by heaven, and crowned with joy at last,” as the epilogue of Pericles proposes.
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                                            Sonnet 18
Shall I compare thee to a summer's day?
Thou art more lovely and more temperate:
Rough winds do shake the darling buds of May,
And summer's lease hath all too short a date:
Sometime too hot the eye of heaven shines,
And often is his gold complexion dimm'd;
And every fair from fair sometime declines,
By chance or nature's changing course untrimm'd;
But thy eternal summer shall not fade
Nor lose possession of that fair thou owest;
Nor shall Death brag thou wander'st in his shade,
When in eternal lines to time thou growest:
So long as men can breathe or eyes can see,
So long lives this and this gives life to thee
MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 8

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Talabalar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Lecture
	Mashg’ulot   mavzusi: : XIX asr adabiyoti. Angliyadagi romantizm okimi va uning xususiyatlari
The theme of the session:  The Literature of the XIXth century-the Literature of the Romantic Period

	O’quv mashg’ulotining rejasi va tuzilishi
Outline of the session (plan)
	- Brief information about the literature of the XIX th century
- Period of Romantism in England

- Literature of the Romantic Period

	O’quv mashg’ulotining maqsadi:  

· Session aims: to give general information about the literary life in the XIXth century and development of the Literature of the Romantic Period.   

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to …
· Get acquainted with the literary life of the XIXth century;
· to distinguish the literary artworks of the Period of Romantism
· to get information about the representatives of the Literature of the Romantic period


	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	Aids, blackboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Controlled tasks through discussion



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 
	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR READING

Lecture 5
The Literature of the XIXth century-the Literature of the Romantic Period.

‘MY temper is not very susceptible of enthusiasm, and the enthusiasm which I do not feel I have ever scorned to affect’, Edward Gibbon noted of himself in his Memoirs of My Life and Writings (posthumously printed in 1827). 

Nevertheless, when Gibbon (1737-94) recalled his first sight of the city of Rome some twenty-five years after the event, he admitted to have troubled by strong emotions, which had agitated his mind and which had led to a sleepless night. And to ‘several days of intoxication’ before he could bring himself ‘to descend to a cool and minute investigation’ of the historic objects, that he had come to Rome to study. Gibbon, the greatest English historian of the eighteenth century and the supremely reasonable and sceptical product of the European Enlightenment, felt obliged to confess to the kind of ‘enthusiasm’, which he scorned. His emotional excitement on seeing Rome may also suggest the degree to which he was the product of a culture, which had come, not simply to appreciate the significance of ‘sensibility’, but actively to indulge it. 

To one enthusiastic later visitor to Italy, Shelley, Gibbon seemed in retrospect to be the possessor of a ‘cold and unimpassioned spirit’. To another, Byron, swayed by the kaleidoscopic beauty of Italy and by the massive splendour of the Alps, Gibbon was one of the tutelary spirits of Lake Geneva, one who, with Voltaire and Rousseau, had ‘sought and found, by dangerous roads, | A path to perpetuity of fame’. Gibbon’s ‘dangerous road’ had led him in his monumental The Decline and Fall of the Roman Empire (1776-88), to question both a providential reading of history and the assumption that modern Europe was singularly blessed in its inherited forms of government and religion. The principles on which his history is built may look back to the culture of the intellectual salons of pre-revolutionary Paris and to the world of the aristocratic Grand Tour, but they also hark forward to the ideals of republican restructuring which would haunt the nineteenth-century European mind. 
Although Gibbon would certainly have been unhappy at Byron’s linking his name to those of the ‘intolerant bigot’, Voltaire, and to the self absorbed social optimist, Rousseau  the influence of his iconoclastic rationality was to be felt in the work of a new generation of writers, who often distrusted reason. And who earnestly sought to redefine the intellectual and political assumptions ofits fathers. Gibbon showed little sympathy with those who saw the Revolution in France as a new dawn for humanity. His picture of ancient Rome, meticulously observed as it slid into its decadence, had been conditioned by an awareness of a past loss of power and prestige, not by a feeling for future social regeneration. 
Nor did the new France, which emerged in the years following 1789 assume the status of a political paragon for a man who had charted an earlier loss of republican virtue and a decline into demagoguery, innovation, and bloodshed. An empire, which had lost its integrity and its self confidence, and whose failure was accentuated by the emergent Christian Church, seemed unlikely to be rebuilt by a society intent on merely demolishing the political structures of the Middle Ages. Gibbon’s history looked back to a lost era of civic duty, military and patriotic service, and to the principle of public participation in national affairs but it did not seek to predict how the ideals of a new generation of ‘patriots’ and ‘active citizens’ might be formed. If he despised the ‘oriental’ despotism and the compromising politics of the later Roman emperors, and if he readily recognized the false pride and the unsteady claims of their latter-day Christian successors, he preferred to pose troubling questions about the past rather than to espouse modern causes. The essential tolerance of the original pax romana appealed more than the prospect of a new political puritanism disguised as revolution. Gibbon’s vast historical narrative was intended to grate on modern Christian sensibilities, not to inspire new cults of the Supreme Being; its organized antitheses and its ironic set pieces were meant to challenge modern assumptions about progressive development, not to knock kings off their thrones and heads from kings’ necks.  

To see The Decline and Fall of the Roman Empire as the consummation of Enlightenment reasoning and yet to view the work of Gibbon’s contemporaries, such as William Blake and Ann Radcliffe, as somehow belonging to a new age and to a new sensibility is both incongruous and the result of an overcategorical reading of literary history. Any determined attempt to define this supposed ‘incongruity’ derives from what can be seen as a proleptic historicism, one that determines that culture moves in ways, which fit easily into progressive patterns. 
The period 1780-1830 is more open to conflicting interpretation than most others. It is an age obviously moulded by the impact of the revolutionary upheaval in France. However, if neutrality was difficult to maintain at the time, the avoidance of taking sides, or silence, or a withdrawal of commitment, ought not to be interpreted as an inability to read what we loosely deem to be the signs of the times or as a failure of a proper response to a predetermined political or cultural alignment. It was an age of ‘Romanticism’, but the complex definition of ‘Romanticism’, or of ‘Romanticisms’, could be variously ignored, challenged, subsumed, debated, or simply questioned by writers who were not necessarily swimming against a contemporary tide. A variety of ways of writing, thinking about, criticizing, and defining literature co-exist in any given age, but in this particular period the varieties are especially diverse and the distinctions notably sharp. Such distinctions were not, properly enough, those, which were inevitably drawn by contemporaries. 

The most persuasive, fluent, and antipathetic survey of the immediate consequences of the first stage of the French Revolution is Edmund Burke’s tract Reflections on the Revolution in France and on the Proceedings in Certain Societies in London Relative to that Event (1790). As its long title suggests, these ‘reflections’ pertain to the uneasy state of political affairs on both sides of the Channel. Burke (1729-97), one of the most polished parliamentary orators of his day, was attempting to check and condition the libertarian optimism which had greeted the ‘Declaration of the Rights of Man’ (enthusiastically promulgated by the French National Assembly in August 1789). 
From his firmly British constitutional standpoint (though he was by birth and education an Irishman), Burke stressed a need for tradition rather than innovation, for gradualism rather than radicalism. Having once stoutly defended the principles of the American Revolution in Parliament (again from a constitutionalist, traditionalist standpoint), he now attempted to explain the dangers of espousing a faith in a radical new order of things. Commonsensical American rhetoric was acceptable; French philosophism and Rousseauistic sentimentality were abominable. Burke’s Reflections argues for a ‘spirit of rational liberty’, the reasonableness of which he saw as grounded in the legal compromises of the ‘Glorious Revolution’ of 1688 and in the ‘manly, moral, regulated liberty’ assured by the English Bill of Rights. ‘Metaphysical abstraction’, such as was now determining policy in Paris, seemed contrary to the substantial ‘ancestral freedoms’ which he claimed were dear to English hearts. As Burke’s sharpest contemporary critic, Thomas Paine, later observed, Burke is conservatively smug in his confident acceptance of the British constitutional status quo and in his belief in the ‘perfectly adequate’ representation of the British people in their existing Parliament.
Nevertheless, his Reflections attempts to define a theory of government based on a reasoned fear of the disruption of revolutionary reform. ‘Government’, he argues, ‘is a continuance of human wisdom to provide for human wants’, wants that were answered by the fundamental right to a sound government which both fostered civil society and restrained human passion. Burke may, in his most memorable paragraphs, have mourned the extinction of chivalry in France, but his main recourse was not to the spirit of the Middle Ages but to the eighteenth-century concept of an equable political balance, a balance which he finds evident in the existing order of things in Britain.
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At the turn of the century, fired by ideas of personal and political liberty and of the energy and sublimity of the natural world, artists and intellectuals sought to break the bonds of 18th-century convention. Although the works of Jean Jacques Rousseau and William Godwin had great influence, the French Revolution and its aftermath had the strongest impact of all. In England initial support for the Revolution was primarily utopian and idealist, and when the French failed to live up to expectations, most English intellectuals renounced the Revolution. However, the romantic vision had taken forms other than political, and these developed apace.

In Lyrical Ballads (1798 and 1800), a watershed in literary history, William Wordsworth and Samuel Taylor Coleridgepresented and illustrated a liberating aesthetic: poetry should express, in genuine language, experience as filtered through personal emotion and imagination; the truest experience was to be found in nature. The concept of the Sublimestrengthened this turn to nature, because in wild countrysides the power of the sublime could be felt most immediately. Wordsworth's romanticism is probably most fully realized in his great autobiographical poem,  The Prelude  (1805–50). In search of sublime moments, romantic poets wrote about the marvelous and supernatural, the exotic, and the medieval. But they also found beauty in the lives of simple rural people and aspects of the everyday world.

The second generation of romantic poets included John Keats , Percy Bysshe Shelley , and George Gordon, LordByron . In Keats's great odes, intellectual and emotional sensibility merge in language of great power and beauty. Shelley, who combined soaring lyricism with an apocalyptic political vision, sought more extreme effects and occasionally achieved them, as in his great drama Prometheus Unbound (1820). His wife, Mary Wollstonecraft Shelley, wrote the greatest of the Gothic romances, Frankenstein (1818).

Lord Byron was the prototypical romantic hero, the envy and scandal of the age. He has been continually identified with his own characters, particularly the rebellious, irreverent, erotically inclined Don Juan. Byron invested the romantic lyric with a rationalist irony. Minor romantic poets include Robert Southey —best-remembered today for his story Goldilocks and the Three Bears —Leigh Hunt , Thomas Moore , and Walter Savage Landor .

The romantic era was also rich in literary criticism and other nonfictional prose. Coleridge proposed an influential theory of literature in his Biographia Literaria (1817). William Godwin and his wife, Mary Wollstonecraft , wrote ground–breaking books on human, and women's, rights. William Hazlitt , who never forsook political radicalism, wrote brilliant and astute literary criticism. The master of the personal essay was Charles Lamb , whereas Thomas De Quincey was master of the personal confession. The periodicals Edinburgh Review and Blackwood's Magazine, in which leading writers were published throughout the century, were major forums of controversy, political as well as literary.

Although the great novelist Jane Austen wrote during the romantic era, her work defies classification. With insight, grace, and irony she delineated human relationships within the context of English country life. Sir Walter Scott , Scottish nationalist and romantic, made the genre of the historical novel widely popular. Other novelists of the period were Maria Edgeworth , Edward Bulwer-Lytton , and Thomas Love Peacock , the latter noted for his eccentric novels satirizing the romantics.
MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 9

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Talabalar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Lecture, Combined
	Mashg’ulot   mavzusi: : Jorj Gordon Bayron hayoti na ijodining asosiy bosqichlari.
The theme of the session:  The main period of the life and creativity of George Gordon Byron

	O’quv mashg’ulotining rejasi va tuzilishi
Outline of the session

	1. The life of George Gordon Byron
2. General characteristics of Byron’s creativity.

3. The main period of Byron’s literary activity

	O’quv mashg’ulotining maqsadi:  

· Session aims: : to give general information about life and creativity of G.G.Byron and the main period of his creativity.   



	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· Get information about the life of G.G.Byron
· Define the main period of his creativity
· Learn and discuss his famous artworks and characters.


	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class

	Ta’lim vositalari 
Materials used:
	Aids, blackboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Discussion questions and presentation



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 


	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


Lecture 6

The main period of the life and creativity of George Gordon Byron
George Gordon Byron [1788-1824] quote 'I can never get people to understand that poetry is the expression of excited passion, and that there is no such thing as a life of passion any more than a continuous earthquake, or an eternal fever.' 788 (From letter to Moore, July 5, 1821)

George Gordon Byron (Jan. 22, 1788, London, -- April 19, 1824, Missolonghi, Greece) was the son of Captain John "Mad Jack" Byron and his second wife, Catherine Gordon of Gight, a Scots heir. After her husband had squandered most of her fortune, Mrs. Byron took her infant son to Aberdeen, where they lived in lodgings on a meagre income. The captain died in France in 1791. His son, George Gordon Byron, had been born with a clubfoot and early developed an extreme sensitivity to his lameness. In 1798, at age 10, he unexpectedly inherited the title and estates of his great-uncle William, the 5th Baron Byron. His mother proudly took him to England, where the boy fell in love with the ghostly halls and spacious ruins of Newstead Abbey, which had been presented to the Byrons by Henry VIII. 
After living at Newstead for a while, Byron was sent to school in London, and in 1801 he went to Harrow, one of England's most prestigious schools. In 1805 Byron entered Trinity College, Cambridge. In 1806 Byron had his early poems privately printed in a volume entitled Fugitive Pieces, and that same year he formed at Trinity what was to be a lifelong friendship with John Hobhouse, who stirred his interest in liberal Whiggism. Byron's first published volume of poetry, Hours of Idleness, appeared in 1807. A sarcastic critique of the book in The Edinburgh Review provoked his retaliation in 1809 with a couplet satire, English Bards and Scotch Reviewers, in which he attacked the contemporary literary scene. This work gained him his first recognition. 

On reaching his majority in 1809, Byron took his seat in the House of Lords, and then embarked with Hobhouse on a grand tour. They sailed to Lisbon, crossed Spain, and proceeded by Gibraltar and Malta to Greece, and to Tepelene in Albania. In Greece Byron began Childe Harolde's Pilgrimage, which he continued in Athens. 

Byron arrived back in London in July 1811, but his mother died before he could reach her at Newstead. At the beginning of March, John Murray published the first two cantos of Childe Harold’s Pilgrimage and Byron "woke to find himself famous." 

During the summer of 1813, Byron apparently entered into intimate relations with his half sister Augusta, now married to Colonel George Leigh. He then carried on a flirtation with Lady Frances Webster as a diversion from this dangerous liaison. Seeking to escape his love affairs in marriage, Byron proposed in September 1814 to Anne Isabella (Annabella) Milbanke. The marriage took place in January 1815, and Lady Byron gave birth to a daughter, Augusta Ada, in December 1815. From the start the marriage was doomed by the gulf between Byron and his unimaginative and humorless wife; and in January 1816 Annabella left Byron to live with her parents. Byron went abroad in April 1816, never to return to England.

Byron sailed up the Rhine River into Switzerland and settled at Geneva, near Percy Bysshe Shelley and Mary Godwin, who had eloped, and Godwin's stepdaughter by a second marriage, Claire Clairmont, with whom Byron had begun an affair in England. There he wrote the third canto of Childe Harold (1816). At the end of the summer the Shelley party left for England, where Claire gave birth to Byron's illegitimate daughter Allegra in January 1817. In October Byron and Hobhouse departed for Italy. 
In the light, mock-heroic style of Beppo; Byron found the form in which he would write his greatest poem, Don Juan, a satire in the form of a picaresque verse tale. The first two cantos of Don Juan were begun in 1818 and published in July 1819. Meeting with Countess Teresa Gamba Guiccioli, who was only 19 years old and married to a man nearly three times her age, re-energized Byron and changed the course of his life. Byron followed Countess Teresa to Ravenna, and she later accompanied him back to Venice. He won the friendship of her father and brother, Counts Ruggero and Pietro Gamba, who initiated him into the secret society of the Carbonari and its revolutionary aims to free Italy from Austrian rule. 

He arrived in Pisa in November 1821, having followed Teresa and the Counts Gamba there after the latter had been expelled from Ravenna for taking part in an abortive uprising. But by 1823 Byron was becoming bored with the domesticity of life with Teresa, and in April 1823 he agreed to act as agent of the London Committee, which had been formed to aid the Greeks in their struggle for independence from the Turks. In July 1823 Byron left Genoa for Cephalonia.
But a serious illness in February 1824 weakened him, and in April he contracted the fever from which he died at Missolonghi on April 19. Deeply mourned, he became a symbol of disinterested patriotism and a Greek national hero. His body was brought back to England and, refused burial in Westminster Abbey, was placed in the family vault near Newstead. But,145 years after his death, a memorial to Byron was finally placed on the floor of the Abbey.

Early Travel and Writing

After receiving a scathing review of his first volume of poetry, Hours of Idleness, in 1808, Byron retaliated with the satirical poem "English Bards and Scotch Reviewers." The poem attacked the literary community with wit and satire, and gained him his first literary recognition. Upon turning 21, Byron took his seat in the House of Lords. A year later, with John Hobhouse, he embarked on a grand tour through the Mediterranean Sea and began writing "Childe Harold's Pilgrimage," a poem of a young man's reflections on travel in foreign lands. 

In July 1811, Byron returned to London after the death of his mother, and in spite of all her failings, her passing plunged him into a deep mourning. High praise by London society pulled him out of his doldrums, as did a series of love affairs, first with the passionate and eccentric Lady Caroline Lamb, who described Byron as "mad, bad and dangerous to know," and then with Lady Oxford, who encouraged Byron's radicalism. Then, in the summer of 1813, Byron apparently entered into an intimate relationship with his half sister, Augusta, now married. The tumult and guilt he experienced as a result of these love affairs were reflected in a series of dark and repentant poems, "The Giaour," "The Bride of Abydos" and "The Corsair."

In September 1814, seeking to escape the pressures of his amorous entanglements, Byron proposed to the educated and intellectual Anne Isabella Milbanke (also known as Annabella Milbanke). They married in January 1815, and in December of that year, their daughter, Augusta Ada, better known as Ada Lovelace, was born. However, by January the ill-fated union crumbled, and Annabella left Byron amid his drinking and increased debt. He never saw his wife or daughter again.SAMPLE OF SLIDES
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So we'll go no more a roving
So, we'll go no more a roving

    So late into the night,

Though the heart be still as loving,

    And the moon be still as bright.

For the sword outwears its sheath,

    And the soul wears out the breast,

And the heart must pause to breathe,

    And love itself have rest.

Though the night was made for loving,

    And the day returns too soon,

Yet we'll go no more a roving

    By the light of the moon.

George Gordon Byron

1830

When We Two Parted
When we two parted 

   In silence and tears,

Half broken-hearted 

   To sever for years,

Pale grew thy cheek and cold, 

   Colder thy kiss;

Truly that hour foretold 

   Sorrow to this.

The dew of the morning 

   Sunk chill on my brow-- 

It felt like the warning

   Of what I feel now.

Thy vows are all broken, 

   And light is thy fame;

I hear thy name spoken, 

   And share in its shame.

They name thee before me, 

   A knell to mine ear;

A shudder comes o'er me--

   Why wert thou so dear?

They know not I knew thee, 

   Who knew thee too well--

Long, long shall I rue thee, 

   Too deeply to tell.

In secret we met--

   In silence I grieve,

That thy heart could forget, 

   Thy spirit deceive.

If I should meet thee 

   After long years,

How should I greet thee?--

   With silence and tears.

George Gordon Byron

1919

MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 10

	           Vaqt: 80 daqiqa.  

Length: 80 minutes
	Talabalar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Practice, combined
	Mashg’ulot   mavzusi: : «Chayld Garoldning ziyoratlari» dostoni, uning siyosiy ahamiyati.
The theme of the session: A canto “Childe Harold’s Pilgrimage”, its political importance


	O’quv mashg’ulotining rejasi va tuzilishi
Outline(plan) of the session

	- Brief information about the canto “Childe Harold’s Pilgrimage”
- Characteristics of Childe Harold.

- Introduction the plot of the artwork “Don Juan”



	O’quv mashg’ulotining maqsadi:  

· Session aims: to give information about the canto “Childe Harold’s Pilgrimage” and discuss, share ideas on the characteristic features of the hero.

· To give information about the artwork “Don Juan” by G.G.Byron. 



	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· Learn the plot of the famouse canto written by Byron G.G.
· Enable discussing and sharing ideas specific features of the character
· to get information about the artwork “Don Juan”


	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	Aids, blackboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Duscussion questions and presentation



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 


	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR PRACTICAL SESSION
RESOURCES FOR READING

Brief information about the cantos “Child Harold’s Pilgrimage”

Byron wrote the first two cantos of Childe Harold’s Pilgrimage during his travels to Europe in 1809-1811. He revised and published them in March 1812, and the third and fourth cantos were added later and published in 1816 and 1818 respectively. Byron envisioned Childe Harold’s Pilgrimage as a poetic travelogue of his experiences in Portugal, Spain, Greece, and Albania, areas of Europe not under Napoleon Bonaparte’s direct control. As a record of his journey through lands in which war was an ever-present specter, it is not surprising that much of the work meditates upon war, conquest, and violence in the name of one cause or another. 
The poem also reflects Byron’s political views, particularly his support for Greek independence from Turkey (a cause for which he would eventually fight and die) and the very close-to-home incident of the Convention of Cintra (stanzas 24-26), in which the English politicians allowed enemy French soldiers captured in battle to return to France with their loot intact. Besides his politics, Byron also includes his love for the East in his celebration of the peoples and places he encounters. 

The ode “To Ianthe” refers to Lady Charlotte Harley, daughter of Lady Oxford; both women were of amorous interest to Byron. Byron added the ode in the 7th edition of Childe Harold’s Pilgrimage in 1814. In Byron: A Biography, Leslie Marchand writes: "For Byron it was a delightful situation indeed at the Oxfords': in addition to his charming mistress he had the companionship of her lovely daughters. They were just at the ages that excited his romantic sentiments most profoundly. Lady Charlotte Harley, then eleven, was his favourite. None could have more poignant sentiments of the beauty of youthful innocence than the disillusioned young lord who had known too early and too well the disappointments of love fading into satiety. His tribute to the child exceeded in warmth of idealization anything he ever wrote of her mother. Nothing could be more glowing than the five stanzas to this 'Young Peri of the West,' under the name of Ianthe, which he prefaced to the seventh edition of Childe Harold (1814)."
Byron intentionally chose to write Childe Harold’s Pilgrimage in the form of Spenserian stanzas, a fact to which he draws attention in the poem’s preface. Each canto is made up of several nine-line stanzas, each focused on some aspect of the journey, but with several linked together by subject. These stanzas are made up of eight lines in iambic pentameter, followed by a final line of twelve syllables, also written in iambic meter (known as an alexandrine line). Each stanza follows the rhyme scheme ABABBCBCC.
Byron also was self-consciously responding to earlier Romantic verse, particularly Wordsworth’s “Lines Composed a Few Miles above Tintern Abbey.” Byron engaged in a kind of love-hate relationship with Wordsworth (or at least Wordsworth’s ideas). In his desire to embrace simultaneously the Romantic ideals set down by Wordsworth and Coleridge in their Lyrical Ballads, but at the same time to move beyond their views on nature as somehow superior to humanity and their apparent narcissism in placing themselves at the center of the universe. Byron also opposed their political views in many areas, particularly in their desire to criticize other nations without engaging them directly (as Byron did when he joined the battle for Greek independence).
There are three Classical references to Ianthe, but it is unclear which one (or more) Byron was alluding to when renaming Lady Charlotte. The first Ianthe was a Cretan house cleaner betrothed to Iphis, herself a woman raised as a man. Because of their love for one another, the goddess Isis changed Iphis into a man so that the two could be married. The second Ianthe is one of the daughters of the titans Oceanus and Tethyis, making her a sea-nymph. The third Ianthe is a young woman whom the gods loved so dearly that they caused purple flowers to grow around her grave. The first reference is the most intriguing, as Byron spent much of his life until 1814 wrestling with his own sexual identity. However, the third Ianthe is simplest, since the real-life Lady Charlotte was only eleven years old when he met her and thus would invoke the purity of this maiden beloved of the gods. The second Ianthe is a nymph, which places her in the running as a divinity worthy of being Byron’s muse and it is fact Ianthe he invokes as his muse, in true Homeric tradition, prior to beginning his long narrative of Childe Harold’s travels.
The protagonist is called Childe Harold, “childe” being the title given to a young man who is eligible for knighthood. Some critics criticized Byron for this title, noting how contrary to the ideals of chivalry Harold behaves. Byron responded in his second preface to Childe Harold that the past has been severely romanticized, and if his critics would review their medieval history they would see how ungodly the characters of these “noble” knights really were. Besides being historically accurate (in Byron’s view), the protagonist also offers to literature an early version of Byron’s great contribution to drama and poetry, the Byronic hero: “The observer of this landscape, Childe Harold, is the first and most striking representation of the Byronic hero” (Mellown). Childe Harold makes his journey to escape the pain (and possibly the consequences) of some unnamed sin committed in his homeland (England). He seeks respite and distraction in the exotic landscapes of Europe; thus, the first two cantos are primarily focused on poetic descriptions of the sights Childe Harold sees. Harold himself is almost invisible in much of the work, being a character through whom the reader gains his point of view, but who also does little to interact with the people or events described. This aloofness would later become a staple of Byron’s melancholy heroes in such works as Don Juan and Manfred.
One main theme of the cantos is Byron’s hatred of oppression. In Cantos I and II he describes the Spanish resistance to Napoleon’s forces, clearly siding with the “noble” Spanish against these agents of tyranny. Later, he describes the Greeks as admirable people beaten into submission by their Turkish oppressors. In both cases, Byron takes the side of the “underdog”—a stance he would tend toward all his life. England was already allied with Spain against France, but even had she not been, Byron would likely have sided with the oppressed against the oppressor in any case.
Indeed, William Flesch notes, that “the poem is about the meaning of freedom in all its forms—personal, political, poetic.” Byron himself felt social oppression and suffering at the hands of classmates during his school years; later in life he turned this into a general resistance to oppression. While not always consistent in his personal life, Byron would make this battle for independence and liberation central to his public persona through his poetry and political actions.
Extracts from the artworks “Childe Harold’s Pilgrimage” and 

“Don Juan: Dedication”
BY LORD BYRON (GEORGE GORDON)

“Child Harold’s Pilgrimage”

Canto the First



I

Oh, thou! in Hellas deem'd of heavenly birth,

Muse! form'd or fabled at the minstrel's will!

Since shamed full oft by later lyres on earth,

Mine dares not call thee from thy sacred hill:

Yet there I've wander'd by thy vaunted rill;

Yes! sigh'd o'er Delphi's long deserted shrine,

Where, save that feeble fountain, all is still;

Nor mote my shell awake the weary Nine

To grace so plain a tale -- this lowly lay of mine.

                II

Whilome in Albion's isle there dwelt a youth,



 

Who ne in virtue's ways did take delight;

But spent his days in riot most uncouth,

And vex'd with mirth the drowsy ear of Night.

Oh, me! in sooth he was a shameless wight,

Sore given to revel and ungodly glee;

Few earthly things found favour in his sight

Save concubines and carnal companie,

And flaunting wassailers of high and low degree.

                III

Childe Harold was he hight: -- but whence his name

And lineage long, it suits me not to say;  



 

Suffice it, that perchance they were of fame,

And had been glorious in another day;

But one sad losel soils a name for aye,

However mighty in the olden time;

Nor all that heralds rake from coffin'd clay,

Nor florid prose, nor honied lies of rhyme,

Can blazon evil deeds or consecrate a crime.

                IV

Childe Harold bask'd him in the noontide sun,

Disporting there like any other fly,

Nor deem'd before his little day was done



 

One blast might chill him into misery.

But long ere scarce a third of his pass'd by.

Worse than adversity the Childe befell;

He felt the fulness of satiety:

Then loathed he in his native land to dwell,

Which seem'd to him more lone than Eremite's sad cell.

                V

For he through Sin's long labyrinth had run,

Nor made atonement when he did amiss,

Had sigh'd to many though he loved but one,

And that loved one, alas! could ne'er be his.



 

Ah, happy she! to 'scape from him whose kiss

Had been pollution unto aught so chaste;

Who soon had left her charms for vulgar bliss,

And spoil'd her goodly lands to gild his waste,

Nor calm domestic peace had ever deign'd to taste.

                VI

And now Childe Harold was sore sick at heart,

And from his fellow bacchanals would flee;

'Tis said, at times the sullen tear would start,

But Pride congeal'd the drop within his ee;

Apart he stalk'd in joyless reverie,




 

And from his native land resolv'd to go,

And visit scorching climes beyond the sea;

With pleasure drugg'd, he almost long'd for woe,

And e'en for change of scene would seek the shades below
 “Don Juan: Dedication”

I

Bob Southey! You're a poet - Poet-laureate,

And representative of all the race;

Although 'tis true that you turn'd out a Tory at

Last—yours has lately been a common case;

And now, my Epic Renegade! what are ye at?

With all the Lakers, in and out of place?

A nest of tuneful persons, to my eye

Like "four and twenty Blackbirds in a pye;

II

"Which pye being open'd they began to sing"

 (This old song and new simile holds good),

"A dainty dish to set before the King,"

Or Regent, who admires such kind of food;

And Coleridge, too, has lately taken wing,

But like a hawk encumber'd with his hood,

Explaining Metaphysics to the nation—

I wish he would explain his Explanation.

III

You, Bob! are rather insolent, you know,

At being disappointed in your wish

To supersede all warblers here below,

And be the only Blackbird in the dish;

And then you overstrain yourself, or so,

And tumble downward like the flying fish

Gasping on deck, because you soar too high, Bob,

And fall, for lack of moisture quite a-dry, Bob!

IV

And Wordsworth, in a rather long "Excursion"

(I think the quarto holds five hundred pages),

Has given a sample from the vasty version

Of his new system to perplex the sages;

'Tis poetry—at least by his assertion,

And may appear so when the dog-star rages—

And he who understands it would be able

To add a story to the Tower of Babel.

V

You—Gentlemen! by dint of long seclusion

From better company, have kept your own

At Keswick, and, through still continu'd fusion

Of one another's minds, at last have grown

To deem as a most logical conclusion,

That Poesy has wreaths for you alone:

There is a narrowness in such a notion,

Which makes me wish you'd change your lakes for Ocean.

VI

I would not imitate the petty thought,

Nor coin my self-love to so base a vice,

For all the glory your conversion brought,

Since gold alone should not have been its price.

You have your salary; was't for that you wrought?

And Wordsworth has his place in the Excise.

You're shabby fellows—true—but poets still,

And duly seated on the Immortal Hill.

SAMPLE OF SLIDES
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But now at thirty years my hair is grey
(T wonder what it will be fike at forty?

Tthought of a peruke the other day)
My heart s not much greener: and. in short, T

Have squander'd my whole summer while 't was May
And feel no more the spirit to retort; I

Have spent my life, both interest and principal,

And deem not, what T deem'd, my soul invincible

& The speaker has gown old and feels like they have missed
out on life. Don Juan has wasted both time and energy
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Which out of allthe lovely things we see
Extracts emotions beautiful and new
Hived in our bosoms like the bag of the bee:
Think'st thou the honey with those objects grew?

Alas! 't was not in them, but in thy power

To double even the sweetness of a flower,

< Don Juan is begging to not love or be loved

again.





· Satiric poem based on the legend of Don Juan
· Portraying Juan not as a womanizer but as someone easily seduced by women
· Byron’s masterpiece
· Social, political, literary, ideological levels
· Two first cantos were published anonymously
· He completed 16 cantos, leaving the 17th unfinished
MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

 SESSION 11

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Tinglovchilar soni:

Number of students/learners: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Seminar, combined
	Mashg’ulot   mavzusi: Ch. Dikkensning hayoti va ijodi va uning ingliz adabiyotidagi o’rni.
The theme of the session: The life and creativity of Charles Dickens, his role of the English literature   

	O’quv mashg’ulotining rejasi va tuzilishi
Outline(plan) of the session

	1. Charles Dickens-famous English writer.
2. The Life and early creativity of Ch.Dickens.

3. The role of Ch.Dickens in the English Literature

	O’quv mashg’ulotining maqsadi:  

· Session aims: to give general information about the life and creativity of Ch.Dickens

· To enable learners analyzing and sharing ideas about literary artworks and characters of Ch.Dickens.   

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· Get more information regarding to the life and creativity of Ch.Dickens;
· Share ideas about his famouse artworks and characters;
· Define the main topic and his role in the  English Literature

	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions



	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used
	Aids, blackboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Presentation and discussion questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 


	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


DISCUSSION QUESTIONS 
1. What do you know about Charles Dickens? (biography-childhood, his family and early creative work).
2. What is the theme of his novels? Why/why not do you think so?

3. Have you ever read his book? If yes who is your favourite character? Why?

RESOURCES FOR READING
Brief information about the life and artworks of Charles Dickens
Charles John Huffam Dickens [/ˈtʃɑrlz ˈdɪkɪnz/] 7 February 1812 – 9 June 1870) was an English writer and social critic. He created some of the world's best-known fictional characters and is regarded as the greatest novelist of the Victorian era. His works enjoyed unprecedented popularity during his lifetime, and by the twentieth century critics and scholars had recognised him as a literary genius. His novels and short stories enjoy lasting popularity. 

Born in Portsmouth, Dickens left school to work in a factory when his father was incarcerated in a debtors' prison. Despite his lack of formal education, he edited a weekly journal for 20 years, wrote 15 novels, five novellas, hundreds of short stories and non-fiction articles, lectured and performed extensively, was an indefatigable letter writer, and campaigned vigorously for children's rights, education, and other social reforms.

Dickens's literary success began with the 1836 serial publication of The Pickwick Papers. Within a few years he had become an international literary celebrity, famous for his humour, satire, and keen observation of character and society. His novels, most published in monthly or weekly instalments, pioneered the serial publication of narrative fiction, which became the dominant Victorian mode for novel publication. The instalment format allowed Dickens to evaluate his audience's reaction, and he often modified his plot and character development based on such feedback. For example, when his wife's chiropodist expressed distress at the way Miss Mowcher in David Copperfield seemed to reflect her disabilities, Dickens improved the character with positive features. His plots were carefully constructed, and he often wove elements from topical events into his narratives. Masses of the illiterate poor chipped in ha'pennies to have each new monthly episode read to them, opening up and inspiring a new class of readers.

Dickens was regarded as the literary colossus of his age. His 1843 novella, A Christmas Carol, remains popular and continues to inspire adaptations in every artistic genre. Oliver Twist and Great Expectations are also frequently adapted, and, like many of his novels, evoke images of early Victorian London. His 1859 novel, A Tale of Two Cities, set in London and Paris, is his best-known work of historical fiction. Dickens's creative genius has been praised by fellow writers—from Leo Tolstoy to George Orwell and G. K. Chesterton—for its realism, comedy, prose style, unique characterisations, and social criticism. On the other hand, Oscar Wilde, Henry James, and Virginia Woolfcomplained of a lack of psychological depth, loose writing, and a vein of saccharine sentimentalism. The termDickensian is used to describe something that is reminiscent of Dickens and his writings, such as poor social conditions or comically repulsive characters

Charles John Huffam Dickens was born on 7 February 1812, at 1 Mile End Terrace (now 393 Commercial Road),Landport in Portsea Island (Portsmouth), the second of eight children of John Dickens (1785–1851) and Elizabeth Dickens (née Barrow; 1789–1863). His father was a clerk in the Navy Pay Office and was temporarily stationed in the district. He asked Christopher Huffam, rigger to His Majesty's Navy, gentleman, and head of an established firm, to act as godfather to Charles. Huffam is thought to be the inspiration for Paul Dombey, the owner of a shipping company in Dickens's eponymous Dombey and Son (1848).

In January 1815 John Dickens was called back to London, and the family moved to Norfolk Street, Fitzrovia. When Charles was four, they relocated to Sheerness, and thence to Chatham, Kent, where he spent his formative years until the age of 11. His early life seems to have been idyllic, though he thought himself a "very small and not-over-particularly-taken-care-of boy".

Charles spent time outdoors but also read voraciously, including the picaresque novels of Tobias Smollett and Henry Fielding, as well as Robinson Crusoe and Gil Blas. He read and reread The Arabian Nights and the Collected Farces of Elizabeth Inchbald. He retained poignant memories of childhood, helped by an excellent memory of people and events, which he used in his writing. His father's brief work as a clerk in the Navy Pay Office afforded him a few years of private education, first at a dame school, and then at a school run by William Giles, a dissenter, in Chatham

This period came to an end in June 1822, when John Dickens was recalled to Navy Pay Office headquarters at Somerset House, and the family—minus Charles, who stayed behind to finish his final term of work—moved to Camden Town in London. The family had left Kent amidst rapidly mounting debts, and, living beyond his means, John Dickens was forced by his creditors into the Marshalsea debtors' prison in Southwark, London in 1824. His wife and youngest children joined him there, as was the practice at the time. Charles, then 12 years old, boarded with Elizabeth Roylance, a family friend, at 112 College Place, Camden Town. Roylance was "a reduced [impoverished] old lady, long known to our family", whom Dickens later immortalised, "with a few alterations and embellishments", as "Mrs. Pipchin" inDombey and Son. Later, he lived in a back-attic in the house of an agent for the Insolvent Court, Archibald Russell, "a fat, good-natured, kind old gentleman... with a quiet old wife" and lame son, in Lant Street in Southwark.They provided the inspiration for the Garlands in The Old Curiosity Shop.

On Sundays—with his sister Frances, free from her studies at the Royal Academy of Music—he spent the day at the Marshalsea. Dickens later used the prison as a setting in Little Dorrit. To pay for his board and to help his family, Dickens was forced to leave school and work ten-hour days at Warren's Blacking Warehouse, on Hungerford Stairs, near the present Charing Cross railway station, where he earned six shillings a week pasting labels on pots of boot blacking. The strenuous and often harsh working conditions made a lasting impression on Dickens and later influenced his fiction and essays, becoming the foundation of his interest in the reform of socio-economic and labour conditions, the rigours of which he believed were unfairly borne by the poor. He later wrote that he wondered "how I could have been so easily cast away at such an age". As he recalled to John Forster (from The Life of Charles Dickens):

The blacking-warehouse was the last house on the left-hand side of the way, at old Hungerford Stairs. It was a crazy, tumble-down old house, abutting of course on the river, and literally overrun with rats. Its wainscoted rooms, and its rotten floors and staircase, and the old grey rats swarming down in the cellars, and the sound of their squeaking and scuffling coming up the stairs at all times, and the dirt and decay of the place, rise up visibly before me, as if I were there again. The counting-house was on the first floor, looking over the coal-barges and the river. There was a recess in it, in which I was to sit and work. My work was to cover the pots of paste-blacking; first with a piece of oil-paper, and then with a piece of blue paper; to tie them round with a string; and then to clip the paper close and neat, all round, until it looked as smart as a pot of ointment from an apothecary's shop. When a certain number of grosses of pots had attained this pitch of perfection, I was to paste on each a printed label, and then go on again with more pots. Two or three other boys were kept at similar duty down-stairs on similar wages. One of them came up, in a ragged apron and a paper cap, on the first Monday morning, to show me the trick of using the string and tying the knot. His name was Bob Fagin; and I took the liberty of using his name, long afterwards, in Oliver Twist.

When the warehouse was moved to Chandos Street in the smart, busy district of Covent Garden the boys worked in a room in which the window gave onto the street and little audiences gathered and watched them at work—in Dickens biographer Simon Callow's estimation, the public display was "a new refinement added to his misery"
SAMPLE OF SLIDES
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                Questions:
1. Where did Charles Dickens live?

2. Where did his father work?

3. When did his family go to London?

4. Why did Charles have to work?

5. What novel did Charles Dickens publish in 1837?

6. What do his books tell us about?

7. What did Charles Dickens show in his books?

Which was not a Dickens character - Bill Sikes, Mr Pecksniff, Sam Weller, Tom Sawyer?

Bill Sikes

Mr Pecksniff

Sam Weller

Tom Sawyer

For what was Charles Dickens' father imprisoned in 1824?

Assault

Debt

Drunkenness

Theft

In 1832 what did Charles Dickens nearly become?

Professional actor

Professional magician

Professional painter

Professional sculptor

Where in England was the author Charles Dickens born?

Birmingham

Liverpool

Newcastle

Portsmouth

Which Dickens novel features scenes from The French Revolution?

A Tale Of Two Cities

Barnaby Rudge

Nicholas Nickleby

The Pickwick Papers

What was the first name of Charles Dickens' wife?

Carol

Catherine

Cheryl

Christine

Which of Charles Dickens' works remained unfinished at the time of his death?

A Tale Of Two Cities

The Mystery Of Edwin Drood

Great Expectations

Our Mutual Friend

In which Dickens novel did the character Mr Micawber appear?

David Copperfield

Great Expectations

Oliver Twist

The Old Curiosity Shop

What nom de plume did Charles Dickens use?

Baz

Bez

Boz

Buz

In which Dickens novel was the death of Little Nell featured?

David Copperfield

Great Expectations

Oliver Twist

The Old Curiosity Shop

MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 12

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Talabalar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  
Form and Type of the Session  

Lecture, Combined
	Mashg’ulot   mavzusi: : XIX asr oxiri XX asrlar boshlarida ingliz adabiyoti
The theme of the session:  English literature at the end of the XIXth  and at the beginning of the XXth century

	O’quv mashg’ulotining rejasi va tuzilishi
Outline(plan) of the session

	1. English literature at the end of the XIXth  and at the beginning of the XXth century-Fabian society
2. Representatives of the Fabian Society and their influence.

 

	O’quv mashg’ulotining maqsadi:  

· Session aims: to give general information about the Fabian Society and their influence in the social and literary life of England.   

	Pedagogik  vazifalar:

Objectives: based on the topic


	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· Get more information about the changes the Literature at the end of the XIXth and at the beginning of the XXth centuries.
· Define the role of Fabian Society in Literary life
· to get information about the representatives of the Literature of this period

	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions

	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	Aids, blackboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Discussion questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 


	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR READING

Lecture 7
English literature at the end of the XIXth  and at the beginning of the XXth century

In 1884 The Fabian Society was founded in England with the aim of bringing about a socialist society by means of intellectual debate, the publication of books and pamphlets, and the "permeation" of socialist ideas into the universities, the press, government institutions, and political parties. This was in marked contrast to the other means of bringing about socialism, which was adopted by Marxist parties, namely the use of violence and revolution to overthrow capitalism. The Fabian Society was named after the Roman general Quintus Fabius Maximus who used tactics of attrition and delay (what we might now call guerrilla tactics) rather than direct military confrontation to defeat the enemy. Thus one might describe the tactics of the Fabian Society as one of "intellectual guerrilla warfare" against free market societies. Some of the Society's early members included the playwright George Bernard Shaw, the writers and educators Sidney and Beatrice Webb, the feminist Emmeline Pankhurst, and the novelist H. G. Wells.

The Fabian Society has been enormously influential in British and Australian politics over the past 120 years. It used a bequest to found the London School of Economics in 1895 (it is rather ironic, then that this is where Friedrich Hayek taught from 1931 to 1950), It joined with the trade unions to found the British Labour Party in 1900, it founded the magazine the New Statesman in 1913, it laid the intellectual foundations for the creation of the welfare state after the Second World War (over 220 Labour MPs elected in the landslide victory of 1945 were members of the Fabian Society), and it was important in the revitalisation of the Labour Party in the 1990s by publishing Tony Blair's pamphlet on the "Third Way."

In 1889 the Fabian Society published a collection of essays, Fabian Essays in Socialism edited by George Bernard Shaw, in order to present their ideas in a coherent form. The first print run was a conservative 1,000 copies but after 2 years the Society had sold over 27,000 copies of the book.

Two years before the founding of the Fabian Society a group of supporters of individual liberty and free markets led by the Earl of Wemyss had founded the Liberty and Property Defense League. Whereas the Fabian Society wanted to turn socialism from a minority intellectual and political movement into a mainstream movement, the Liberty and Property Defense League was trying to prevent the slow degeneration of classical liberalism into a new form of liberalism, which supported increasing amounts of government intervention in the economy.
The League quickly recognised the importance of the Fabian Society's intellectual challenge to free market ideas with the publication of the Fabian Essays in Socialism. In response asked the ex-wine merchant and author Thomas Mackay to put together a collection of essays to defend the free market from the Fabians's critique. The result were two volumes of essays, A Plea for Liberty, which appeared in 1891 and A Policy of Free Exchange, which appeared in 1894.

Historically one might argue that the Fabian Society "won" the intellectual and political war against the individualists and free marketeers as classical liberalism was largely a spent force by 1914. For the next 75 years, socialism in its various forms (Marxist, National, Fabian) was to be the dominant intellectual force. However, I would argue that the arguments put forward by the Liberty and Property Defense League have found a new significance and relevance after the collapse of Soviet Union in 1991, the discrediting of the idea of centrally planned economies, and the rediscovery of market liberalism in the 1980s. Perhaps if societies had heeded the warnings and predictions of the dire consequences of socialism made by Mackay and his co-authors in the early 1890s some of the economic and political catastrophes of the 20th century might have been avoided.

Daniel Defoe

                    Robinson Crusoe
I was born in the year 1632 in York, a large city in northern England. I received a good upbringing from my parents. My father was originally from Germany and had made his money in buying and selling before settling down in York andmarrying my mother, whose surname was Robinson. 

This is why my first name is Robinson. My father’s name was Kreutznaer, but this was difficult for English people to pronounce so it was changed to Crusoe. I had two elder brothers; one who died in the English army. I never knew what happened to the other, just as my mother and father would never know what was to happen to me. My father had wanted me to think about a career in law, but from an early age I had thoughts of adventure at sea. No advice could possibly ever change this. When I told my parents about my wishes to travel, they tried to persuade me not to do so. I tried asking my mother to speak with my father and persuade 

him to allow me just one voyage. I promised that if this journey was unsuccessful, I would return home and not think of the life at sea anymore. My mother tried, but she made no progress with my father, and no agreement to my travel was given. My father explained that travel was only for the very poor, who had nothing to lose, or for the very rich, who could afford to risk their money on adventure. 

Middle-class boys should be happy with a life of work. My father begged me so much, even crying openly, that I tried to forget about my wishes for adventure and continue living at home. A year later, however, I could stand it no longer, and one day, while I was at the docks in Hull talking with sailors, I met up with a friend who was going to London by sea. Without thinking about what I was doing, 

without asking for my parents’ permission or even money, I decided to join him. Together we boarded the ship on September 1, 1651 and left the harbour on the north eastern coast on course for London. My bad luck started immediately. The sea was very rough, and I began to wish I had never left home. I could now understand what a comfortable life my father had lived and just how wrong I had been with my own thoughts. I prayed to God to let me make it to land and I promised to him, in return, that I would go back to Hull, and from there home to my family.

However, after several days of terrible seasickness, the sea became calm again. 

The other sailors joked about the terror I had felt. The storm, they explained, had 

been very small compared to others they had experienced. By the next day, the storm had stopped completely and my promises about returning to Hull faded away. I began enjoying life at sea, watching the sun set and rise over the water, and once thought, with joy in my heart, that it was the most 

beautiful sight I had ever seen. Within a few more days, however, the 

wind began blowing strongly once again, and a truly violent storm began. Again I 

prayed to God to allow me to change my mind and return home. The storm caused 

panic and destruction on the boat, and the sailors fired their guns as a signal of trouble. 

Never having heard guns before, I fainted on the deck and was kicked aside by my 

mates. When I awoke, I saw everyone jumping off the ship into a smaller boat. 

Seeing that it was my only way of surviving, I quickly did the same and we sailed away safely. I watched over my shoulder as the ship, which we had left only moments earlier, sank to the bottom of the ocean. We arrived at Yarmouth, on the eastern coast of England, and the authorities gave us comfortable accommodation. At this point I had to decide whether or not to continue to London, or return to Hull. My friend was quick to point out that what had happened on my first voyage was a clear sign that the sea life was not for me. This made me very 

angry and so I made my decision to travel to London by land. I was too ashamed togo home and would certainly be laughed at by my friends and colleagues. 

I travelled to London on foot. When I arrived I decided to look for a voyage, and 

I had the good fortune of getting to know the captain of a ship sailing to Guinea, on 

the west coast of Africa. He invited me along and I accepted. The voyage, apart from the seasickness, went very well. I had bought many things in London that I 

was able to sell to the people of Guinea. This whole experience created within me, 

not only an addiction to travel, but also to doing business with the local people of this part of the world.Since non-Westerners did not value gold in the same way as Westerners did, we were able to receive much more gold for our 

goods than we would back home. I loved it, and after I returned to London, with a 

fortune beyond my dreams, I immediately wanted to sail out again. It was, however, with great sadness that whilst in Guinea, the captain caught a tropical disease, fell terribly ill and died. And so it was, under these sad circumstances, I decided to take his ship and continue the business in which I had had my first trading success.

A. Answer the following questions.

1. Where was Robinson Crusoe born?

2. How many elder brothers did Robinson have?

3. What kind of career did Robinson’s father want him to have?

4. What did Robinson’s parents do when he told them about his wishes 

to travel?

5. What kind of life did Robinson’s father think middle-class boys 

should be happy with?

6. Who did Robinson meet by chance at the docks in Hull?

7. What did Robinson think about watching the sun set and rise over 

the water?

8. Why did the sailors fire their guns during the storm?

9. Why did Robinson decide to travel to London instead of returning 

home?

10. Where did the captain die?

 Choose the best answer a, b, c, or d to complete each sentence.

1. I .............. a good upbringing from my parents.

a) receive  b) received  c) given  d) collected

2. My father was .............. from Germany.

a) originally  b) firstly  c) coming  d) born

3. My father had done his best .............. that travel was only for the 

very poor or for the very rich.

a) to tell  b) to explain  c) to convince  d) to teach

4. I …… up with a friend who was going to London by sea.

a) talked  b) saw  c) spoke  d) met

5. Together we .............. the ship on September 1, 1651.

a) climbed  b) sailed  c) entered  d) boarded

6. I could now understand what a ..............life my father had lived and 

just how wrong I had been with my own thoughts.

a) simple  b) lazy  c) comfortable  d) hard

MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 13

	Vaqt: 80 daqiqa.  

Length: 80 minutes
	Talabalar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  

Form and Type of the session  

Practical, combined
	Mashg’ulot   mavzusi: Bernard Shou asarlari tahlili.
The theme of the session:  Analysis of the artworks of Bernard Shaw

	O’quv mashg’ulotining rejasi va tuzilishi
Outline(plan) of the session

	1. The life and literary career of Bernard Shaw.
2. Famous works of B.Shaw

	O’quv mashg’ulotining maqsadi:  

· Session aims: to give general information about the life and creativity of Bernard Shaw and review of his famous work “Pygmalion” in groups


	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· Get information about the life and literary career of B.Shaw
· Define his role in the English literature and review his work “Pygmalion” and share ideas about its characters 



	Ta’lim usulllari 
Task types
	Lecture, explanation, demonstration, brainstorming, instructions



	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	Aids, blackboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Questions and controlled tasks



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 
	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)
	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


RESOURCES FOR PRACTICAL SESSION ON THE THEME 
 “ANALYSIS OF THE ARTWORKS OF BERNARD SHAW”
RESOURCES FOR READING

Life and work of Bernard Shaw

George Bernard Shaw (26 July 1856 – 2 November 1950) was a Nobel Prize and Oscar-winning Irish playwright, critic and socialist whose influence on Western theatre, culture and politics stretched from the 1880s to his death in 1950. Originally earning his way as an influential London music and theatre critic, Shaw's greatest gift was for the modern drama. Strongly influenced by Henrik Ibsen, he successfully introduced a new realism into English-language drama. He wrote more than 60 plays, among them Man and Superman, Mrs. Warren's Profession, Major Barbara,Saint Joan, Caesar and Cleopatra, and Pygmalion. With his range from biting contemporary satire to historical allegory, Shaw became the leading comedy dramatist of his generation and one of the most important playwrights in the English language since the 17th century.

"Shaw was also the most trenchant pamphleteer since Swift, the most readable music critic in English, the best theatre critic of his generation, a prodigious lecturer and essayist on politics, economics, and sociological subjects, and one of the most prolific letter writers in literature," sums up Stanley Weintraub in the Encyclopædia Britannica.He won the Nobel Prize for Literature in 1925.

As a young man raised in poverty, Shaw embraced socialism and became an early and lifelong force in the Fabian Society, a highly influential British organisation, founded in 1884, to promote a gradual, as opposed to revolutionary, socialism, that was the foundation for the British Labour Party in 1900. He tirelessly wrote and spoke on behalf of its wide-ranging vision to transform British society, advocating a minimum wage for the working-class, universal healthcare, women's right to vote, and the abolition of hereditary privilege. Not quite a pacifist because he justified war when a necessary evil (as in fighting the Nazis in WWII), he worked for a peaceable world and supported the establishment of the League of Nations. He edited the classic text "Fabian Essays in Socialism" (1889), and helped co-founders Sidney and Beatrice Webb create the London School of Economics and Political Science from a bequest by an early Fabian in 1895. He publicly opposed Britain's entry into both World Wars.

He is the only person to have been awarded both a Nobel Prize (Literature, 1925) and an Academy Award (Best Adapted Screenplay, 1938), the first for his contributions to literature and the second for his film adaptation of his most popular play, Pygmalion. The story of a pedantic British linguist who turns a Cockney flower girl into a lady was immortalised after his death in the 1953 Broadway musical My Fair Lady. 

Shaw refused all other awards and honours, including the offer of a knighthood.

Early years and family

George Bernard Shaw was born at 33 Synge Street, Dublin, on 26 July 1856, the only son and youngest of three children of George Carr Shaw (1814–85), a civil servant, and Lucinda Elizabeth Shaw (née Gurly; 1830–1913), an aspiring singer and music teacher. He had two sisters, Lucinda Frances (1853–1920), a singer of musical comedy and light opera, and Elinor Agnes (1855–76), who died young of tuberculosis. His father, like most men of that category, held a civil service title with no real duties or pay and, attempting to surmount this, subsequently failed as a grain merchant. A member of the Anglo-Irishascendency, Shaw was raised in impoverished gentility, tutored by an uncle in the clergy, and sustained by his mother's love of music, art and literature.]

Education.

Shaw briefly attended the Wesley College, Dublin, a grammar school operated by the Methodist Church in Ireland, before moving to a private school near Dalkey and then transferring to Dublin's Central Model School. He ended his formal education at the Dublin English Scientific and Commercial Day School. He harboured a lifelong animosity toward schools and teachers, saying, "Schools and schoolmasters, as we have them today, are not popular as places of education and teachers, but rather prisons and turnkeys in which children are kept to prevent them disturbing and chaperoning their parents." In the astringent prologue to Cashel Byron's Profession young Byron's educational experience is a fictionalised description of Shaw's own schooldays. Later, he painstakingly detailed the reasons for his aversion to formal education in his Treatise on Parents and Children.[

He considered the standardised curricula useless, deadening to the spirit and stifling to the intellect. He particularly deplored the use of corporal punishment, which was prevalent in his time.

London

Shaw was fifteen when his parents separated and his mother moved to London with her two daughters. The ideas that Mrs. Shaw and the music teacher Vandeleur Lee, who shared houses with the Shaws in Dublin, were lovers, and that Mrs. Shaw moved to London in order to join Lee, are disputed, partly because Shaw himself did not think they were. Shaw remained behind in Dublin with his father, working discontentedly as a land agent in an estate office. but when his sister Elinor Agnes (called Agnes by the family) succumbed to tuberculosis in 1876, Shaw joined his mother's London household, where she was now teaching music. She never lived in the same house as Vandeleur Lee, nor did she have much social contact with him in London, and there are even suggestions that the only sexual interest Lee had in the Shaw women was with Shaw's sister, Lucy, which created a rift.

Determined to become a writer, Shaw set up at the British Museum, reading voraciously and writing five novels one a year between 1879 and 1883 all summarily rejected at first by every publisher who read them. Unable to earn a living (but partly because he turned down paying jobs that did not suit his ambition to be a writer), Shaw spent his 20s in the humiliating position of living on money sent from his father in Dublin and by his mother's giving him free room and board. Even his articles were not published, except for ghost written ones for Vandeleur Lee in the satirical weekly The Hornet.

Not surprisingly, it was during this time that Shaw became involved with the socialist politics that would define his life, becoming a riveting orator, Influenced by his reading and his own poverty. He became a dedicated socialist and an early member of the Fabian Society. That society had decided to promote the spread of socialism by gradual reforms rather than the revolutionary overthrow by the working classes, which Marx had envisioned; the members who had attempted the latter strategy had found it futile, and decided change could best be accomplished incrementally, from the inside.

It was the Scottish theatre critic for the London World, William Archer, an early supporter of Ibsen and other modernists, who got Shaw his first paying gigs as a critic under his own byline. By the second half of the 1880s, Shaw was self-supporting and gaining respect for his music reviews. When he graduated to theatre critic at the Saturday Review, his acerbic wit and advocacy of modern standards for theatre impressed sophisticated London readers. It was in this new environment, in the dawn of a new century, that Shaw finally abandoned novels and began his first play.

Plays
What would become Shaw's first complete and produced play, Widowers' Houses, began in collaboration with the theatre critic William Archer, who had given him his first real break as a theatre critic, but who soon left the project, never to broach playwriting again.

Shaw didn't resume work on it until the powerful impact of Henrik Ibsen's new masterpieces arriving on the London stage in translation in 1890: first, A Doll's House, then Ghosts, It was while preparing to publish his essays on The Quintessence of Ibsenism (1891) that Shaw decided to try to finish this first play on his own. He completed it in 1892, and it was produced that same year. Widowers' Houses, a scathing attack on slum landlords, was first performed at London's Royalty Theatre on 9 December 1892. The play eschewed the weary romantic cliches still dominating London theatre, ironically exposing the well-meaning hero's horror as he discovered his dependence on the exploitation of the poor for his own private income and his father-in-law's prospective fortune. Though in later years, Shaw dismissed it as "his worst play," his path was clear.]

After writing The Philanderer, a look at love and marriage, Shaw created Mrs. Warren's Profession, his most explosive piece yet. Mrs. Warren's profession is prostitution. Though completed in 1893, it was not performed in London until privately produced in 1902. Moreover, it not publicly performed until 1925, because the British theatrical censor, the Lord Chamberlain, refused it a licence. Shaw said he wrote the play "to draw attention to the truth that prostitution is caused, not by female depravity and male licentiousness, but simply by underpaying, undervaluing and overworking women so shamefully that the poorest of them are forced to resort to prostitution to keep body and soul together." 

Not having made any money with his "unpleasant"—as he termed them—first three plays, Shaw turned his hand to what he called "pleasant" fare. These works include Arms and the Man (1894), a lighthearted, though prescient, attack on false patriotism in a Balkan setting, Candida (1894), whose female protagonist must choose between her stolid Christian husband and a poet who's madly in love with her, and You Never Can Tell (1897), a farcical look at modern ideas of love. By now, Shaw had mastered a tone of ironic detachment that wrapped his social exposes in mordant, entertaining wit. He still had trouble establishing himself in England as a playwright, however, and often his work saw productions in the United States and Germany before being performed in London. His first significant financial success came from Richard Mansfield's American production of The Devil's Disciple (1897), set in New Hampshire during the American revolution. 

Shaw's plays, like those of Oscar Wilde, contained incisive humour, which was exceptional among playwrights of the Victorian era; both authors are remembered for their comedy. Shaw revolutionised British drama. In the Victorian Era, the London stage had been regarded as a place for frothy, sentimental entertainment. Shaw, indebted to Henrik Ibsen's acerbic, pioneering modern realism, used the stage to probe for moral, political and economic truths. But it was his irresistible ability to make such insights palatable that made him great.

As Shaw's experience and popularity increased, his plays and often-lengthy prefaces (written for published versions of his plays) became more voluble about reforms he advocated, without diminishing their success as entertainments. Such works include Caesar and Cleopatra (1898), where Caesar is portrayed as a credible, moral man rather than a legend, and Man and Superman (1903), which expounds Shaw's philosophy of the "Life Force" forever pulling humanity forward. The latter play includes in its lengthy third act the "Don Juan In Hell" sequence, which is often performed separately.

From 1904 to 1907, several of his plays had their London premieres at the Royal Court Theatre, managed by Harley Granville-Barker and J. E. Vedrenne who had first banded together to present his Candida in 1904. His British reputation was made during a Royal Court production of what is today a lesser-known work,John Bull's Other Island (1904), when King Edward VII laughed so hard during a command performance that he broke his chair. 

Two other major plays written for the Royal Court Theatre were Major Barbara (1905), dealing with a moral issues relating to the munitions industry and the Salvation Army, and The Doctor's Dilemma (1906), Shaw's self-styled tragedy that satirizes the medical profession.

By the 1910s, Shaw was a well-established playwright. New works such as Fanny's First Play (1911) and Pygmalion (1912), had long runs in front of large London audiences. Shaw had permitted a musical adaptation of Arms and the Man (1894) called The Chocolate Soldier (1908), but he had a low opinion of German operetta. He insisted that none of his dialogue be used, and that all the character names be changed, although the operetta actually follows Shaw's plot quite closely, in particular preserving its anti-war message. The work proved very popular. In addition, it would have made Shaw rich had he not waived his royalties, but he detested it and for the rest of his life forbade musicalization of his work, including a proposed Franz Lehár operetta based on Pygmalion. Several of his plays formed the basis of musicals after his death, most famously the musical My Fair Lady, which is officially adapted from the screenplay of the film version ofPygmalion rather than the original stage play, keeping the film's ending. Librettist Alan Jay Lerner kept generous chunks of Shaw's dialogue, and the characters' names, unchanged.

During World War I--which Shaw opposed—he wrote one of his darkest and most highly regarded works, Heartbreak House, a less than flattering look at the cultured class in England, and indeed, Europe, before the War. It was not presented, however, until after the War. He followed it with his longest and most ambitious work, Back To Methuselah, made up of five related plays that do nothing less than attempt to tell the story of humanity from its beginning to its future. Shaw declared it his masterpiece, though most critics did not agree.

Next Shaw wrote what is generally conceded to be his last great work, Saint Joan (1923), inspired by her canonization in 1920. He would continue writing plays until his death in 1950, and see some commercial successes, such as his contemplation on political leadership The Apple Cart (1929), but his work from this period tends to be revived far less than his earlier pieces.

Shaw and the Irish Literary Revival

Shaw’s rise to success coincided with the Irish Literary Revival in Irish-based drama and literature (although usually in English), led by figures such as W.B. Yeats, J.M. Synge, James Joyce, and later Sean O’Casey. Indeed, the play that made Shaw’s name in England, John Bull’s Other Island, was set back in Ireland, and commissioned by Yeats for his new Dublin-based Abbey Theatre, but rejected: "Yeats and Synge did not feel that Shaw belonged to the real Irish tradition. His plays would thus have no place in the Irish theatre movement. Additionally, an important part of Shaw's plays was political argument, and Yeats detested this quality in dramatic writing." Like Joyce, Shaw felt rather stifled by the movement: the play had been written at the request of "Mr William Butler Yeats as a patriotic contribution to the Repertory of the Irish Literary Theatre. Like most people who have asked me to write plays Mr Yeats got rather more than he bargained for...It was uncongenial to the whole spirit of the neo-Gaelic movement, which is bent on creating a new Ireland after its own ideal, whereas my play is a very uncompromising presentment of the real old Ireland." 

World War One

George Bernard Shaw opposed Britain's involvement in the First World War. His provocative pamphlet, Common Sense About the War, appeared as the trenches were being dug across France, in a 14 November 1914 supplement to the New Statesman, founded just the year before by Sidney and Beatrice Webb. Shaw savaged every nation's pretexts that had brought on the conflict, but particularly the British. "The general truth of the situation is, as I have spent so much of my life in trying to make the English understand, that we are cursed with a fatal intellectual laziness, an evil inheritance from the time when our monopoly of coal and iron made it possible for us to become rich and powerful without thinking or knowing how." He singled out former Fabian colleague H.G. Wells for providing a rallying war cry against Germany for the public. He argued in a far-sighted plea, that "England, France, and Germany solemnly pledge themselves to maintain the internal peace of the west of Europe," something for which the E.U. won the Nobel Peace Prize a century later.

Shaw's impassioned prose sold more than 75,000 copies of the fledgling magazine by the end of the year. The New York Times reprinted it in full, followed by several heated rebukes of Shaw's arguments from both sides of the Atlantic, including H.G. Well's reply and Rudyard Kipling's, and concluding with Shaw's "Open Letter To President Wilson," to use his influence as a neutral and get all major powers out of Belgium and back to their own borders.

As a result, Shaw became a well-known international figure. "Mr. Bernard Shaw's "Common Sense About the War" is the talk of the town. It deserves to be," wrote Arnold Bennet in the Times, "Shaw says many things no one else would have dared to say, breaking the unearthly silence... on such subjects as recruiting, treatment of soldiers and sailors' dependents, secret diplomacy, militarism, Junkerism, churches, Russia, peace terms, and disarmament. It contains the most magnificent, brilliant, and convincing common sense that could possibly be uttered". But his anti-war speeches were banned from a number of newspapers. The Dramatists' Club expelled him.

The International Shaw Society provides a detailed chronological listing of Shaw's writings. See also George Bernard Shaw, Unity Theatre. 

Shaw is known to have written more than 250,000 letters. Along with Fabian Society members Sidney and Beatrice Webb and Graham Wallas, Shaw founded the London School of Economics and Political Science in 1895 with funding provided by private philanthropy, including a bequest of £20,000 from Henry Hunt Hutchinson to the Fabian Society. One of the libraries at the London School of Economics is named in Shaw's honour; it contains collections of his papers and photographs. Shaw helped to found the left-wing magazine New Statesman in 1913 with the Webbs and other prominent members of the Fabian Society
SAMPLE OF SLIDES
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= Born in 1856, in Dublin. Young Shaw and
his two sisters were brought up mostly by
servants.

= His father: George Carr Shaw was
wholesale grain trader.

- died in 1885.
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= Shaw joined in 1884 the Fabian Society,
served on its executive committee from 1885
to 1911.

= Shaw supported abolition of private property;
radical change in the voting system;
campaigned for the simplification of spelling,
and the reform of the English alphabet. He was
an orator in England.
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1. George Bernard Shaw was born in which country on July 26, 1856?
[image: image36.wmf]  A.   England
[image: image37.wmf]  B.   Wales
[image: image38.wmf]  C.   Ireland
[image: image39.wmf]  D.   Scotland

2. At what age did Shaw marry?
[image: image40.wmf]  A.   19
[image: image41.wmf]  B.   42
[image: image42.wmf]  C.   51
[image: image43.wmf]  D.   59

3. Which of the following plays by Shaw was used as the basis for the film "My Fair Lady"?
[image: image44.wmf]  A.   Major Barbara
[image: image45.wmf]  B.   Saint Joan
[image: image46.wmf]  C.   Heartbreak House
[image: image47.wmf]  D.   Pygmalion

4. Which of the following is not true of George Bernard Shaw?
[image: image48.wmf]  A.   His chauffeur-driven Rolls Royce once crashed wth Shaw and Laurence Olivier as passengers.
[image: image49.wmf]  B.   He was a vegetarian.
[image: image50.wmf]  C.   He was an advocate of spelling reform.
[image: image51.wmf]  D.   He was an admirer of Hitler and Mussolini

5. Which writer said of Shaw, "He hasn't an enemy in the world, and none of his friends like him"?
[image: image52.wmf]  A.   Oscar Wilde
[image: image53.wmf]  B.   H. G. Wells
[image: image54.wmf]  C.   Saki
[image: image55.wmf]  D.   G. K. Chesterton

6. Which of Shaw's plays has the Don Juan legend as its underlying theme?
[image: image56.wmf]  A.   Anthony and Cleopatra
[image: image57.wmf]  B.   Man and Superman
[image: image58.wmf]  C.   Candida
[image: image59.wmf]  D.   The Devil's Disciple

7. Which nationality did George Bernard Shaw describe as "...99 per cent an idiot"?
[image: image60.wmf]  A.   American
[image: image61.wmf]  B.   English
[image: image62.wmf]  C.   French
[image: image63.wmf]  D.   Irish

8. Shaw lived to the age of 94. Which of the following health precautions did he not adopt?
[image: image64.wmf]  A.   Never drank spirits, tea or coffee
[image: image65.wmf]  B.   Used coffee enemas
[image: image66.wmf]  C.   Sang every night before retiring
[image: image67.wmf]  D.   Ate grapefruit for breakfast

9. Which fellow writer caustically said of Shaw, "(his) work makes me admire the magnificent tolerance and broadmindedness of the English"?
[image: image68.wmf]  A.   Hilaire Belloc
[image: image69.wmf]  B.   W. H. Auden
[image: image70.wmf]  C.   Edgar Allan Poe
[image: image71.wmf]  D.   James Joyce

10. From what cause did Shaw die in 1950?
[image: image72.wmf]  A.   Suffered a heart attack and drowned on a long distance swim.
[image: image73.wmf]  B.   He fell out of a tree
[image: image74.wmf]  C.   He caught pneumonia while ice swimming
[image: image75.wmf]  D.   Suffered a stroke in a sauna



MODULE NAME:  HISTORY OF THE ENGLISH LITERATURE

SESSION 14
	Vaqt: 80 daqiqa.  

Length: 80 minutes

	Talabalar soni:

Number of students: 

	O’quv mashg’ulotining shakli va turi  
Form and Type of the session  
Seminar, combined

	Mashg’ulot   mavzusi: : Somerset Moem-hikoyanavis
The theme of the session: Somerset Maugham – short story writer 

	O’quv mashg’ulotining rejasi va tuzilishi
Outline(plan) of the session
	1. The life of Somerset Maugham
2. The plot of the stories written by S.Maugham.

3. Characters of the stories of S.Maugham.

	O’quv mashg’ulotining maqsadi:  

· Session aims: to enable learners sharing information about S.Maugham as a representative of short storey writers and discuss the specific features of his stories.   

	Pedagogik  vazifalar:

Objectives: based on the topic

	O’quv faoliyatining natijalari 

Learning outcomes:

By the end of the session the Ls will be able to…

· Get information about short storey writer S.Maugham
· Share ideas on the plot of his stories
· To talk about favourite characters of the stories


	Ta’lim usulllari 
Task types


	explanation, demonstration, brainstorming, instructions



	Ta’lim shakli 
Interaction patterns
	 Frontal, collective, whole class



	Ta’lim vositalari 
Materials used:
	Aids, whiteboard, cluster,  projector



	Ta’lim berish sharoiti 

Equipment/ aids used:
	Auditorium, projector, computer



	Monitoring va baholash 

Types of assessment
	Through controlled tasks and questions



O’QUV MAShG’ULOTINING TEXNOLOGIK XARITASI
TECHNOLOGICAL MAP OF THE SESSION
	Mashg’ulot bosqichlari va vaqti
Steps and duration
	Mashg’ulot jarayoni/Process of the session 

	
	Ta’lim beruvchi
Teacher 
	Ta’lim oluvchilar
Listeners 

	1-bosqich 
Stage I (±15mins)
	1.1. greets and checks the attendance. presents the theme of the session, its aim, plan and expected results.

1.2. gives the list of  used literature as a source.

1.3. explains the criteria of assessment. 


	Listen, make notes, answer if a question is asked by the lecturer

	2-bosqich
Stage II (±55mins)

	2.1. T. activates students’ knowledge by quiz and brainstorming to create the environment for the lecture.

2.2. T. tells about the outline of the session and organization of the process of the session according to its structure.
	Ls answer the questions, tell their opinions and write necessary points of the lecture. 

 

	3-bosqich
Stage III (±10mins)


	3.1. T  draws a conclusion of the session, explains the importance of the lecture

3.2. announces the marks, analyzes the degree of achieved results

3.3. T. gives tasks for self-study and explains the assessment criteria
	 Ls listen attentively, ask their questions, write the tasks, self-assessment


DISCUSSION  QUESTIONS

1. Give us a brief information about Somerset Maugham as one of the short storey writer.
- When and where was he born? Could you inform about his childhood and education etc.

2.  What are his early works?

3. His contribution to the English literature

RESOURECES FOR READING
W. Somerset Maugham

William Somerset Maugham  (/ˈmɔːm/ mawm; 25 January 1874 – 16 December 1965) was a British playwright,novelist and short story writer. He was among the most popular writers of his era and reputedly the highest paid author during the 1930s. 

After losing both his parents by the age of 10, Maugham was raised by a paternal uncle who was emotionally cold. Not wanting to become a lawyer like other men in his family, Maugham eventually trained and qualified as a physician. The initial run of his first novel, Liza of Lambeth (1897), sold out so rapidly that Maugham gave up medicine to write full-time.

During the First World War, he served with the Red Cross and in the ambulance corps, before being recruited in 1916 into the British Secret Intelligence Service, for which he worked in Switzerland and Russia before the October Revolution of 1917. During and after the war, he travelled in India and Southeast Asia; all of these experiences were reflected in later short stories and novels.

Childhood and education
Maugham's father, Robert Ormond Maugham, was a lawyer who handled the legal affairs of the British embassy in Paris. Since French law declared that all children born on French soil could be conscripted for military service, his father arranged for Maugham to be born at the embassy, technically on British soil. His grandfather, another Robert, had also been a prominent lawyer and co-founder of the Law Society of England and Wales. It was taken for granted that Maugham and his brothers would follow in their footsteps. His elder brother Viscount Maugham enjoyed a distinguished legal career and served as Lord Chancellor from 1938 to 1939.

Maugham's mother, Edith Mary (née Snell), had tuberculosis (TB), a condition for which her physician prescribed childbirth. She had Maugham several years after the last of his three older brothers; they were already enrolled in boarding school by the time he was three. Being the youngest, he was effectively raised as an only child.

Edith's sixth and final son died on 25 January 1882, one day after his birth, on Maugham's eighth birthday. Edith died of tuberculosis six days later on 31 January at the age of 41. The early death of his mother left Maugham traumatized; he kept his mother's photograph by his bedside for the rest of his life. Two years after Edith's death Maugham's father died in France of cancer.

Maugham was sent to the UK to be cared for by his uncle, Henry MacDonald Maugham, the Vicar of Whitstable, in Kent. The move was damaging, as Henry Maugham proved cold and emotionally cruel. The boy attended The King's School, Canterbury, which was also difficult for him. He was teased for his bad English (French had been his first language) and his short stature, which he inherited from his father. Maugham developed a stammer that stayed with him all his life, although it was sporadic, being subject to his moods and circumstances. Miserable both at his uncle's vicarage and at school, the young Maugham developed a talent for making wounding remarks to those who displeased him. This ability is sometimes reflected in Maugham's literary characters.

At sixteen Maugham refused to continue at The King's School. His uncle allowed him to travel to Germany, where he studied literature, philosophy and German atHeidelberg University. During his year in Heidelberg Maugham met and had a sexual affair with John Ellingham Brooks, an Englishman ten years his senior. He also wrote his first book there, a biography of Giacomo Meyerbeer, an opera composer. 

After Maugham's return to Britain his uncle found him a position in an accountant's office, but after a month Maugham gave it up and returned to Whitstable. His uncle set about finding Maugham a new profession. Maugham's father and three older brothers were all distinguished lawyers, but Maugham asked to be excused from the duty of following in their footsteps. A career in the Church was rejected because a stammering clergyman might make the family seem ridiculous. His uncle rejected the Civil Service, not because of the young man's feelings or interests, but because his uncle concluded that it was no longer a career for gentlemen, since a recent law had required all applicants to pass an entrance examination. The local physician suggested the medical profession and Maugham's uncle agreed.

Maugham had been writing steadily since the age of 15 and fervently wished to become an author, but as he was not of age he refrained from telling his guardian. For the next five years he studied medicine at the medical school of St Thomas' Hospital in Lambeth (then spelled "St Thomas's"; the school was then independent, but is now part of King's College London).

Early works



W. Somerset Maugham

Some critics have assumed that the years Maugham spent studying medicine were a creative dead end, but Maugham felt otherwise. He was living in the great city of London, meeting people of a "low" sort whom he would never have met otherwise, and seeing them at a time of heightened anxiety and meaning in their lives. In maturity, he recalled the value of his experience as a medical student: "I saw how men died. I saw how they bore pain. I saw what hope looked like, fear and relief ..." 

Maugham kept his own lodgings, took pleasure in furnishing them, filled many notebooks with literary ideas, and continued writing nightly while at the same time studying for his medical degree. In 1897, he published his first novel, Liza of Lambeth, a tale of working-class adultery and its consequences. It drew its details from Maugham's experiences as a medical student doing midwifery work in Lambeth, a South London slum. Maugham wrote near the opening of the novel: "... it is impossible always to give the exact unexpurgated words of Liza and the other personages of the story; the reader is therefore entreated with his thoughts to piece out the necessary imperfections of the dialogue." 

Liza of Lambeth's first print run sold out in a matter of weeks. Maugham, who had qualified as a medic, dropped medicine and embarked on his 65-year career as a man of letters. He later said, "I took to it as a duck takes to water." 

The writer's life allowed Maugham to travel and to live in places such as Spain and Capri for the next decade, but his next ten works never came close to rivalling the success of Liza. This changed in 1907 with the success of his play Lady Frederick. By the next year, he had four plays running simultaneously in London, and Punch published a cartoon of Shakespeare biting his fingernails nervously as he looked at the billboards.

Maugham's supernatural thriller, The Magician (1908), based its principal character on the well-known and somewhat disreputable Aleister Crowley. Crowley took some offence at the treatment of the protagonist, Oliver Haddo. He wrote a critique of the novel, charging Maugham with plagiarism, in a review published in Vanity Fair. Maugham survived the criticism without much damage to his reputation.

Popular success, 1914–39

By 1914, Maugham was famous, with 10 plays produced and 10 novels published. Too old to enlist when the First World War broke out, he served in France as a member of the British Red Cross's so-called "Literary Ambulance Drivers", a group of some 24 well-known writers, including the Americans John Dos Passos, E. E. Cummings, and Ernest Hemingway.

Maugham early in his career

During this time, he met Frederick Gerald Haxton, a young San Franciscan, who became his companion and lover until Haxton's death in 1944. Throughout this period, Maugham continued to write. He proofread Of Human Bondage at a location near Dunkirk during a lull in his ambulance duties. 

Of Human Bondage (1915) initially was criticized in both England and the United States; the New York World described the romantic obsession of the protagonist Philip Carey as "the sentimental servitude of a poor fool". The influential American novelist and critic Theodore Dreiser rescued the novel, referring to it as a work of genius and comparing it to a Beethoven symphony. His review gave the book a lift, and it has never been out of print since. 

Maugham indicates in his foreword that he derived the title from a passage in Baruch Spinoza's Ethics:

"The impotence of man to govern or restrain the emotions I call bondage, for a man who is under their control is not his own master ... so that he is often forced to follow the worse, although he see the better before him."  

Of Human Bondage is considered to have many autobiographical elements. Maugham gave Philip Carey a club foot (rather than his stammer); the vicar of Blackstable appears derived from the vicar of Whitstable; and Carey is a medic. Maugham insisted the book was more invention than fact. The close relationship between fictional and non-fictional became Maugham's trademark, despite the legal requirement to state that "the characters in [this or that publication] are entirely imaginary". In 1938 he wrote: "Fact and fiction are so intermingled in my work that now, looking back on it, I can hardly distinguish one from the other." 

Marriage and family

Although homosexual, Henry Wellcome sued his wife for divorce, naming Maugham as co-respondent. 
 Maugham entered into a relationship with Syrie Wellcome, the wife of Henry Wellcome, an American-born English pharmaceutical magnate. They had a daughter named Mary Elizabeth Maugham, (1915–1998).
In May 1917, following the decree absolute, Syrie Wellcome and Maugham were married. Syrie Maugham became a noted interior decorator who in the 1920s popularized "the all-white room." Their daughter was familiarly called Liza and her surname was changed to Maugham.

The marriage was unhappy, and Syrie divorced him in 1929, finding his relationship and travels with Haxton too difficult to live with.

Intelligence work

Maugham returned to England from his ambulance unit duties to promote Of Human Bondage. With that completed, he was eager to assist the war effort again. As he was unable to return to his ambulance unit, Syrie arranged for him to be introduced to a high-ranking intelligence officer known as "R;" he was recruited by John Wallinger. In September 1915, Maugham began work in Switzerland, as one of the network of British agents who operated against the Berlin Committee, whose members included Virendranath Chattopadhyay, an Indian revolutionary trying to resist colonial Britain's rule of India. Maugham lived in Switzerland as a writer.

In 1916, Maugham travelled to the Pacific to research his novel The Moon and Sixpence, based on the life of Paul Gauguin. This was the first of his journeys through the late-Imperial world of the 1920s and 1930s which inspired his novels. He became known as a writer who portrayed the last days of colonialism in India, Southeast Asia, China and the Pacific, although the books on which this reputation rests represent only a fraction of his output. On this and all subsequent journeys, he was accompanied by Haxton, whom he regarded as indispensable to his success as a writer. Maugham was painfully shy, and Haxton the extrovert gathered human material which the author converted to fiction.

In June 1917, Maugham was asked by Sir William Wiseman, an officer of the British Secret Intelligence Service (later named MI6), to undertake a special mission in Russia. It was part of an attempt to keep the Provisional Government in power and Russia in the war by countering German pacifist propaganda. Two and a half months later, the Bolsheviks took control. Maugham subsequently said that if he had been able to get there six months earlier, he might have succeeded. Quiet and observant, Maugham had a good temperament for intelligence work; he believed he had inherited from his lawyer father a gift for cool judgement and the ability to be undeceived by facile appearances.

Maugham used his spying experiences as the basis for Ashenden: Or the British Agent, a collection of short stories about a gentlemanly, sophisticated, aloof spy. This character is considered to have influenced Ian Fleming's later series of James Bond novels. In 1922, Maugham dedicated his book On A Chinese Screento Syrie. This was a collection of 58 ultra-short story sketches, which he had written during his 1920 travels through China and Hong Kong, intending to expand the sketches later as a book. 

Dramatised from a story first published in his collection The Casuarina Tree (1924), Maugham's play The Letter, starring Gladys Cooper, had its premiere in London in 1927. Later, he asked that Katharine Cornell play the lead in the 1927 Broadway version. The play was adapted as a film by the same name in 1929, and again in 1940, for which Bette Davis received an Oscar nomination. In 1951, Cornell was a great success playing the lead in his comedy, The Constant Wife. 

In 1926, Maugham bought the Villa La Mauresque, on 9 acres (3.6 hectares) at Cap Ferrat on the French Riviera and it was his home for most of the rest of his life. There he hosted one of the great literary and social salons of the 1920s and 30s. He continued to be highly productive, writing plays, short stories, novels, essays and travel books. By 1940, when the collapse of France and its occupation by the German Third Reich forced Maugham to leave the French Riviera, he was a refugee – but one of the wealthiest and most famous writers in the English-speaking world.

Maugham's novel, An Appointment in Samarra (1933), is based on an ancient Babylonian myth: Death is both the narrator and a central character. The American writer John O'Hara credited Maugham's novel as a creative inspiration for his own novel Appointment in Samarra.]

Grand old man of letters

Maugham, by then in his sixties, spent most of the Second World War in the United States, first in Hollywood (he worked on many scripts, and was one of the first authors to make significant money from film adaptations) and later in the South. While in the US, he was asked by the British government to make patriotic speeches to induce the US to aid Britain, if not necessarily become an allied combatant. After his companion Gerald Haxton died in 1944, Maugham moved back to England. In 1946 he returned to his villa in France, where he lived, interrupted by frequent and long travels, until his death.

Maugham began a relationship with Alan Searle, whom he had first met in 1928. A young man from the London slum area of Bermondsey, Searle had already been kept by older men. He proved a devoted if not a stimulating companion. One of Maugham's friends, describing the difference between Haxton and Searle, said simply: "Gerald was vintage, Alan was vin ordinaire." 

Maugham's love life was almost never smooth. He once confessed: "I have most loved people who cared little or nothing for me and when people have loved me I have been embarrassed ... In order not to hurt their feelings, I have often acted a passion I did not feel." 

In 1962 Maugham sold a collection of paintings, some of which had already been assigned to his daughter Liza by deed. She sued her father and won a judgment of £230,000. Maugham publicly disowned her and claimed she was not his biological daughter. He adopted Searle as his son and heir but the adoption was annulled. In his 1962 volume of memoirs, Looking Back, he attacked the late Syrie Maugham and wrote that Liza had been born before they married. The memoir cost him several friends and exposed him to much public ridicule. Liza and her husband Lord Glendevon contested the change in Maugham's will in the French courts, and it was overturned. But, in 1965 Searle inherited £50,000, the contents of the Villa La Mauresque, Maugham's manuscripts and his revenue from copyrights for 30 years. Thereafter the copyrights passed to the Royal Literary Fund.

There is no grave for Maugham. His ashes were scattered near the Maugham Library, The King's School, Canterbury. Liza Maugham, Lady Glendevon, died aged 83 in 1998, survived by her four children (a son and a daughter by her first marriage to Vincent Paravicini, and two more sons to Lord Glendevon). One of her grandchildren is Derek Paravicini, who is a musical prodigy and autistic savant.

Achievements

Commercial success with high book sales, successful theatre productions and a string of film adaptations, backed by astute stock market investments, allowed Maugham to live a very comfortable life. Small and weak as a boy, Maugham had been proud even then of his stamina, and as an adult he kept churning out the books, proud that he could. Yet, despite his triumphs, he never attracted the highest respect from the critics or his peers. Maugham attributed this to his lack of "lyrical quality", his small vocabulary, and failure to make expert use of metaphor in his work. In 1934 the American journalist and radio personality Alexander Woollcott offered Maugham some language advice: "The female implies, and from that the male infers." Maugham responded: "I am not yet too old to learn."
Maugham wrote at a time when experimental modernist literature such as that of William Faulkner, Thomas Mann, James Joyce and Virginia Woolf was gaining increasing popularity and winning critical acclaim. In this context, his plain prose style was criticized as "such a tissue of clichés that one's wonder is finally aroused at the writer's ability to assemble so many and at his unfailing inability to put anything in an individual way".

For a public man of Maugham's generation, being openly gay was impossible. Whether his own orientation disgusted him (as it did many at a time when homosexuality was widely considered a moral failing as well as illegal) or whether he was trying to disguise his leanings, Maugham wrote disparagingly of the gay artist. In Don Fernando, a non-fiction book about his years living in Spain, Maugham pondered a (perhaps fanciful) suggestion that the painter El Greco was homosexual:

"It cannot be denied that the homosexual has a narrower outlook on the world than the normal man. In certain respects the natural responses of the species are denied to him. Some at least of the broad and typical human emotions he can never experience. However subtly he sees life he cannot see it whole ... I cannot now help asking myself whether what I see in El Greco's work of tortured fantasy and sinister strangeness is not due to such a sexual abnormality as this." 

But Maugham's homosexuality or bisexuality is believed to have shaped his fiction in two ways. Since he tended to see attractive women as sexual rivals, he often gave his women characters sexual needs and appetites, in a way quite unusual for authors of his time. Liza of Lambeth, Cakes and Ale, Neil MacAdam and The Razor's Edge all featured women determined to feed their strong sexual appetites, heedless of the result. As Maugham's sexual appetites were then officially disapproved of, or criminal, in nearly all of the countries in which he travelled, the author was unusually tolerant of the vices of others. Some readers and critics complained that Maugham did not condemn what was bad in the villains of his fiction and plays. Maugham replied: "It must be a fault in me that I am not gravely shocked at the sins of others unless they personally affect me." 

Maugham's public view of his abilities remained modest. Toward the end of his career he described himself as "in the very first row of the second-raters". In 1948 he wrote "Great Novelists and Their Novels" in which he listed the ten best novels of world literature in his view. In 1954, he was made a Companion of Honour.

Maugham had begun collecting theatrical paintings before the First World War; he continued to the point where his collection was second only to that of the Garrick Club. In 1948 he announced that he would bequeath this collection to the Trustees of the National Theatre. From 1951, some 14 years before his death, his paintings began their exhibition life. In 1994 they were placed on loan to the Theatre Museum in Covent Garden. 

Significant works

Maugham's masterpiece is generally agreed to be Of Human Bondage, a semiautobiographical novel that deals with the life of the main character Philip Carey, who, like Maugham, was orphaned, and brought up by his pious uncle. Philip's clubfoot causes him endless self-consciousness and embarrassment, echoing Maugham's struggles with his stutter and, as his biographer Ted Morgan notes, his homosexuality.

Two of his later novels were based on historical people: The Moon and Sixpence is about the life of Paul Gauguin; and Cakes and Ale contains what were taken as thinly veiled and unflattering characterizations of the authors Thomas Hardy (who had died two years previously) and Hugh Walpole. Maugham himself denied any intention of doing this in a long letter to Walpole: "I certainly never intended Alroy Kear to be a portrait of you. He is made up of a dozen people and the greater part of him is myself"—yet in an introduction written for the 1950 Modern Library edition of the work, he plainly states that Walpole was the inspiration for Kear (while denying that Thomas Hardy was the inspiration for the novelist Driffield). Maugham's last major novel, The Razor's Edge (1944), was a departure for him in many ways. While much of the novel takes place in Europe, its main characters are American, not British. The protagonist is a disillusioned veteran of the First World War who abandons his wealthy friends and lifestyle, traveling to India seeking enlightenment. The story's themes of Eastern mysticism and war-weariness struck a chord with readers during the Second World War. It was adapted into a major motion picture released in 1946, then again in 1984.

Among his short stories, some of the most memorable are those dealing with the lives of Western, mostly British, colonists in the Far East. They typically express the emotional toll the colonists bear by their isolation. "Rain", "Footprints in the Jungle", and "The Outstation" are considered especially notable. "Rain", in particular, which charts the moral disintegration of a missionary attempting to convert the Pacific island prostitute Sadie Thompson, has kept its reputation. It has been adapted as a play and as several films. His The Magician (1908) is based on British occultist Aleister Crowley.

Maugham was one of the most significant travel writers of the inter-war years, and can be compared with contemporaries such as Evelyn Waugh and Freya Stark. His best efforts in this line include The Gentleman in the Parlour, dealing with a journey through Burma, Siam, Cambodia and Vietnam, and On a Chinese Screen, a series of very brief vignettes that might have been sketches for stories left unwritten.

Influence

In 1947 Maugham instituted the Somerset Maugham Award, awarded to the best British writer or writers under the age of thirty-five for a work of fiction published in the past year. Notable winners include V. S. Naipaul, Kingsley Amis, Martin Amis and Thom Gunn. On his death, Maugham donated his royalties to the Royal Literary Fund.
Other writers acknowledged his work. Anthony Burgess, who included a complex fictional portrait of Maugham in the novel Earthly Powers, praised his influence.Ian Fleming noted that he wrote the short story Quantum of Solace as an homage to Maugham's writing style. George Orwell said that Maugham was "the modern writer who has influenced me the most, whom I admire immensely for his power of telling a story straightforwardly and without frills.
SAMPLE OF SLIDES
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= "I have never pretended to be
anything but a story teller. It
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Itis a misfortune Tor me that
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Circumstance, 1947)
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! Biography
At the age of 10 Maugham was orphaned

and sent to England to live with his uncle,
the vicar of Whitstable.

= Educated at King's School, Canterbury, and
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studied six years medicine in London. He
qualified in 1897 as doctor from St.
Thomas' medical school but abandoned
medicine after the success of his first
novels and plays.




  Mark Twain

                     The Adventures of Tom Sawyer

‘TOM!’ No answer.‘Tom!’No answer.‘Where’s that boy now? You Tom!’

The  old  lady  stood  up,  went  up  to  the door and opened it. Looking out into the 

garden she shouted: ‘Tom! If I catch you, I’ll...’Suddenly  she  heard  something  behind her. She turned around and saw a small boy opening the door of a closet. She ran and caught him by his collar.‘Tom! What have you been doing in this closet?’

‘Nothing.’‘Nothing?  And  what  have  you  got  on your hands and face?’

‘I don’t know, Aunt Polly.’ ‘Well, I know. It’s jam. I’ve told you forty times not to touch that jam ...’‘Look behind you, Aunt!’The  old  lady  turned  around.  At  that 

moment  the  boy  ran  out  of  the  door, jumped  over  the  fence,  and disappeared 

among the trees. His aunt Polly was angry for a moment, and then started to laugh. 

‘I can never learn anything. Oh, that boy! He won’t go to school this afternoon, and I’ll  have  to  make  him  work  tomorrow. And  he  won’t  like  it  because  tomorrow  is Saturday and all other boys got holidays.’Of  course,  Tom  didn’t  go  to  school  that afternoon,  and  neither  did  his  best  friend, Joe  Harper.  Together  they  went  to  the woods  and  played  Robin  Hood.  Tom  was the  brave  robber,  and  Joe  was  the  terrible Sheriff  of  Nottingham.  Then  Joe  became Robin,  and  Tom  played  all  his  men.  In  the evening they met Huckelberry Finn, a boy with no house and no mother, and a father who was always drunk. All the boys wanted 

to be like Huck because he didn’t have to go  to  school.  Tom  and  Joe  loved  playing with  him.  That  evening  they  were  three Indian chiefs at war. The war was long and it was already midnight when Tom went back to his room through the window. The next morning aunt Polly said:

‘Tom,  I’m  sorry,  but  you  have  to  work today. Can you, please, paint the fence.’‘Can I play when I finish painting?’‘Yes.’ said aunt Polly, but she didn’t believe for a second that Tom could paint even half the fence by the evening. Tom quickly took the pot with the paint and  went  into  the  garden.  He  put  the pot  on  the  floor,  and  took  a  look  at  the fence. It was long, very long. He took his 

brush  and  started  painting.  Five  minutes later,  he  stepped  back  and  looked  at  his work.  There  was  a  small  patch  of  white on  the  long  dirty  fence.  Tom  sat  down discouraged.‘I’ll  never  finish  it,’  he  thought.  ‘I’ll  be working all day, and all the other boys will laugh at me.’Just  then  he  saw  Ben  Rogers  coming  up the street eating an apple. Tom immediately stood  up  and  put  his  whole  heart  into painting the fence. ‘Hello,’ said Ben.

Tom  paid  no  attention.  He  was  painting like an artist. ‘Hi, I’m going swimming,’ said Ben with a nasty smile. ‘Would you like to come too? 

But of course you have to work today.’ Tom  looked  at  Ben  for  a  moment,  and 

then said:

The next morning aunt Polly said:‘Tom,  I’m  sorry,  but  you  have  to  work 

today. Can you, please, paint the fence.’‘Can I play when I finish painting?’‘Yes.’ said aunt Polly, but she didn’t believe for a second that Tom could paint even half 

the fence by the evening. Tom quickly took the pot with the paint and  went  into  the  garden.  He  put  the pot  on  the  floor,  and  took  a  look  at  the fence. It was long, very long. He took his brush  and  started  painting.  Five  minutes later,  he  stepped  back  and  looked  at  his work.  There  was  a  small  patch  of  white on  the  long  dirty  fence.  Tom  sat  down discouraged.‘I’ll  never  finish  it,’  he  thought.  ‘I’ll  be working all day, and all the other boys will laugh at me.’

Just  then  he  saw  Ben  Rogers  coming  up the street eating an apple. Tom immediately stood  up  and  put  his  whole  heart  into painting the fence. 

A. Answer the following questions.

1. Where was Tom hiding?

2. Who was Tom’s best friend?

3. Where did Tom and Joe go?

4. What were Tom and Joe doing there?

5. What did Tom have to do on Saturday?

6. Who was Tom pretending to be as he was painting?

7. What did Ben promise to give to Tom for letting him paint?

8. What did Johnny Miller give Tom for half an hour of painting?

9. Whom did Tom see on his way back from swimming?

10. Why did Tom suddenly run home?

           Choose the best answer a, b, c, or d to complete each sentence.

1. Aunt Polly could not .............. her eyes when she saw the painted 

fence.

a) see  b) believe  c) think  d) trust

2. Tom saw a beautiful girl and .............. in love at first sight.

a) fell  b) jumped  c) started  d) entered

3. The boy .............. up the flower off the ground.

a) chose  b) picked  c) threw  d) brought

4. A boy doesn’t .............. a chance everyday to paint a fence, does he?

a) receive  b) find  c) get  d) take

5. Tom was afraid his friends would .............. at him – he was 

embarrassed to be working on a Saturday.

a) shout  b) laugh  c) scream  d) help

Complete each sentence with a suitable word from the box.

             angel   artist   brush   chalk   fence

             jam   kite   treasures   woods   work

1. To escape his aunt, Tom had to jump over the .............. .

2. Tom and his friends were hiding behind the trees in the .............. 

when they were playing Robin Hood.

3. When you want to paint a fence you need a bucket of paint and a 

.............. .

4. Tom got a piece of .............. from one of the boys – he could write 

jokes with it on the black board in school.

5. Tom was hiding in the closet eating .............. – he loved it because it 

was sweet and sticky.

6. Tom wanted his friends to help him with his work so he pretended to 

be an .............. , like Picasso. 

7. Tom couldn’t play with his friends. He had to .............. . 

8. The .............. Tom received for letting his friends help him made him 

a very rich boy. 

9. A .............. was a great treasure-you could play with it by watching it 

dance in the wind up in the air. 

10. The girl with yellow hair was very beautiful – so beautiful that Tom 

thought she was an .............. .
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BRAINSTORMING

What: Brainstorming, a useful tool to develop creative solutions to a problem, is a lateral thinking process by which students are asked to develop ideas or thoughts that may seem crazy or shocking at first. Participants can then change and improve them into original and useful ideas. Brainstorming can help define an issue, diagnose a problem, or possible solutions and resistance to proposed solutions.

How:  Define the problem clearly lay out any criteria to be met. Keep the session focused on the problem, but be sure that no one criticizes or evaluates ideas during the session, even if they are clearly impractical. Criticism dampens creativity in the initial stages of a brainstorming session. Ideas should be listed, rather than developed deeply on the spot; the idea is to generate possibilities. Accordingly, participants should be encouraged to pick up on ideas offered to create new ones. One person should be appointed as note-taker, and ideas should be studied and evaluated after the session.

BRAIN-SKETCHING
What: To solve a specific problem, students make sketches and then pass evolving sketches to their neighbors.

How: Students sit in a group of 6-8 around a table or in a circle. Questions or problems should be well explained and understood by each student. Each participant privately makes one or more sketches and passes the sketch to the person on the right when it is finished or when a brief set time has passed. Participants develop or annotate the sketches passed to them, or use them to inspire new sketches which are also passed in turn. For effective learning, sketches could be posted are discussed by students.

ROLE-PLAYING
What: In most role-playing exercises, each student takes the role of a person affected by an issue and studies an issue or events from the perspective of that person.

How:  Role plays should give the students an opportunity to practice what they have learned and should interest the students. Provide concrete information and clear role descriptions so that students can play their roles with confidence. Once the role play is finished, spend some time on debriefing. 

LADDERING
What: Laddering or the “why method” involves toggling between two abstractions to create ideas. Laddering techniques involve the creation, reviewing and modification of hierarchical knowledge. In a ladder containing abstract ideas or concepts, the items lower down are members or sub-sets of the ones higher up, so one moves between the abstract and concrete.

Benefits: Laddering can help students understand how an expert categorizes concepts into classes, and can help clarify concepts and their relationships.

How: Beginning with an existing idea, “ladder up” by asking, of what wider category is this an example? “Ladder down” by finding more examples. Then “ladder up” again by seeking an even wider category from the new examples obtained from step 2.

Generally, “laddering up” toward the general allows expansion into new areas while “laddering down” focuses on specific aspects of these areas. Why questions are ladders up; so-what questions are ladders down.

PICTURES




Pictures are great for presenting many nouns, adjectives and simple sentence patterns. If you are using a textbook in class, make use of the pictures in it; they are sometimes very simple and effective. With younger students, solicit words by asking “What do you see?” Be sure to call on many students and meet all of their suggestions with positive feedback. With older students, you can have them predict what a chapter will be about based on the pictures from the opening page.

But what if your textbook doesn’t have any good pictures? Or if you’re not using a textbook?

In those cases, try using realia, such as pictures from newspapers or magazines. (We’ll touch a little more on realia later in the post.) If your school has them, flashcards or picture dictionaries also work well for teaching nouns, adjectives and verbs across a wide range of themes.

Here are a few ideas of how to incorporate pictures into your teaching:

Use personal pictures: Whenever possible, use pictures of yourself or photos around town/school (that students would recognize) in PowerPoints or games. This will make it much more interesting and memorable for the students, so words will stick that much easier.

Include celebrities for interest: Likewise, if you use pictures of a well-known celebrity (whether local or global) in activities, presentations or games, students will perk up and you’ll have captured their attention more than before.

Draw stick figures: When all else fails, or you need a quick solution, use the simple drawing or stick figure. Stick figures take only a second to draw, can be used to teach just about anything, and are guaranteed to get a chuckle (or at least mine are).

Realia




Realia is an incredibly effective visual aid in the ESL classroom. Realia means real-life, authentic items. For example, if you’re teaching a lesson about booking a hotel room, students will become much more engaged if they have an actual hotel brochure to look at. You could use the brochure to introduce new language items, and even as the basis for a role play if you wish.

I highly recommend taking some time to build a “realia collection” for your ESL classes. Take a walk around town or go online to gather some essential realia. Anything you print should be laminated to make it last longer.

Here is some “must-have” realia for you to start off your collection with.

Celebrity photos 


Menus (eat-in and take-out)

Weather reports


Hotel pamphlets

Maps (world, country, street, train, subway)

Train/subway/bus timetables

Movie/concert schedules

Want ads




Property ads

Family trees



Car rental brochures

And there you have it! With these visual aids, you can teach a diverse range of structures, words and concepts with pizzazz and, best of all, very little talk time.

Practice trying out different types of visual aids in different situations. Over time, you will develop your “go-to” visual aids—ones that you’ll use every time you teach a particular lesson or topic, because you know they work.
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LITERATURE TERMS

Allegory

A symbolic narrative in which the surface details imply a secondary meaning. Allegory often takes the form of a story in which the characters represent moral qualities. The most famous example in English is John Bunyan's Pilgrim's Progress, in which the name of the central character, Pilgrim, epitomizes the book's allegorical nature. Kay Boyle's story "Astronomer's Wife" and Christina Rossetti's poem "Up-Hill" both contain allegorical elements.

Alliteration

The repetition of consonant sounds, especially at the beginning of words. Example: "Fetched fresh, as I suppose, off some sweet wood." Hopkins, "In the Valley of the Elwy."

Blank verse

A line of poetry or prose in unrhymed iambic pentameter. Shakespeare's sonnets, Milton's epic poem Paradise Lost, and Robert Frost's meditative poems such as "Birches" include many lines of blank verse. Here are the opening blank verse lines of "Birches": When I see birches bend to left and right / Across the lines of straighter darker trees, / I like to think some boy's been swinging them.

Character

An imaginary person that inhabits a literary work. Literary characters may be major or minor, static (unchanging) or dynamic (capable of change). In Shakespeare's Othello, Desdemona is a major character, but one who is static, like the minor character Bianca. Othello is a major character who is dynamic, exhibiting an ability to change.

Characterization

The means by which writers present and reveal character. Although techniques of characterization are complex, writers typically reveal characters through their speech, dress, manner, and actions. Readers come to understand the character Miss Emily in Faulkner's story "A Rose for Emily" through what she says, how she lives, and what she does.

Climax

The turning point of the action in the plot of a play or story. The climax represents the point of greatest tension in the work. The climax of John Updike's "A&P," for example, occurs when Sammy quits his job as a cashier.

Closed form

A type of form or structure in poetry characterized by regularity and consistency in such elements as rhyme, line length, and metrical pattern. Frost's "Stopping By Woods on a Snowy Evening" provides one of many examples. A single stanza illustrates some of the features of closed form:

Enjambed
A run-on line of poetry in which logical and grammatical sense carries over from one line into the next. An enjambed line differs from an end-stopped line in which the grammatical and logical sense is completed within the line. In the opening lines of Robert Browning's "My Last Duchess," for example, the first line is end-stopped and the second enjambed:

That's my last Duchess painted on the wall,

Looking as if she were alive. I call

That piece a wonder, now....

Epic

A long narrative poem that records the adventures of a hero. Epics typically chronicle the origins of a civilization and embody its central values. Examples from western literature include Homer's Iliad and Odyssey, Virgil's Aeneid, and Milton's Paradise Lost.

Epigram

A brief witty poem, often satirical. Alexander Pope's "Epigram Engraved on the Collar of a Dog" exemplifies the genre:

I am his Highness' dog at Kew;

Pray tell me, sir, whose dog are you?

Exposition

The first stage of a fictional or dramatic plot, in which necessary background information is provided. Ibsen's A Doll's House, for instance, begins with a conversation between the two central characters, a dialogue that fills the audience in on events that occurred before the action of the play begins, but which are important in the development of its plot.

Falling action

In the plot of a story or play, the action following the climax of the work that moves it towards its denouement or resolution. The falling action of Othello begins after Othello realizes that Iago is responsible for plotting against him by spurring him on to murder his wife, Desdemona.

Falling meter

Poetic meters such as trochaic and dactylic that move or fall from a stressed to an unstressed syllable. The nonsense line, "Higgledy, piggledy," is dactylic, with the accent on the first syllable and the two syllables following falling off from that accent in each word. Trochaic meter is represented by this line: "Hip-hop, be-bop, treetop--freedom."

Fiction

An imagined story, whether in prose, poetry, or drama. Ibsen's Nora is fictional, a "make-believe" character in a play, as are Hamlet and Othello. Characters like Robert Browning's Duke and Duchess from his poem "My Last Duchess" are fictional as well, though they may be based on actual historical individuals. And, of course, characters in stories and novels are fictional, though they, too, may be based, in some way, on real people. The important thing to remember is that writers embellish and embroider and alter actual life when they use real life as the basis for their work. They fictionalize facts, and deviate from real-life situations as they "make things up."

Figurative language

A form of language use in which writers and speakers convey something other than the literal meaning of their words. Examples include hyperbole or exaggeration, litotes or understatement, simile and metaphor, which employ comparison, and synecdoche and metonymy, in which a part of a thing stands for the whole.

Flashback

An interruption of a work's chronology to describe or present an incident that occurred prior to the main time frame of a work's action. Writers use flashbacks to complicate the sense of chronology in the plot of their works and to convey the richness of the experience of human time. Faulkner's story "A Rose for Emily" includes flashbacks.

Foil

A character who contrasts and parallels the main character in a play or story. Laertes, in Hamlet, is a foil for the main character; in Othello, Emilia and Bianca are foils for Desdemona.

Foot

A metrical unit composed of stressed and unstressed syllables. For example, an iamb or iambic foot is represented by ˘', that is, an unaccented syllable followed by an accented one. Frost's line "Whose woods these are I think I know" contains four iambs, and is thus an iambic foot.

Foreshadowing

Hints of what is to come in the action of a play or a story. Ibsen's A Doll's House includes foreshadowing as does Synge's Riders to the Sea. So, too, do Poe's "Cask of Amontillado" and Chopin's "Story of an Hour."

Sonnet

A fourteen-line poem in iambic pentameter. The Shakespearean or English sonnet is arranged as three quatrains and a final couplet, rhyming abab cdcd efef gg. The Petrarchan or Italian sonnet divides into two parts: an eight-line octave and a six-line sestet, rhyming abba abba cde cde or abba abba cd cd cd.

Spondee

A metricalfoot represented by two stressed syllables, such as KNICK-KNACK.

Stanza

A division or unit of a poem that is repeated in the same form--either with similar or identical patterns or rhyme and meter, or with variations from one stanza to another. The stanzas of Gertrude Schnackenberg's "Signs" are regular; those of Rita Dove's "Canary" are irregular.

Style

The way an author chooses words, arranges them in sentences or in lines of dialogue or verse, and develops ideas and actions with description, imagery, and other literary techniques. See Connotation, Denotation, Diction, Figurative language, Image, Imagery, Irony, Metaphor, Narrator, Point of view, Syntax, and Tone.

Subject

What a story or play is about; to be distinguished from plot and theme. Faulkner's "A Rose for Emily" is about the decline of a particular way of life endemic to the American south before the civil war. Its plot concerns how Faulkner describes and organizes the actions of the story's characters. Its theme is the overall meaning Faulkner conveys.

Subplot

A subsidiary or subordinate or parallel plot in a play or story that coexists with the main plot. The story of Rosencrantz and Guildenstern forms a subplot with the overall plot of Hamlet.

Symbol

An object or action in a literary work that means more than itself, that stands for something beyond itself. The glass unicorn in The Glass Menagerie, the rocking horse in "The Rocking-Horse Winner," the road in Frost's "The Road Not Taken"--all are symbols in this sense.

Synecdoche

A figure of speech in which a part is substituted for the whole. An example: "Lend me a hand." See Metonymy.

Syntax

The grammatical order of words in a sentence or line of verse or dialogue. The organization of words and phrases and clauses in sentences of prose, verse, and dialogue. In the following example, normal syntax (subject, verb, object order) is inverted:

"Whose woods these are I think I know."

Theme

The idea of a literary work abstracted from its details of language, character, and action, and cast in the form of a generalization. See discussion of Dickinson's "Crumbling is not an instant's Act."

Tone

The implied attitude of a writer toward the subject and characters of a work, as, for example, Flannery O'Connor's ironic tone in her "Good Country People." See Irony.

Trochee

An accented syllable followed by an unaccented one, as in FOOT-ball.

Understatement

A figure of speech in which a writer or speaker says less than what he or she means; the opposite of exaggeration. The last line of Frost's "Birches" illustrates this literary device: "One could do worse than be a swinger of birches."

Villanelle

A nineteen-line lyric poem that relies heavily on repetition. The first and third lines alternate throughout the poem, which is structured in six stanzas --five tercets and a concluding quatrain. Examples include Bishop's "One Art," Roethke's "The Waking," and Thomas's "Do Not Go Gentle into That Good Night."
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