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with an oversimplified “systematic communication by vocal symbols.” Or, if
you had recently read Pinker’s The Language Instinct (1994), you might
have come up with a sophisticated statement such as:

Language is a complex, specialized skill, which develops in the
child spontaneously, without conscious effort or formal instruc-
tion, is deployed without awareness of its underlying logic, is qual-
itatively the same in every individual, and is distinct from more
general abilities to process information or behave intelligently.

(p-18)

On the other hand, you might have offered a synthesis of standard def-
initions out of introductory textbooks: “Language is a system of arbitrary
conventionalized vocal, written, or gestural symbols that enable members
of a given community to communicate intelligibly with one another”
Depending on how fussy you were in your response, you might also have
included some mention of (a) the creativity of language, (b) the presumed
primacy of speech over writing, and (c) the universality of language among
human beings.

A consolidation of a number of possible definitions of language yields
the following composite definition.

Language is systematic.

Language is a set of arbitrary symbols.

Those symbols are primarily vocal, but may also be visual.

The symbols have conventionalized meanings to which they refer.
Language is used for communication.

Language operates in a speech community or culture.

Language is essentially human, although possibly not limited to
humans.

Language is acquired by all people in much the same way; lan-
guage and language learning both have universal characteristics.

NaWm BRI
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These eight statements provide a reasonably concise “twenty-five-word-
orless” definition of language. But the simplicity of the eightfold definition
should not be allowed to mask the sophistication of linguistic research
underlying each concept. Enormous fields and subfields, yearlong university
courses, are suggested in each of the eight categories. Consider some of these
possible areas:

1. Explicit and formal accounts of the system of language on several
possible levels (most commonly phonological, syntactic, and
semantic).
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«TASDIQLAYMAN»

   Hududiy markaz direktori
_________ S.Usmonov
2019 yil “___” __________
«TILLARNI O‘QITISH METODIKASI» KAFEDRASI

INGLIZ  TILINI O‘QITISH METODIKASI  
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	«KELISHILDI»
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	Tuzuvchi-mualliflar:



	F.Marupov, Z.Rustamova, 
A. Pardayeva, N. Kushakova 

N. Ruziyeva Sh. Kutbiddinova 
	Tillarni o‘qitish metodikasi kafedrasi ingliz tili o‘qituvchilari 

	G‘. Mirsanov
	SamDCHTI dotsenti


                                             УМУМКАСБИЙ ФАНЛАР БЛОКИ
1.01. ИНГЛИЗ ТИЛИНИ ЎҚИТИШ МЕТОДИКАСИ
КИРИШ  

Ушбу дастур инглиз тили ўқитиш методикасининг тарихи ва ривожланиши, бўлимлари, инглиз тили таълими соҳасини ташкил этиш шаклллари ва мазмуни, чет тили ўқитиш тамойиллари, метод, усул ва воситалари каби масалаларни қамраб олган.

Ўқув фанининг мақсад ва вазифалари

Ўқув фаннинг асосий мақсади - тингловчиларнии чет (инглиз) тили ўқитиш методикасининг мазмуни ва вазифалари, чет тили ўқитишнинг метод, тамойил, йўл, усул, воситалари билан таништириш ва уларни таълим жараёнида самарали қўллаш бўйича билим, кўникма, малакаларини шакллантириш ва ривожлантиришдир.

Ўқув фанининг вазифалари – чет (инглиз) тили таълими соҳаси бўйича давлат таълими стандартлари, чет тилларини ўрганиш, ўргатиш ва баҳолаш бўйича умумевропа компитенцияси ва ўқув дастурларининг мазмуни ва талаблари, шунингдек, мактаб дарсликлари мазмуни ва методик қурилиши, чет тили (инглиз) ўқитишнинг илғор метод ва усуллари билан таништириш, маъруза, семинар машғулотлари орқали чет тили ўқитувчиси учун зарур бўлган кўникма ва малакаларни амалий шакллантириш ва ривожлантириш, оғзаки ва ёзма нутқ шаклларида мулоқот қилиш методикасини амалда қўллаш, махсус илмий-методик адабиётларни таҳлил қилиш каби машғулотларга тайёрлаш ва уни ўтказиш, кўргазма ва техник воситалардан фойдаланиб, ўқувчиларнинг билиш фаолиятини ва мустақиллигини таъминлашга ўргатиш.

	№
	Мавзулар
	жами
	маъруза
	амалий
	семинар

	1
	Узлуксиз таълим тизимининг чет тиллари бўйича давлат таълим стандарти.  CEFR – Чет тиллар бўйича умумевропа тавсиялари.
	4
	2
	2
	

	2
	Чет тилларини ўқитишда коммуникатив ёндашув
	4
	2
	
	2

	3
	Инглиз тилини ўқитиш мақсадлари ва принциплари
	4
	2
	
	2

	4
	Ўзбекистонда чет тили ўқитишнинг ўзига хос хусусиятлари
	4
	2
	
	2

	5
	Инглиз тилини ўргатишда она тилининг ўрни (интерференция)
	4
	
	2
	2

	6
	Хар хил ёшдаги аудиторияда ўқув жараёнини бошқаришнинг ўзига хос хусусиятлари
	4
	2
	
	2

	7
	Ўқув жараёнини режалаштириш (ўқув дастур ва тақвим режалар)
	4
	2
	2
	

	8
	Инглиз тили фани бўйича синфдан, мактабдан ташқари ишларни режалаштириш ва тўгарак ишларини ташкил этиш
	4
	2
	2
	

	9
	Инглиз тили фанидан яратилган янги дарсликлар таҳлили
	4
	
	2
	2

	10
	Инглиз тили дарсларини ташкил этиш методи
	4
	2
	2
	

	11
	Кўргазмали ва дидактик материалларни ишлаб чиқиш ва улардан фойдаланиш
	4
	
	2
	2

	12
	Дарснинг таркибий қисмлари ва уни тақдим этиш методикаси
	6
	2
	2
	2

	13
	Бахолаш. Нутқ фаолияти турларини бахолаш методикаси
	4
	2
	2
	

	14
	Тилни ўрганишда “хато” ва уни тузатишнинг самарали йўллари
	4
	
	2
	2

	15
	Лексикани ўргатишнинг мазмуни
	4
	2
	2
	

	16
	Грамматикани ўргатишнинг мазмуни
	4
	2
	
	2

	17
	Грамматик материаллардан фойдаланиш
	4
	
	2
	2

	18
	Талаффузни ўргатишнинг мазмуни
	4
	
	2
	2

	19
	Тинглаб тушунишни ўргатиш
	2
	
	2
	

	20
	Тинглаб тушунишдаги қийинчиликлар
	2
	2
	
	

	21
	Ёзиш техникаси ва ёзма нутқни ўстириш
	4
	
	2
	2

	22
	Гапиришга ўргатиш методикаси
	4
	2
	2
	

	
	ЖАМИ
	86
	28
	32
	26
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1-Мавзу: 1-2 машғулот.Чет тилларини ўқитишда
коммуникатив ёндашув

Theme 1: Session 1-2. SES and CEFR

	Вақт: 2 соат.

Length: 4 hours
	Талабалар сони:

Number of students:

	Ўқув машғулотининг шакли ва тури
Type of the lesson

Lecture +practical
	Дарс маърузаси:

The theme of the lesson:  SES and CEFR
Topic: SES and CEFR

	Маъруза режаси ўқув машғулотининг тузилиши

Procedure/ Lesson outline
	1. To give information about CEFR
2. To introduce the implementation of CEFR in Uzbekistan teaching context

	Ўқув машғулотининг мақсади:

Lesson aims:

	Педагогик вазифалар:

Objectives: based on the topic

	Ўқув фаолиятининг натижалари
Learning outcomes:

By the end of the lesson the Ls will …

· have information about CEFR

· have information about implementation of CERF

	Таълим усулллари
Task types
	Practice, explanation, demonstration, brainstorming, instructions

	Таълим шакли
Interaction patterns
	Individual, pair, small group and whole class

	Таълим воситалари
Materials used:
	blackboard, markers, posters, worksheets

	Таълим бериш шароити
Equipment/ aids used:
	Auditorium, projector, computer

	Мониторинг ва баҳолаш
Types of assessment
	Formative


Theoretical background
The CEFR adopts an action-oriented approach that, according to Carlos César Jiménez of Universidad Nacional Autónoma de México, can be traced back to theoretical proposals made by philosophers of language such as Ludwig Wittgenstein in the 1950s and sociolinguists such as Dell Hymes.[3] The approach regards language users as social agents who develop general and particular communicative competences while trying to achieve their everyday goals.

The CEFR divides general competences in knowledge (descriptive knowledge), skills, and existential competence with particular communicative competences in linguistic competence, sociolinguistic competence, and pragmatic competence. This division does not exactly match previously well-known notions of communicative competence, but correspondences among them can be made. 

The CEFR has three principal dimensions: language activities, the domains in which the language activities occur, and the competences on which we draw when we engage in them. 

Language activities

The CEFR distinguishes between four kinds of language activities: reception (listening and reading), production (spoken and written), interaction (spoken and written), and mediation (translating and interpreting). 

Domains

General and particular communicative competences are developed by producing or receiving texts in various contexts under various conditions and constraints. These contexts correspond to various sectors of social life that the CEFR calls domains. Four broad domains are distinguished: educational, occupational, public, and personal.

Competences

A language user can develop various degrees of competence in each of these domains and to help describe them the CEFR has provided a set of six Common Reference Levels (A1, A2, B1, B2, C1, C2).

Common reference levels
The Common European Framework divides learners into three broad divisions that can be divided into six levels; for each level, it describes what a learner is supposed to be able to do in reading, listening, speaking and writing. These levels are:

	Level group
	Level group name
	Level
	Level name
	Description

	A
	Basic user
	A1
	Breakthrough or beginner
	· Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete type.

· Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she lives, people he/she knows and things he/she has.

· Can interact in a simple way provided the other person talks slowly and clearly and is prepared to help.

	
	
	A2
	Way stage or elementary
	· Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g. very basic personal and family information, shopping, local geography, employment).

· Can communicate in simple and routine tasks requiring a simple and direct exchange of information on familiar and routine matters.

· Can describe in simple terms aspects of his/her background, immediate environment and matters in areas of immediate need.

	B
	Independent user
	B1
	Threshold or intermediate
	· Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc.

· Can deal with most situations likely to arise while travelling in an area where the language is spoken.

· Can produce simple connected text on topics that are familiar or of personal interest.

· Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions and plans.

	
	
	B2
	Vantage or upper intermediate
	· Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions in his/her field of specialization.

· Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers quite possible without strain for either party.

· Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a topical issue giving the advantages and disadvantages of various options.

	C
	Proficient user
	C1
	Effective operational proficiency or advanced
	· Can understand a wide range of demanding, longer texts, and recognize implicit meaning.

· Can express ideas fluently and spontaneously without much obvious searching for expressions.

· Can use language flexibly and effectively for social, academic and professional purposes.

· Can produce clear, well-structured, detailed text on complex subjects, showing controlled use of organizational patterns, connectors and cohesive devices.

	
	
	C2
	Mastery or proficiency
	· Can understand with ease virtually everything heard or read.

· Can summarize information from different spoken and written sources, reconstructing arguments and accounts in a coherent presentation.

· Can express him/herself spontaneously, very fluently and precisely, differentiating finer shades of meaning even in the most complex situations.


These descriptors can apply to any of the languages spoken in Europe, and there are translations in many languages.

In December, 2012 Decree of the President of Uzbekistan № 1875 has been adopted on measures on Further Development of Foreign Language Learning system. According to it learning foreign languages, general English, gradually throughout the country began to be taught from the first grade of secondary schools in the form of gaming lessons and lessons on speaking, and with the second grade-mastering the alphabet, reading and grammar.

After this Decree new chances of learning foreign languages appeared. Especially, improving learning the English language became the main target of the Decree. A lot of opportunities started to be given to the foreign language teachers. The salary of English language teachers has been increased. 30 percent monthly additions in rural areas and 15 percent in other educational institutions have been given to the foreign language teachers. New equipped English language rooms appeared in all schools, colleges and lyceums of the country. Following to the decree on May 23, 2013 decree of the President of the Republic of Uzbekistan № 1875 has been adopted on Measures to Improve the Activity of the Uzbekistan State University of World Languages. For a long time this University provided our country with the English language specialists. The decree of the president made this university as a base of English language specialists.

Starting from September, 2013 a new faculty appeared in the University. English faculty 3 has been opened to carry out the decrees of the president.

English faculty 3 gathered students who are learning English language in the interactive way. Their lessons are conducted in English and in the territory of the faculty the English speaking zone was organized. The difference between these groups and other traditional groups is that they are more successful on learning English. They make presentations and by this from the first days they addict to express their own opinion in target language. The skilled teachers started working in the faculty and they participated in exchange programs with the foreign language institutions. In October and November 2013 a group of teachers from the faculty participated in the training courses of Norwich institute for language education (NILE). Such activities carried out according to the plan as two teachers participated in the scientific conferences in the USA in April and May. Nowadays these teachers are working in corporation with an American teacher Bern Bruverton. At the same he is conducting lessons for the third year students as a volunteer.

The students are participating actively in different activities. For example, IELTE Students’ Association is organizing various language parties in the faculty. The latest works of this association are the best essays conference and the first republican «Outstanding students day» on May 2014. Students from different universities of Uzbekistan participated in it.

From this year a new teaching system has been organized in the University. The CEFR system has been applied in the university. The students should be taken to the level of proficient user in this system The CEFR is a framework published by the Council of Europe in 2001 which describes language learners’ ability in terms of speaking, reading, listening and writing at six reference levels.

The CEFR descriptors support assessment practices in learning English as a second language by:

• helping deepen understanding and interpretation of students’ language proficiency;

• promoting the use of common language; • helping educators and students co-construct success criteria for functional proficiency based on curriculum expectations;

• helping educators and students provide descriptive, precise and effective feedback;

• promoting metacognition and learner autonomy;

• focusing on proficiency rather than deficiency

It is important to remember that the CEFR is a framework of reference and so must be adapted to fit your context. Linking to the CEFR means relating the particular features of your own context of learning (the learners, the learning objectives, etc.) to the CEFR, focusing on those aspects which you can find reflected in the body of the text and in the level descriptors. Not everything in the CEFR will be relevant to the context, and there may be features of the context which are important but are not addressed by the CEFR.

The CEFR is a rich source of descriptors which can be related to these lower- level aims. This allows users to identify which CEFR levels are necessary to achieve these aims, and by matching this to the level of their students to incorporate them into a syllabus.

In the process of lessons interactive methods are widely used. The teacher speaks in English and the students also should answer in English. Such system aims at keeping the learners in the atmosphere of the target language. The more they speak in target language the better they are successful in it. In order to improve their speaking skills debates are organized in the lessons. Besides, the lessons the students may attend to the Debate club and Drama clubs. By this they may enlarge their vocabulary usage. In Drama club they will watch an English movie and discuss it.

Moreover, in the lessons of the faculty technology achievements have been used. Online courses are being applied for two years. According to it the students will be online in Facebook and the teacher gives tasks to them and discussions are carried out there. One of the benefits of this program is that the students do not worry about the distance. As a lot of students come to the university from a long distance they will late for the classes. In this method they can read the given materials by the teacher and do the tasks. The students gather in the university twice in a month to discuss their results during online courses.

Any resolution will be a mere document if it is not implemented to practice. And this should be done within the framework of faculties and department of University. If we analyze what has been done in the 3rd Faculty of the English philology in UzSWLU we can make some preliminary conclusion We`ve selected the group of some experienced and active teachers and make them look through the schedule and curriculum in the faculty. After that the group began the objectives and aims of the teachers to compare with that of the students. We understand that there should be complete correspondence with what is recommended and what is demanded.

Early in the pre-independence period the material was presented to the material was presented to the students irrespective of the fact they need it or not. Coming out from the requirements of the Resolution we’ve looked through the curricula of teaching English in the USA, Great Britain, Poland, France, India and Turkey.

Detailed analysis of the curricula made it possible to find the roots of problems. Earlier in 2010-2011 we organized several groups named as «experimental groups for implementing innovative teaching technologies» These groups were given a different curriculum and schedule and for teaching material we used the sources donated by the USA Embassy and British Council in Tashkent. Every month the results of teaching were discussed in the working sessions of departments and Dean`s staff members. The results were thoroughly analyzed and necessary corrections of teaching.

Of course, using innovational technologies made it possible to activate the teachers and students. If in the 1st year 4 teachers were involved after 3 years and many new offices were opened in 7 regions of the Republic of Uzbekistan. Their activity uses coordinated by the officials of embassy and council.

Within these 5 years more than 250 students were involved the work of this problem.

And when the President’s decree was announced we escalated the process and transplanted the program to the whole course that is the 1st year students of faculty.

In short what is different here from the old-fashioned methods of teaching foreign languages?

The answer here is that now the main attention is paid to the development of the student’s ability to communicate.

Communication skills are developed in the act of teaching itself rand must good teachers will tell you they couldn’t have alone it withered having a superb mentor – formal or informal to learn from. Good teaching is much more than knowledge of facts.

I cannot emphasize enough how powerful the combination of attributes was reported to be. The representatives of older friends believed that their lives were changed by innovators, teachers and professors. But it is difficult to state that they were only teachers. And the disciples are not always the people who follow their teacher’s advice.

One more important moment of the situation of the post-resolution period is that a lot is being done in the post-resolution period is that a lot is being done in the departments of the faculty towards developing motivation and attitudes towards school. Because in the changed socio political and economic situations the profession of the teacher lost most of its attractive moments. And the result was striking. The students began getting ready for their school-oriented profession.

A s a conclusion we may state, interactive methods and technology achievements play great role on teaching CEFR. The target language atmosphere creates competition in the group. The results soon show the success of such methods.

Written by Kulmatov B.
2-Мавзу: 3-4 машғулот. Чет тилларини ўқитишда коммуникатив ёндашув

Theme 2: Session 3-4. Communicative Language Teaching
	Вақт: 2 соат.

Length: 2 hours
	Талабалар сони: ______

Number of students:

	Ўқув машғулотининг шакли ва тури
Type of the lesson

Practical
	Дарс маърузаси:

The theme of the lesson:  Communicative Language Teaching
Topic: Communicative Language Teaching

	Маъруза режаси ўқув машғулотининг тузилиши

Procedure/ Lesson outline
	1. Discussing main principles of CLT approach
2. Analysing sample of CLT activities

	Ўқув машғулотининг мақсади:

Lesson aims: to give information about communication language teaching

	Педагогик вазифалар:

Objectives: to raise participants’ awareness of the communicative approach to language and teaching
	Ўқув фаолиятининг натижалари
Learning outcomes:

By the end of the lesson the Ls will …

· know main principles of CLT approach.

· differentiate communicative and non communicative activities.

	Таълим усулллари
Task types
	Practice, explanation, demonstration, brainstorming, instructions

	Таълим шакли
Interaction patterns
	Individual, pair, small group and whole class

	Таълим воситалари
Materials used:
	whiteboard, markers, posters, worksheets

	Таълим бериш шароити
Equipment/ aids used:
	Auditorium, projector, computer

	Мониторинг ва баҳолаш
Types of assessment
	Formative


Ўқув машғулотининг технологик харитаси
DETAILED PROCEDURE OF THE LESSON

	Иш босқичлари ва вақти
Steps and duration
	Фаолият

Process

	
	Таълим берувчи

Teacher
	Таълим олувчилар

Listeners

	1-босқич
Part I (±20mins)

Activity 1 Analysing in-programme experience
	Objective: to give participants an opportunity to reflect on the communicative approach to language and teaching that underlies the current programme

Materials: handouts 1 and 2 for trainer, board, markers

►Procedure:☺(6 min) Show the pictures on handout 1 and 2 to participants. Ask the following question:

~ Which of the approaches to teaching how to ride a bicycle do you think is more effective? Why?

Elicit random answers and then write down the following statements on the board.

~ Language is a set of rules that should be learnt.

~ Language is a communication tool.

Ask participants to relate the statements to language teaching and ask the following question:

~ Which of the pictures illustrates each of the statements? Why do you think so?

Elicit random answers.

Suggested answer:

Picture 1 – Statement 1; Picture 2 – Statement 2

☺(3 min) Tell participants that the approach to language a teacher believes in influences the way s/he teaches a language. Establish that learning grammar rules and vocabulary by heart might be compared to learning the names of all the parts of a bicycle, road signs, etc. but not riding itself. Often teachers only help students to learn everything about the language, but still students find it difficult to apply their knowledge in practice and communicate freely in real life.

Another approach to language promotes use of language for communication and therefore it can be compared to learning to ride a bicycle actually riding along the streets. A communicative approach to language teaching does not necessarily exclude knowledge about the language; on the contrary, it promotes the use of grammar and vocabulary for communicative purposes by means of improving speaking, listening, reading and writing skills.

☺☺☺ (6 min) Put participants in groups of 4 and ask participants to reflect on their experience in the programme and answer the following questions:

~ In your opinion which statement would the authors of this training programme agree more with? Why do you think so? Give reasons for your answer.

☺(5 min) Collect random answers.

Establish that in this programme language is considered as a means of communication, therefore we are in favour of teaching grammar and vocabulary not in isolation but in a meaningful context. For us teaching language as communication also means integrating the skills in as authentic a way as possible.
	Listen,make notes and answer the questions

	2-босқич
Part II (20 mins)

Activity 2 Typical CLT activity
Time (20 mins)
Activity 3 Principles of CLT


	Objective: to expose participants to a typical communicative activity

Time: 20 min

Materials: handout 3 per participant

NB: Make sure that the chairs are organised in a circle or semi-circle.

►Procedure:

☺(3 min) Ask participants the following question:

~ In your opinion what would be a typical communicative activity?

Accept any answers and write them on the board.

Possible answers:

Role-play

Info gap activities

Jigsaw, etc.

Tell participants that they will now experience a communicative activity known as a simulation. Explain that a simulation is an activity which reproduces a situation and which often involves dramatization, role-play, or group discussion.

☺(2 min) Distribute handout 3  to participants and ask them to do the task individually.

☺☺☺ (10 min) Put participants in groups of 4 and ask them to discuss the six candidates.

Ask groups to come to a consensus and as a group decide on the 3 people out of 6 candidates and to be ready to justify their choice.

☺(5 min) Ask groups to share their decisions with the whole class and to justify their choice.

Objective: to give participants an opportunity to reflect on the communicative activity

Time: 35 min

Materials: handouts 4 and 5 per participant, board, markers

►Procedure:

☺☺☺ (10 min) Ask participants to work in the same groups of 4 and distribute handout

4. Ask participants to reflect on the previous activity and the whole programme and answer the questions given in the handout in Task I.

Possible answers:

1. Yes, because the task was interesting and meaningful.

2. Yes, I had to make a decision so I had a purpose to communicate.

3. Yes, I might encounter such a situation in real life. In reality we often have to make a choice and be able to justify it.

4. We worked first individually, then in small groups, then in a bigger group. Individual work helped me to make my own decision and formulate my arguments. In small groups I had an opportunity to share my ideas and listen to others. If I had not thought individually before the small group interaction I might have been influenced by the opinion of others. Besides small group work allowed all participants to speak.

5. The classroom was arranged as a semi-circle; this helped us to see each other’s faces and interact freely.

6. No, we have chosen the language ourselves, as it was spontaneous speech.

7. In the activity what we said was more important than how we said it.

8. No, the trainer did not correct our mistakes, but he/she could correct our mistakes at the end of the activity.
	Listeners have to expose participants to a typical communicative activity

Ls answer the questions



	3-босқич
Part III (20mins)


	☺(5 min) Elicit random answers. Summarise the points mentioned by the participants and draw principles of CLT on the board based on the answers:

Main principles of CLT

~ Interactive mode of work (group work, pair work)

~ Natural and spontaneous (free) use of language

~ Meaningful communication

~ Meaning has primacy over form

~ Balance between fluency and accuracy

☺☺☺ (5 min) Ask participants to stay in the same groups as above and distribute handout

5.

☺(5 min) Ask participants to refer back to the communicative activities written on the board. Ask participants to check these activities against the principles of CLT and decide whether they can be regarded as communicative activities. Ask participants to tick those activities which are communicative in Task II in the handout.

(10 min) Collect the answers.

Suggested answers

Role play  All principles above apply

Simulation  All principles above apply

Students repeat words after the teacher it is focused on accuracy rather than fluency; it is not a natural use of language, form of a word has a primacy over meaning, no interaction and communication

Chain story  All principles above apply Teacher asks students to read a text aloud during the class it is focused on accuracy rather than fluency; it is not a natural use of language, form of a word has a primacy over meaning, no interaction and communication

Information gap activities All principles above apply Students do exercises where they have to convert direct speech into indirect. it is focused on accuracy rather than fluency; it is not a natural use of language, form of a word has a primacy over meaning, no interaction and communication

Jigsaw reading All principles above apply Teacher asks students to learn a dialogue by heart and retell it. it is focused on accuracy rather than fluency; it is not a natural use of language, form of a word has a primacy over meaning, no interaction and communication

Teacher asks students to write a letter to their friends.  All principles above apply

Establish that role-plays, simulation and information gap activities are good examples of communicative activities and teachers should try to use them more often in their classrooms.

Summary

Establish that communicative language teaching promotes a focus on communicative competence which is supported by grammatical or lexical competence. Learners use language for meaningful purposes. Fluency and accuracy are viewed as complementary principles underpinning communicative techniques.


	Ls talks about their favourite programmes


Follow-up reading

White J. Cynthia (1989). Negotiating communicative language learning in a traditional setting. ELT Journal, vol. 43/3, Oxford University Press.

Medgyes Peter (1986). Queries from a communicative teacher. ELT J, vol. 40/2, OUP.

Senior, Rose (2005). Authentic communication in the language classroom. English Teaching Professional, issue 37 March
Senior, Rose (2005). Keeping control in communicative classrooms. English Teaching

COMMUNICATIVE LANGUAGE TEACHING

Activity 1, Handout 1, Picture 1 Approaches to teaching
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COMMUNICATIVE LANGUAGE TEACHING

Activity 1, Handout 2, Picture 2, Approaches to teaching
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COMMUNICATIVE LANGUAGE TEACHING

Activity 2, Handout 3, Simulation

You have been selected for the TV programme “Survivor”. You will spend 90 days on a desert island somewhere in the Pacific. You will have to find food and shelter for yourself and survive there. YOU were nominated to choose other 3 people who will live with you out of 6 candidates. Please read their profiles and decide who the best candidates are and justify your choice.

Candidates’ profiles

1. Prof. Erkin Nazarov (male, 54) is an Uzbek academic from Fergana. He has carried out a research on new methods of cultivating cotton in Uzbekistan. He has been in different parts of the world and knows several languages. Besides he is a good hunter.

2. Karomat Sobirova (female, 21) is a biology student. She is not married. Good cook; has a very unpleasant character – likes to quarrel with everybody.

3. Shohruh Aliev (male, 38) is a pop star. He is handsome and very sociable. Enthusiastic about life and optimistic. Originally he is from a village in Surkhandarya. He served in the Navy when he was a young man.

4. Svetlana Pak (female, 32) is a nurse. She is interested in traditional medicine so she knows a lot about different plants. Good cook; very talkative. She is not married, hates men.

5. Andrey Vlasov (male, 45) is a builder. He has worked on an island in Kenya for 5 years. He knows the flora and fauna of Central Africa. He doesn’t like it when people around him are happy and joyful.

6. Laziza Sobirova (female, 18) is a first year student of medicine. She wants to become a surgeon. She is beautiful, loves life and is energetic. She is afraid of the sea.

COMMUNICATIVE LANGUAGE TEACHING

Activity 3, Handout 4, Reflection on the communicative activity

Answer the following questions:

1. Did you feel motivated doing the task? If yes, why?

2. Did you have a clear purpose for fulfilling the task?

3. Is the task close to real life? Could you imagine encountering such a situation in real life?

4. In what modes of interaction did you work (individual, group work, pair work)? Was the mode of interaction useful? Why?

5. How was the classroom arranged? (Rows of tables with chairs, circle, semi-circle, etc.) What for?

6. Did the trainer recommend what kind of vocabulary or grammar structures to use or did you choose them yourself?

7. What was more important in this activity: what you said or how you said it?

8. Did the trainer correct your mistakes? What could a trainer do if he/she notices mistakes in your speech?

COMMUNICATIVE LANGUAGE TEACHING

Activity 3, Handout 5

Decide whether these activities are more communicative (C) or non-communicative (NC).

Activities                                                    C/ NC                        Why?/Why not?

Role play

Simulation

Students repeat words after the

teacher

Chain story

Teacher asks students to read a

text during the class aloud

Information gap activities

Students do exercises where

they have to convert direct

speech into indirect.

Jigsaw reading

Teacher asks students to learn

a dialogue by heart and retell it.

Teacher asks students to write

a letter to their friends.
3-Мавзу: 5-6 машғулот. Инглиз тилини ўқитиш мақсадлари ва принциплари

Theme 3: Session 5-6. Goals and principles of teaching English
	Вақт: 2 соат.

Length: 2 hours
	Талабалар сони: ______

Number of students:

	Ўқув машғулотининг шакли ва тури
Type of the lesson

Practical
	Дарс маърузаси:

The theme of the lesson:  Goals and principles of teaching English
Topic: Goals and principles of teaching English

	Маъруза режаси ўқув машғулотининг тузилиши
Procedure/ Lesson outline
	1. Discussing main principles of language teaching.
2. Analysing three key words of language teaching: Teaching, Language, Learning

	Ўқув машғулотининг мақсади:

Lesson aims: to explain goals and principles of language teaching.

	Педагогик вазифалар:

Objectives: to raise participants’ awareness of goals and principles of language teaching
	Ўқув фаолиятининг натижалари
Learning outcomes:

By the end of the lesson the Ls will …

· know main principles of CLT approach.

differentiate communicative and non communicative activities.

	Таълим усулллари
Task types
	Practice, explanation, demonstration, brainstorming, instructions

	Таълим шакли
Interaction patterns
	Individual, pair, small group and whole class

	Таълим воситалари
Materials used:
	whiteboard, markers, posters, worksheets

	Таълим бериш шароити
Equipment/ aids used:
	Auditorium, projector, computer

	Мониторинг ва баҳолаш
Types of assessment
	Formative


Ўқув машғулотининг технологик харитаси
DETAILED PROCEDURE OF THE LESSON

	Steps and Time
	PROCEDURE


	
	Teacher Activities
	Student Activities

	1.Introduction

(20 minutes)
	T. divides Listeners into 4 groups and distributes each group a copy of course syllabus. T. writes the following questions on the board and asks groups to read the course syllabus carefully and fin answers to the following questions:

· What does the course introduce?

· What are the objectives of the course?

· What are you required to do in order to complete the course successfully?

· How long does the course last?

T. asks groups to report their answers to the whole group.
	Ls listen to the T., read the course syllabus and answer the questions that are on the board.

	2. Main part

(50  minutes)

	Activity 1 Defining the terms: language,

learning  and  teaching (10 min)

T. divides Ls into 3 groups. Gives each group the following  terms and asks groups to define their term in their groups:

Group 1: Language

Group 2: Learning

Group 3: Teaching

T. asks groups to present their definitions.

Activity 2 Reading a passage about language,

learning and teaching (20 min)

T. gives each group a passage about their terms and asks groups to read and compare their definitions with the author’s definition. T. asks groups to focus on what the similarities and differences were between theirs and the authors’ definitions.

T. asks representatives from the groups to report about their findings.

Activity 3: Working with metaphors (20 min)

T. regroups Ls and forms 3 groups. T. distributes posters, markers to each group and asks groups to come with the metaphor for their term; groups may draw pictures to explain their metaphors.

T. asks groups to post their posters and explain it to the whole group by giving examples.
	Ls work in groups, define the terms.

Ss present their definitions of their terms.

Ss read the passage. Ss compare their definitions with the author’s definition.

Ls report about their findings.

Ls work in groups and come up with their group metaphors.

Ls present their metaphor and explain to the whole group.

	3. Closure

(10 minutes)
	T. asks Ls to give a summary of today’s lesson.

T. asks each Ls for the summary of today’s lesson.
	Ls work individually and give a summary of today’s lesson.

	Reflection on Lesson Implementation

	




[image: image3.png]2. The symbolic nature of language; the relationship between
language and reality; the philosophy of language; the history of
language.

3. Phonetics; phonology; writing systems; kinesics, proxemics, and
other “paralinguistic” features of language.

4. Semantics; language and cognition; psycholinguistics.

5. Communication systems; speaker-hearer interaction; sentence
processing.

6. Dialectology; sociolinguistics; language and culture; bilingualism
and second language acquisition.

7. Human language and nonhuman communication; the physiology
of language.

8. Language universals; first language acquisition.

Serious and extensive thinking about these eight topics involves a com-
plex journey through a labyrinth of linguistic science—a maze that con-
tinues to be negotiated. Yet the language teacher needs to know something
about this system of communication that we call language. Can foreign lan-
guage teachers effectively teach a language if they do not know, even in gen-
eral, something about the relationship between language and cognition,
writing systems, nonverbal communication, sociolinguistics, and first lan-
guage acquisition? And if the second language learner is being asked to be
successful in acquiring a system of communication of such vast complexity,
isn’t it reasonable that the teacher have awareness of what the components
of that system are?

Your understanding of the components of language determines to a
large extent how you teach a language. If, for example, you believe that
nonverbal communication is a key to successful second language learning,
you will devote some attention to nonverbal systems and cues. If you per-
ceive language as a phenomenon that can be dismantled into thousands of
discrete pieces and those pieces programmatically taught one by one, you
will attend carefully to an understanding of the separability of the forms of
language. If you think language is essentially cultural and interactive, your
classroom methodology will be imbued with sociolinguistic strategies and
communicative tasks.

This book touches on some of the general aspects of language as
defined above. More specific aspects will have to be understood in the con-
text of an academic program in a particular language, in which specialized
study of linguistics is obviously recommended along with a careful analysis
of the foreign language itself.
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In similar fashion, we can ask questions about constructs like learning and
teaching. Consider again some traditional definitions. A search in contem-
porary dictionaries reveals that learning is “acquiring or getting of knowl-
edge of a subject or a skill by study, experience, or instruction.” A more
specialized definition might read as follows: “Learning is a relatively perma-
nent change in a behavioral tendency and is the result of reinforced prac-
tice” (Kimble & Garmezy 1963: 133). Similarly, teaching, which is implied in
the first definition of learning, may be defined as “showing or helping
someone to learn how to do something, giving instructions, guiding in the
study of something, providing with knowledge, causing to know or under-
stand.” How awkward these definitions are! Isn’t it curious that professional
lexicographers cannot devise more precise scientific definitions? More than
perhaps anything else, such definitions reflect the difficulty of defining com-
plex concepts like learning and teaching.

Breaking down the components of the definition of learning, we can
extract, as we did with language, domains of research and inquiry.

1. Learning is acquisition or “getting.”

2. Learning is retention of information or skill.

3. Retention implies storage systems, memory, cognitive organization.

4. Learning involves active, conscious focus on and acting upon
events outside or inside the organism.

5. Learning is relatively permanent but subject to forgetting.

6. Learning involves some form of practice, perhaps reinforced practice.

7. Learning is a change in behavior.

These concepts can also give way to a number of subfields within the dis-
cipline of psychology: acquisition processes, perception, memory (storage)
systems, recall, conscious and subconscious learning styles and strategies,
theories of forgetting, reinforcement, the role of practice. Very quickly the
concept of learning becomes every bit as complex as the concept of lan-
guage.Yet the second language learner brings all these (and more) variables
into play in the learning of a second language.

Teaching cannot be defined apart from learning. Teaching is guiding
and facilitating learning, enabling the learner to learn, setting the condi-
tions for learning.Your understanding of how the learner learns will deter-
mine your philosophy of education, your teaching style, your approach,
methods, and classroom techniques. If, like B.E Skinner, you look at learning
as a process of operant conditioning through a carefully paced program of
reinforcement, you will teach accordingly. If you view second language
learning as a deductive rather than an inductive process, you will probably
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5-Мавзу: 9-10 машғулот. Инглиз тилини ўргатишда она тилининг ўрни (интерференция)

Theme 3: Session 9-10. Using L1 in the Classroom
	Вақт: 2 соат.

Length: 2 hours
	Талабалар сони: ______

Number of students:

	Ўқув машғулотининг шакли ва тури
Type of the lesson

Practical
	Дарс маърузаси:

The theme of the lesson:  Using L1 in the Classroom

Topic: Using L1 in the Classroom

	Маъруза режаси ўқув машғулотининг тузилиши
Procedure/ Lesson outline
	1. Discussing main problems of Using L1 in EFL classes
2. Analysing sample of demo lesson

	Ўқув машғулотининг мақсади:

Lesson aims: to give general information about using L1 in language classes

	Педагогиквазифалар:

Objectives: to raise participants’ awareness of using English in the class
	Ўқув фаолиятининг натижалари
Learning outcomes:

By the end of the lesson participants will:

•
have explored advantages and disadvantages of using English in the class

•
have decided when to use L1 and English in the lesson

	Таълим усулллари
Task types
	Practice, explanation, demonstration, brainstorming, instructions

	Таълим шакли
Interaction patterns
	Individual, pair, small group and whole class

	Таълим воситалари
Materials used:
	whiteboard, markers, posters, worksheets

	Таълим бериш шароити
Equipment/ aids used:
	Auditorium, projector, computer

	Мониторинг ва баҳолаш
Types of assessment
	Formative


Key Learning Points

· The more learners hear English, the more they understand the language

· The more learners hear and speak English the more confident they will be to use English

· There are classroom situations where use of L1 is appropriate 

Preparation: For Demo lesson prepare cards of different colors, crayons (five colors per participant) and two flappers (мухобойка) or something to slap the board with

	Plan

	1
	Outcomes
	Explaining learning outcomes to participants
	5 min
	

	2
	Lead in
	Discussion on when it is beneficial to use L1 in class
	10 min
	

	3
	Demo lesson
	Demo lesson for beginners
	20 min
	Handout 1

	4
	English or L1?
	Exploring when it  is

better to use L1and when it is

better to use English in a lesson
	15 min
	Handout 2

	5
	Exploring advantages and disadvantages of

using English
	Exploring advantages and disadvantages of using English in the class
	30 min
	


Ўқув машғулотининг технологик харитаси
DETAILED PROCEDURE OF THE LESSON

	Иш босқичлари ва вақти
Steps and duration
	Фаолият

Process

	
	Таълим берувчи

Teacher
	Таълим олувчилар

Listeners

	1-босқич
Part I

Activity 1 Lead in

Objective: to share attitudes and experience

Time: 
10 min

Materials: none

Interaction: pair work, plenary
	Procedure:

· Ask teachers to work in pairs and answer the following question.

· Are there any classroom situations in which it is better to use L1?  If so, what are they?

· Take feedback from the whole group. There are no conclusions at this stage. The aim is to share attitudes and experience. Say that you will get into more detail discussion later.

Say that they will have a demo lesson for young learners. Say that you will be their teacher and they be pupils. Say that after the lesson they will discuss it together as teachers.
	Listeners make notes and answer the questions

	2-босқич
Part II (20 mins)

Activity 2 Demo lesson

Objective: 
to demonstrate a lesson for young learners using maximum English and limited L1

Time: 
20 min

Materials: cards of different colours, Handout 1

Interaction: whole class, pair work

English or L1?

Objective: to enable teachers to decide effectively where it is beneficial to use L1

Time: 
15 min

Materials: Handout 2

Interaction: individually, pair work
	Procedure:

· Ask teachers to work in pairs and answer the following question.

· Are there any classroom situations in which it is better to use L1?

If so, what are they?

· Take feedback from the whole group. There are no conclusions at this stage. The aim is to share attitudes and experience. Say that you will get into more detail discussion later.

· Say that they will have a demo lesson for young learners. Say that you will be their teacher and they be pupils. Say that after the lesson they will discuss it together as teachers.

4. Demo lesson

Objective: 
to demonstrate a lesson for young learners using maximum English and limited L1

Time: 

20 min

Materials: 
cards of different colours, Handout 1

Interaction: 
whole class, pair work

Procedure:

· Ask participants to imagine that they are small children (six or seven years old) with very limited English. Ask:

1. What can 6 year old children do?

2. Can they write and read?

· Teach a lesson.

NB: Try to use very simple and short instructions. Use more body language like gestures or miming. Don’t ask learners to repeat your instruction – they are ‘small children’, just check they do what you have said.

► Procedure:

· Ask teachers to work individually with Handout 2. Ask them to decide which language is more suitable in each situation.

· Ask teachers to work in pairs and compare their answers.

· Take feedback from the whole group. Discuss the points where teachers think it is beneficial to use L1.
	Ls answer the questions



	3-босқич
Part III Advantages and disadvantages of using English

Objective: to raise teachers’ awareness in advantages and disadvantages of using English

Time: 
30 min

Materials: none

Interaction: pair work.


	Procedure:

· Draw a table on the blackboard. Ask teachers to work in pairs and answer the question.
1. What are advantages and disadvantages of using English in the classroom?

· Elicit or give one example. Give them five minutes. Check the instruction.

Advantages of using English

Disadvantages of using English

e.g. Learners become more confident when they hear English.

e.g. Weaker pupils can lose interest if they don’t understand.

Possible answers

Advantages of using English

Disadvantages of using English

Learners get increased exposure to English.

Learners get more confident when they hear English.

The exposure and confidence may gradually help learners to become more fluent in English.

Learners’ interest to English will increase.

Learners will start recognizing more and more English words and expressions.

Most classroom language is often repetitive, so learners may acquire it without realizing they are learning it. etc.

If pupils’ English is limited it is very difficult and time consuming to explain rules of a new game or grammar structure.

Weaker pupils may be frightened by English. They can lose interest or confidence.

Teachers may worry about inaccurate spoken model for learners.

It may be very difficult to talk about personal things, discuss opinions about learning or analyse language in English if learners’ English is limited. etc.

· Monitor and write in your note book any interesting ideas participants have.

· When time is up elicit and write their ideas in the table.

· Sum up the discussion by establishing that although there are advantages and disadvantages of using English in the classroom, we should use more English because it is beneficial for all learners including young learners. By this we can help our learners become more confident and interested in learning English.
	


Demo Lesson

Level: 

Beginner

Theme: 
Colours

Objective: 
to introduce and practice basic colours

Materials: 
Handout 1, crayons and cards of different colours: red, green, yellow, blue, black; scotch tape 

Procedure

Stage 1. Teaching new words

2. Say: Good morning girls and boys. How are you? Fine? Good. Today we will learn colors (show cards). 

3. Show a first card and say: Red. Then, show another card and say: Green. Do the same with other cards, one by one. (Participants should just look and listen.)

4. Show a card again, put on the wall and say: Red. Do the same with other cards. Put all cards in different places of the classroom.

5. Say: Green and point to a card. Say another colour and prompt learners to show the card. Go through all cards.

6. Point to a card, say: Red, and ask learners to repeat after you. Ask learners to repeat in chorus, in rows, in pairs and individually.

7. Repeat the procedure. Go through all colours. 

Stage 2. Practising new words

8. Distribute crayons (coloured pencils) - five crayons for each participant or for a pair. (You can ask them to come to your desk and take crayons. Say: Take red crayons. Take green crayons. etc)

9. Say: Show me a red crayon. Then: Show me a green crayon. Go through all colours one by one.

10. Distribute Handout 1. Say: Listen and colour the cars.

Say: LG 1 – green. NT 9 –yellow. VD 3 – black. SK 8 – blue. 

OK 7 – red.


11. Check how they colored the cars. Say LG 1 - ... green or red? Learners should say its colour. 

12. Say: Show me your cars. Say how much you like their cars.

13. Ask learners to work in pairs. P1 points to a car, P2 says the number and color. Then P2 points, P1 says the number and colour. Demonstrate with one pupil.

e.g. P1 points to a car.

You: LG 1 – green. 

You point to a car.

P1: OK 7 – red.

14.  After two or three minutes say: Well done boys and girls! Now we will play a game.

· Stick colored cards in different parts of the blackboard.

· Divide the class into two teams. (You can divide them into Red and Green teams.) Write Red and Green on the blackboard for counting points.

· Ask the teams to stand in a line one by one in front of the board facing it. The first pupils must be in about 0,5 meter from the board.

· Give the first pupils flappers.

· Say: When I say a colour the first pupils must run to the blackboard and snap the card. (Demonstrate how to do it.)

· The first pupil to snap brings a point to his/her team. Put a ‘+’ for a team which was the first. 

· Then the first pupils go to the end of the line. The second pupils should be ready to run and snap another card when you say another color.

· When all learners had a chance to snap a word say: OK. Let’s count. Point to pluses and count with pupils: One, two …. The team with more points is a winner.

=============================================================

Handout 1

Listen and colour.

[5 different cars]

LG 1 

NT 9 

VD 3 

SK 8  

OK 7 


================================================================

· Say that they are teachers now. Ask the questions:

1. How did you feel during the lesson?

2. Do you think young learners will be able to follow the lesson?

3. If so, what helped learners to follow the teacher’s instructions? 

4. Did I use L1 in the lesson? What helped you to understand my instructions?

Possible answer: simple and short instructions, miming, visuals, gestures

· Sum up saying that even with young learners we can conduct lessons using English.

========================================================

Handout 2

Read and write where it is better to use English and where it is better to use L1. Be ready to explain your answer.

1. You are going to tell the class about your weekend.     e.g. English
2. You want to check that your learners understand your instructions. ______________

3. You want to give instructions for a new activity. ______________

4. You want to explain the meaning of the word ‘hot’. ______________

5. You have to explain the meaning of a complicated word in a reading text, but you don’t want to waste time. ______________

6. A child is ill and wants to tell you. _e.g. L1____

7. A learner makes a mistake in English. You want to correct him/her. ______________

8. A child is unhappy and you want to know why. ______________

9. You are setting up classroom equipment. You want to explain. ______________

==================================================

Answer Key

English or L1? – Answer Sheet

1. - English This is a valuable opportunity to use the language for a real communicative purpose. For lower levels you might ask them to tell you what they have to do in L1.

2.  - L1 As a rule, giving instructions is an opportunity for real life communication, however, there may be occasions when you want to check that they have understood by asking them to repeat the instructions to you in L1.

3. - English It is good for the learners to get used to hearing instructions for activities in English. You will use similar instructions for many activities, so they will quickly become familiar to the learners.

4. - English It is possible with all levels to explain such a conceptually simple word using concept questions and gesture; e.g. mime shivering and ask ‘Am I hot or cold?’

5 . - L1 This may be an appropriate situation to give a translation of the word, so that you do not spend too much time on one difficult word.

6. - L1 In such urgent situations it will stress the child and waste time to force them to speak English, so it will be better if you speak to them in L1.

7. – English  Asking them in English to correct themselves without making them translate will encourage them to think in English.

8 - L1. Again it will be better for the child if you use their mother tongue.

9. - English It is good to use English for the normal routines in the classroom, so that the learners become familiar with English in real situations.

====================================================================

Handout 2

Read and write where it is better to use English and where it is better to use L1. Be ready to explain your answer.

1. You are going to tell the class about your weekend.     e.g. English
2. You want to check that your learners understand your instructions. ______________

3. You want to give instructions for a new activity. ______________

4. You want to explain the meaning of the word ‘hot’. ______________

5. You have to explain the meaning of a complicated word in a reading text, but you don’t want to waste time. ______________

6. A child is ill and wants to tell you. _e.g. L1____

7. A learner makes a mistake in English. You want to correct him/her. ______________

8. A child is unhappy and you want to know why. ______________

9. You are setting up classroom equipment. You want to explain. ______________
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6-Мавзу: 11-12 машғулот. Хар хил ёшдаги аудиторияда ўқув жараёнини бошқаришнинг ўзига хос хусусиятлари 

Theme 3: Session 11-12. Teaching Different Age Groups
	Вақт: 4 соат.

Length: 4 hours
	Талабалар сони: ______

Number of students:

	Ўқув машғулотининг шакли ва тури
Type of the lesson

Practical
	Дарс маърузаси:

The theme of the lesson:  Teaching Different Age Groups

Topic: Teaching Different Age Groups

	Маъруза режаси ўқув машғулотининг тузилиши

Procedure/ Lesson outline

	1. To expose participants to a lesson on teaching different age groups

2. To familiarize participants with course syllabus and assessment specifications

3. To analyze a lesson plan on Teaching Different Age Groups

	Ўқув машғулотининг мақсади:

Lesson aims: to give  information about teaching different ages learners

	Педагогик вазифалар:

Objectives: to raise participants’ awareness of teaching different aged learners
	Ўқув фаолиятининг натижалари
Learning outcomes:

By the end of the lesson the Ls will …

· know main principles about teaching different aged learners.

	Таълим усулллари
Task types
	Practice, explanation, demonstration, brainstorming, instructions

	Таълим шакли
Interaction patterns
	Individual, pair, small group and whole class

	Таълим воситалари
Materials used:
	whiteboard, markers, posters, worksheets

	Таълим бериш шароити
Equipment/ aids used:
	Auditorium, projector, computer

	Мониторинг ва баҳолаш
Types of assessment
	Formative


Ўқув машғулотинингтехнологик харитаси
DETAILED PROCEDURE OF THE LESSON

Teaching Different Age Groups

Duration: 90 min

Objectives:

To expose participants to a lesson on teaching different age groups

To familiarize participants with course syllabus and assessment specifications

To analyze a lesson plan on Teaching Different Age Groups

Step 1 (30 min)

· Invite participants to take part in the lesson on Teaching Different Age Groups

· Teach a 30 min lesson with participants (see lesson plan A)

______________________________________________________________________

Lesson Plan A

Teaching Different Age Groups

Duration: 80 min

Topic: Introduction

Objectives:  

To raise Ss’ awareness of issues in teaching different age groups

To familiarise students with a new course 

To develop Ss’ critical thinking abilities through tasks and readings

Warm-up: (10-15 min)
· T. states that compulsory schooling in England and Wales is divided into four key stages. The teacher training students receive will be provided according to the key stages they intend to teach. Every teacher trains to teach at least two key stages.

· T distributes the following graph:
(Handout 1)
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This graph matches Key Stages to age groups.

Key Stage 1 applies to primary school children between the ages of four and six.

Key Stage 2 applies to primary school children between the ages of six and 11.

Key Stage 3 applies to secondary school pupils between the ages of 11 and 14.

Key Stage 4 applies to secondary school pupils between the ages of 14 and 16.

· T invites Ss to draw a similar graph describing the key stages of compulsory schooling in Uzbekistan

· T asks the following questions:

1. In what ways are the compulsory schooling systems of the two countries similar/different?

2. At what ages are foreign languages taught?

Activity 1 (40-45min)

T states that in an Internet forum teachers from different countries were asked the question: What age group would you like to teach and why?
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· Their answers are posted on the walls (Handout 2) and Ss are required to walk around the classroom and read them. T states that Ss should choose the opinions that best appeal to them.

· Then Ss are required to form 5 different groups according to their preferences under the headings: (Handout 3)

· Teaching preschoolers 

· Teaching primary/elementary school children 

· Teaching secondary/high school children  

· Teaching university students    

· Teaching adults
· After Ss have formed their groups T distributes the following text for reading (American Educational system)

(Handout 4)

Teaching preschoolers

This is for the very active, and teachers who prefer kinesthetic methods of teaching English. You need to have a sense of fun for this role, not to mention boundless energy! If you're employed full-time at a nursery school or kindergarten, bear in mind that you’ll probably be expected to multitask. Working as part psychologist, part nurse, part dinner lady, not to mention part language teacher! It is a hugely rewarding but demanding role, and not for the faint hearted.

Teaching preschoolers at a language school is a less demanding role, as the parents usually tag along too! Prepare yourself well and make sure you arm yourself with a variety of songs, action games, puppets, toys and pictures. Remember: young children of two or three have a very short attention span, so you will need to keep your activities short and snappy. Plenty of variety and routine are the keys to successful lessons.

Teaching primary/elementary school children

Children of this age are full of enthusiasm, and enjoy learning. Make learning English fun by including lots of games, songs and stories. Sometimes you may be required to team-teach with another class teacher. Remember: be patient, and don’t expect all your ideas to be accepted immediately. Concentrate on building a good working relationship with your class teacher and then suggest new ideas gradually.

Teaching secondary/high school children

Teaching this age group can be challenging, as it is the age where children often become shy and self-conscious. It can take time and patience to establish a relationship with teenagers, so you shouldn’t expect immediate results. No matter how hard they try to make you believe otherwise, teenagers of this age are still children, and enjoy competitive games! You’ll need to show that you’re willing to connect with their world and interests, and don’t assume that pop groups and actors famous in the west are well-known in the country you’re teaching in. Teaching teenagers can be particularly rewarding as many are desperate to speak to a native English speaker, and have a genuine desire to learn English.

Teaching university students

This is a privileged position, and universities often expect teachers to have an MA in linguistics, although this is not always the case. You’ll need a thorough knowledge of the English language, a love of English literature and be prepared to do a lot of marking! That said, this probably won’t be your first teaching role!

Teaching adults

There are many benefits to teaching adults. For a start, you won’t have to worry about discipline as, having paid for the lessons; most adults are motivated to learn and may have their own preferred ways of learning. However, even this age group has its disadvantages. Adults may have strong expectations and can even tell you how to do your job! In these cases you need to be polite, but firm. Don’t let an adult undermine your authority, or take control of a class. Adults may also be much more resistant to trying new ideas, and feel that games or role-play are childish! Introduce new ideas slowly, and don’t be deterred if they don’t work out first time round. Remember, many adults have experienced boring English lessons at school, so this is your opportunity to make learning a positive experience for them.

· Ss make a list of pros and cons of teaching different age groups (Handout 5)

· Ss have a short debate advocating their own age groups

· T summarizes the debate results and states that each age group has its own challenges and states that the present course will cover the practical considerations of teaching different age groups.

__________________________________________________________________________

Step 2 (10-15 min)

Ask participants to make predictions about the course and invite them to fill in the table in pairs:

(Handout 6)

	Name of the course:
	Teaching Different Age Groups

	How many hours are allocated:
	 

	What are the objectives of the course:
	

	What topics are covered:
	

	What approaches to teaching and learning are used:
	

	What assessment tools are used:
	


Step 3 (10-15 min)

Distribute the course syllabus and assessment specifications

Ask participants to compare their answers to the syllabus

Step 4 (15-20 min)

Invite participants to read and analyse a lesson plan on Teaching Different Age Groups
Lesson Plan B (Handout 7)

Topic: Assessing Young Learners

Duration: 80 min

Objectives:

· To familiarize Ss with the main issues in assessing young learners

· To familiarize Ss with different techniques for assessing young learners

Warm-up (10 min)

T asks:

· How do you feel about assessment? (as a student/as a future teacher)

· Did you like the way you were assessed at school? Why?

· In what ways should the assessment of children (aged 6-12) differ from the assessment of teens/adults?

Activity 1 (20 min)

T invites Ss to read the following text and underline the main issues involved in assessing young learners 

Assessment has various purposes – formative, for assessing progress and summative for assessing whether instructional goals have been achieved. It has been noted in the literature that young learners may not perform to the best of their ability on formal standardised tests due to the time and pressure constraints and general lack of experience with this mode of assessment. In addition, the use of tests has a strong impact on the self esteem of young learners particularly on whether they perceive themselves as ‘successful’ or not which will then affect their attitudes toward learning the language and future achievements (Wortham, 2005).

In order to allow pupils to demonstrate what they know and can do, assessment in the foreign language should be a natural outcome of what they do in the classroom setting. 
When assessing young learners, the following considerations should be kept in mind: 
• Assessments should be an integral part of the teaching / learning process – each lesson is an opportunity for assessment.
• Methods of assessment should recognize that young children need familiar contexts and familiar activities which ‘mirror’ the things they do regularly in class, in order to be able to demonstrate their abilities. 
• Information on all dimensions of learning should be monitored: affective and social as well as linguistic and cognitive. 
• The emphasis of assessment should be on “Can Do” – finding out what the pupils can do and what they still need help with. 
• Assessments should be appropriate to age level in terms of content and cognitive demands.
• The teacher should find time to sit with each pupil individually to reflect on learning and allow the pupil to express his/her feelings about his/her learning.

In the young learner classroom, the teacher should focus on formative assessment activities - to provide information which will benefit the pupils’ learning as well as inform instruction. 

To this end, assessment should be viewed as an ongoing process of collecting information on the pupils’ abilities, difficulties and progress. The most effective means of collecting this information is by observing pupils in the classroom setting, recording their performance as they are engaged in activities and reviewing samples of their work over time. In addition to on-going informal assessments, periodic summative assessment procedures can be used to measure achievements and indicate what goals have been achieved after an extended period of instruction.
(Considerations for Teaching and Assessing Young Learners Learning English as a Foreign Language

Yael Bejarano , Claire Gordon)

http://www.eadventure.co.il/?ItemId=2819 

Activity 2 (45 min)

T puts Ss into 3 groups and provides each group with a sample technique for assessing young learners’ progress and achievement (see below for samples). Ss are asked to read the sample and discuss them, and to fill in the following table:

	Name of the technique:

	Does it match with principles of assessing young learners? In what ways?
	What are the advantages of this technique?
	What are the disadvantages of this technique?

	
	
	


Then groups are asked to share their ideas. (Answers may vary)

Samples of techniques

1. Assessing Listening 

“Clothes”

Level: beginners

Age: 7-10 and above

Time: 15 min

Description: The children listen and colour the clothing items according to a script.

Language: Clothes: pyjamas, hat, sandals, dress, shorts; colours

Skills: Listening for specific information

Assessment criteria: The children should be able to recognize basic clothing items and colours in a spoken text. 

Materials: Photocopy Worksheet of clothing items for each pupil, coloured pencils/markers

In class 

1. Explain to the children that they are going to hear a story about clothes. They have to colour the clothes according to what they hear. 

2. Give out the Worksheet and tell the story below or one of your own making

	John and Mary are watching television. Suddenly, their dog Bruno runs in front of them. He looks very funny. Bruno is wearing Mary’s pink hat, blue pyjamas, and John’s brown sandals. Mary and John run into the bedroom. Their clothes are everywhere! Mary’s green dress is on the floor and John’s red shorts are on the bed. What a mess!




3. Tell the story again to the pupils to check or complete their work.

Feedback: Go round checking that children have coloured the clothes correctly.

Assessment of outcome: Award one point for each correctly coloured clothing item. Also give them half points if they identify the correct clothing item but colour it the wrong colour.

2. Assessing Speaking

“Getting to know you”

Level: beginners

Age: 7-10 and above

Time: 15 min

Description: This is an information-gap activity. The children ask and answer questions to obtain personal information.

Language: Question formation and asking for personal information

Skills: Speaking: asking and answering questions, providing personal information

Assessment criteria: The children should be able to ask questions to get personal information, provide information about themselves, carry out the task successfully, and use basic turn-taking skills. 

Materials: Photocopy Worksheet for each pupil

In class

1. Explain to the children that they have to fill in this form by asking four of their classmates questions. Make sure they ask children they don’t sit with or know to well.

2. Tell them that they can get up and walk around the room to find the four classmates and talk to them.

3. Give out worksheet.

	Getting to know you

Name________________________ Class_________________ Date_________________

Choose four friends. Ask them questions and complete the form. Use English!

	Friend 1

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________

Friend 2

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________


	Friend 3

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________

Friend 4

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________


4. The children go round asking their classmates, then fill in the form.

Assessment of outcome: Children complete self-assessment form

Portfolio: The children prepare a visual presentation of their classmates or a group of friends. Depending on their level, they include information on name, age, birthday, etc. If possible they should bring a picture of their classmates to accompany the report.

3.  Reading Log

Level: pre-intermediate

Age: 10 and above

Description: This is to keep track of children’s progress in extensive reading, using graded readers. It is also a way for them to reflect on their work and to keep a record of their own progress in reading.
	Books are fun!

Name____________________

Class_________

	About the book
	Started Reading
	Finished Reading
	My thoughts

(What I liked/didn’t like)

	Book title__________________

__________________________

Author_____________________

Main characters_____________

__________________________

__________________________

__________________________

__________________________


	
	
	

	Book title__________________

__________________________

Author_____________________

Main characters_____________

__________________________

__________________________

__________________________

__________________________


	
	
	


Round up (5 min)

T summarises the main points of the lesson and assigns homework  

Homework:

Ss are asked to read appropriate literature (or do an internet search) and find 3 techniques for assessing young learners. They are to present the one they liked best and be ready to discuss with class.

Step 5 (15 min) 
Invite participants to discuss the lesson plan by asking the following questions:

· What is your overall impression of the lesson?

· What are the main stages of the lesson?

· Do the objectives of the lesson match with the lesson content?

· What problems might you face while following this lesson plan?

· If you were teaching this lesson what would you change? Why?

Round up (5 min)

· Invite participants to ask clarification questions about the syllabus and assessment specifications

· Ask what things teachers who are planning to teach this course should keep in mind.

(Handout 1)
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This graph matches Key Stages to age groups.

Key Stage 1 applies to primary school children between the ages of four and six.

Key Stage 2 applies to primary school children between the ages of six and 11.

Key Stage 3 applies to secondary school pupils between the ages of 11 and 14.

Key Stage 4 applies to secondary school pupils between the ages of 14 and 16.

· Draw a similar graph describing the key stages of compulsory schooling in Uzbekistan

· Answer the following questions:

1. In what ways are the compulsory schooling systems of the two countries similar/different?

2. At what ages are foreign languages taught?

(Handout 2)


(Handout 2)


(Handout 2)


(Handout 2)



(Handout 2)


(Handout 2)



(Handout 2)


(Handout 3)

Teaching preschoolers

Teaching primary school children

Teaching secondary school children

(Handout 3)

Teaching university students

Teaching adults

(Handout 4)

Teaching preschoolers

This is for the very active, and teachers who prefer kinesthetic methods of teaching English. You need to have a sense of fun for this role, not to mention boundless energy! If you're employed full-time at a nursery school or kindergarten, bear in mind that you’ll probably be expected to multitask. Working as part psychologist, part nurse, part dinner lady, not to mention part language teacher! It is a hugely rewarding but demanding role, and not for the faint hearted.

Teaching preschoolers at a language school is a less demanding role, as the parents usually tag along too! Prepare yourself well and make sure you arm yourself with a variety of songs, action games, puppets, toys and pictures. Remember: young children of two or three have a very short attention span, so you will need to keep your activities short and snappy. Plenty of variety and routine are the keys to successful lessons.

Teaching primary/elementary school children

Children of this age are full of enthusiasm, and enjoy learning. Make learning English fun by including lots of games, songs and stories. Sometimes you may be required to team-teach with another class teacher. Remember: be patient, and don’t expect all your ideas to be accepted immediately. Concentrate on building a good working relationship with your class teacher and then suggest new ideas gradually.

Teaching secondary/high school children

Teaching this age group can be challenging, as it is the age where children often become shy and self-conscious. It can take time and patience to establish a relationship with teenagers, so you shouldn’t expect immediate results. No matter how hard they try to make you believe otherwise, teenagers of this age are still children, and enjoy competitive games! You’ll need to show that you’re willing to connect with their world and interests, and don’t assume that pop groups and actors famous in the west are well-known in the country you’re teaching in. Teaching teenagers can be particularly rewarding as many are desperate to speak to a native English speaker, and have a genuine desire to learn English.

Teaching university students

This is a privileged position, and universities often expect teachers to have an MA in linguistics, although this is not always the case. You’ll need a thorough knowledge of the English language, a love of English literature and be prepared to do a lot of marking! That said, this probably won’t be your first teaching role!

Teaching adults

There are many benefits to teaching adults. For a start, you won’t have to worry about discipline as, having paid for the lessons; most adults are motivated to learn and may have their own preferred ways of learning. However, even this age group has its disadvantages. Adults may have strong expectations and can even tell you how to do your job! In these cases you need to be polite, but firm. Don’t let an adult undermine your authority, or take control of a class. Adults may also be much more resistant to trying new ideas, and feel that games or role-play are childish! Introduce new ideas slowly, and don’t be deterred if they don’t work out first time round. Remember, many adults have experienced boring English lessons at school, so this is your opportunity to make learning a positive experience for them.

(Handout 5)

	Age Groups
	Pros
	Cons

	Teaching 
preschoolers
	
	

	Teaching primary/elementary school children
	
	

	Teaching secondary/high school children
	
	

	Teaching university students
	
	

	Teaching adults
	
	


(Handout 6)

	Name of the course:
	Teaching Different Age Groups

	How many hours are allocated:
	

	What are the objectives of the course:
	

	What topics are covered:
	

	What approaches to teaching and learning are used:
	

	What assessment tools are used:
	


---------------------------------------------------------------------------------------------------------------------
(Handout 6)

	Name of the course:
	Teaching Different Age Groups

	How many hours are allocated:
	

	What are the objectives of the course:
	

	What topics are covered:
	

	What approaches to teaching and learning are used:
	

	What assessment tools are used:
	


(Handout 7)

Lesson Plan 

Topic: Assessing Young Learners

Duration: 80 min

Objectives:

· To familiarize Ss with the main issues in assessing young learners

· To familiarize Ss with different techniques for assessing young learners

Warm-up (10 min)

T asks:

· How do you feel about assessment? (as a student/as a future teacher)

· Did you like the way you were assessed at school? Why?

· In what ways should the assessment of children (aged 6-12) differ from the assessment of teens/adults?

Activity 1 (20 min)

T invites Ss to read the following text and underline the main issues involved in assessing young learners 

Assessment has various purposes – formative, for assessing progress and summative for assessing whether instructional goals have been achieved. It has been noted in the literature that young learners may not perform to the best of their ability on formal standardised tests due to the time and pressure constraints and general lack of experience with this mode of assessment. In addition, the use of tests has a strong impact on the self esteem of young learners particularly on whether they perceive themselves as ‘successful’ or not which will then affect their attitudes toward learning the language and future achievements (Wortham, 2005).

In order to allow pupils to demonstrate what they know and can do, assessment in the foreign language should be a natural outcome of what they do in the classroom setting. 
When assessing young learners, the following considerations should be kept in mind: 
• Assessments should be an integral part of the teaching / learning process – each lesson is an opportunity for assessment.
• Methods of assessment should recognize that young children need familiar contexts and familiar activities which ‘mirror’ the things they do regularly in class, in order to be able to demonstrate their abilities. 
• Information on all dimensions of learning should be monitored: affective and social as well as linguistic and cognitive. 
• The emphasis of assessment should be on “Can Do” – finding out what the pupils can do and what they still need help with. 
• Assessments should be appropriate to age level in terms of content and cognitive demands.
• The teacher should find time to sit with each pupil individually to reflect on learning and allow the pupil to express his/her feelings about his/her learning.
In the young learner classroom, the teacher should focus on formative assessment activities - to provide information which will benefit the pupils’ learning as well as inform instruction. 

To this end, assessment should be viewed as an ongoing process of collecting information on the pupils’ abilities, difficulties and progress. The most effective means of collecting this information is by observing pupils in the classroom setting, recording their performance as they are engaged in activities and reviewing samples of their work over time. In addition to on-going informal assessments, periodic summative assessment procedures can be used to measure achievements and indicate what goals have been achieved after an extended period of instruction.
(Considerations for Teaching and Assessing Young Learners Learning English as a Foreign Language

Yael Bejarano , Claire Gordon)

http://www.eadventure.co.il/?ItemId=2819 

Activity 2 (45 min)

T puts Ss into 3 groups and provides each group with a sample technique for assessing young learners’ progress and achievement (see below for samples). Ss are asked to read the samples and discuss them, and to fill in the following table:

	Name of the technique:

	Does it match with principles of assessing young learners? In what ways?
	What are the advantages of this technique?
	What are the disadvantages of this technique?

	
	
	


Then groups are asked to share their ideas. (Answers may vary)

Samples of techniques

1. Assessing Listening 

“Clothes”

Level: beginners

Age: 7-10 and above

Time: 15 min

Description: The children listen and colour the clothing items according to a script.

Language: Clothes: pyjamas, hat, sandals, dress, shorts; colours

Skills: Listening for specific information

Assessment criteria: The children should be able to recognize basic clothing items and colours in a spoken text. 

Materials: Photocopy Worksheet of clothing items for each pupil, coloured pencils/markers

In class 

4. Explain to the children that they are going to hear a story about clothes. They have to colour the clothes according to what they hear. 

5. Give out the Worksheet and tell the story below or one of your own making

	John and Mary are watching television. Suddenly, their dog Bruno runs in front of them. He looks very funny. Bruno is wearing Mary’s pink hat, blue pyjamas, and John’s brown sandals. Mary and John run into the bedroom. Their clothes are everywhere! Mary’s green dress is on the floor and John’s red shorts are on the bed. What a mess!


6. Tell the story again to the pupils to check or complete their work.

Feedback: Go round checking that children have coloured the clothes correctly.

Assessment of outcome: Award one point for each correctly coloured clothing item. Also give them half points if they identify the correct clothing item but colour it the wrong colour.

2. Assessing Speaking

“Getting to know you”

Level: beginners

Age: 7-10 and above

Time: 15 min

Description: This is an information-gap activity. The children ask and answer questions to obtain personal information.

Language: Question formation and asking for personal information

Skills: Speaking: asking and answering questions, providing personal information

Assessment criteria: The children should be able to ask questions to get personal information, provide information about themselves, carry out the task successfully, and use basic turn-taking skills. 

Materials: Photocopy Worksheet for each pupil

In class

5. Explain to the children that they have to fill in this form by asking four of their classmates questions. Make sure they ask children they don’t sit with or know to well.

6. Tell them that they can get up and walk around the room to find the four classmates and talk to them.

7. Give out worksheet.

	Getting to know you

Name________________________ Class_________________ Date_________________

Choose four friends. Ask them questions and complete the form. Use English!

	Friend 1

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________

Friend 2

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________


	Friend 3

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________

Friend 4

Name_______________________

Age_________________________

Favourite food__________________

Favourite colour_________________

Favourite______________________


8. The children go round asking their classmates, then fill in the form.

Assessment of outcome: Children complete self-assessment form

Portfolio: The children prepare a visual presentation of their classmates or a group of friends. Depending on their level, they include information on name, age, birthday, etc. If possible they should bring a picture of their classmates to accompany the report.

3.  Reading Log

Level: pre-intermediate

Age: 10 and above

Description: This is to keep track of children’s progress in extensive reading, using graded readers. It is also a way for them to reflect on their work and to keep a record of their own progress in reading.
	Books are fun!

Name____________________

Class_________

	About the book
	Started Reading
	Finished Reading
	My thoughts

(What I liked/didn’t like)

	Book title__________________

__________________________

Author_____________________

Main characters_____________

__________________________

__________________________

__________________________

__________________________


	
	
	

	Book title__________________

__________________________

Author_____________________

Main characters_____________

__________________________

__________________________

__________________________

__________________________


	
	
	


Round up (5 min)

T summarises the main points of the lesson and assigns homework  

Homework:

Ss are asked to read appropriate literature (or do an internet search) and find 3 techniques for assessing young learners. They are to present the one they liked best and be ready to discuss with class.

7-Мавзу: 13-14 машғулот. Ўқув жараёнини режалаштириш 
(ўқув дастур ва тақвим режалар)

Theme 3: Session 13-14. Planning teaching process
	Вақт: 2 соат.

Length: 2 hours
	Талабалар сони: ______

Number of students:

	Ўқув машғулотининг шакли ва тури
Type of the lesson

Practical
	Дарс маърузаси:

The theme of the lesson:  Planning teaching process

Topic: Planning teaching process

	Маъруза режаси ўқув машғулотининг тузилиши

Procedure/ Lesson outline

	1. to help participants to explore the main processes involved in planning for teaching and learning

2. to raise participants’ awareness about the importance of making connections between lessons within a syllabus

	Ўқув машғулотининг мақсади:

Lesson aims: to give  information about planning teaching process

	Педагогик вазифалар:

Objectives: to raise participants’ awareness of planning their teaching process
	Ўқув фаолиятининг натижалари
Learning outcomes:

By the end of the lesson the Ls will …

· know main principles about planning teaching process

	Таълим усулллари
Task types
	Practice, explanation, demonstration, brainstorming, instructions

	Таълим шакли
Interaction patterns
	Individual, pair, small group and whole class

	Таълим воситалари
Materials used:
	whiteboard, markers, posters, worksheets

	Таълим бериш шароити
Equipment/ aids used:
	Auditorium, projector, computer

	Мониторинг ва баҳолаш
Types of assessment
	Formative


Ўқув машғулотининг технологик харитаси
DETAILED PROCEDURE OF THE LESSON

	Иш босқичлари ва вақти
Steps and duration
	Фаолият

Process

	
	Таълим берувчи

Teacher
	Таълим олувчилар

Listeners

	1-босқич
Part I Activity 1 Current practice

Objectives: to introduce the topic of the session; to reveal current practices among the

participants

Time: 15 min

Materials: handout 1(a staircase)
	Procedure:

􀁨 ☺ (4 min) Ask participants the following questions:

~ Do you plan your teaching?

~ What do you usually start your planning with?

~ When you plan your lessons do you refer to a syllabus (teaching calendar)?

If so, how does it help you?

􀁨 ☺ (10 min) Show participants the picture of the staircase and ask them the following questions:

~ What do a ‘staircase’ and a syllabus (teaching calendar) have in common?

~ What do the steps in the staircase represent? (lessons)

~ Why are some parts of different colours? (colours represent the same topic)

~ How do they relate to each other?

Suggested answer: Each lesson is based on the previous

lesson; lessons on the same topic are obviously more

connected with each other, however, all lessons/ steps lead to the overall aim.

~ What can happen if you don’t plan your teaching?

~ What can happen if you plan separate lessons not considering how they are linked with other lessons in the syllabus?

􀁨 ☺ (1 min) Establish that planning is an essential and fundamental activity of every professional teacher. Every lesson is a part of a bigger plan/syllabus which helps teachers to achieve their aims. Therefore, when we plan our teaching we should take into account the connection of a particular lesson with other lessons and its contribution to the overall aim of the syllabus.
	Listeners make notes and answer the questions

	2-босқич
Part II Activity 2 What to consider when planning for teaching and learning

Objective: to explore the elements of lesson planning

Time: 25 min

Materials: slips of paper; markers


	Procedure:

􀁨 ☺☺☺ (10 min) Put participants in groups of 4 and tell them that they are going to discuss what lesson planning involves. Ask participants to answer the following question:

~ What do we need to consider when we plan our teaching?

Possible answers:

Topic; how the session will contribute to the learning outcomes of the course; aim (what do we want to achieve?); objectives (how); time;

materials (textbook, audio, video, handouts…); activities; links with the previous materials; links between the activities; skills; interaction;

instructions (classroom management); learning styles; homework, etc.)

􀁨 Distribute the slips of papers to the groups and ask them to write their ideas on them.

􀁨 ☺ (10 min) Ask the groups to stick their slips on the board in turn. Hold a plenary and prioritise the elements on the board in logical order

Possible questions:

~ What do you consider first?

~ What do you consider next?

NB: Note that there is no right answer here and various versions are possible.

􀁨 ☺ (1 min) Summarize the discussion by saying that there are many things we need to consider when we plan our teaching but not all of them can be reflected in a lesson

plan.

􀁨 ☺ (3 min) Ask participants the following questions:

~ Do you write lesson plans?

~ What elements of planning can go into a lesson plan?

Possible answers:

~ answers will vary

~ topic; aim; objectives; timing; materials; activities; homework

􀁨 ☺ (1 min) Make a transition to the next activity by saying that after having looked at the bigger picture i.e. what we usually consider while planning our teaching, we are now going to consider the building blocks of planning for teaching and learning. Tell participants that now they are going to see how some other teachers have put their
	· Student A should start reading the text aloud allowing time for student B to write the missing words. Then student A listens carefully while student B reads.

Sts answer the questions

Listeners first read each question and answer YES or NO. When they have finished they take turns in asking their partner the questions and record their answers

	3-босқич
Part III Activity 3 Lesson plan analysis

Objective: to evaluate a lesson plan

Time: 40 min

Materials: handout 2a, 2b

	Procedure:

􀁨 ☺☺☺ (15 min) Tell participants that they will receive a lesson plan to discuss. Put participants in groups. Distribute handouts 2a and 2b􀀏. Tell participants to discuss the lesson plan on the handout and then fill in the grid in handout 2a􀀏. Tell them that they can use the questions on the handout to guide their discussion.

􀁨 ☺ (15 min) Discuss the plan together using the questions on the handout. Accept any answers at this stage.

􀁨 ☺☺☺ (5 min) Ask participants to work in groups and list the basic principles of good planning, referring to their analysis of the lesson plan. e.g. A good lesson should address as many learning styles as possible.

Suggested answers:

In a good lesson

∼ activities go from simple to more complex.

∼ there should be a variety of activities and interaction patterns 
In a good lesson

∼ there should be a balance between teacher-centred and learner-centred activities.

∼ all activities should be connected and lead to the overall objective of the lesson.

When we plan our teaching we need to consider the overall objective and the connections between each separate lesson and other lessons in the syllabus.

􀁨 ☺ (5 min) Ask the groups to share the principles with the whole group.

Summary

Establish the following:

􀁨 Planning helps teachers achieve their teaching objectives.

􀁨 However, we shouldn’t be slaves to our lesson plans; we should use the teaching opportunities presented by our students.

Follow up reading

Lewis M. Talking Point, English Teaching Professional, Issue 25 October 2002

Lesson planning, available at

http://www.teachingenglish.org.uk/think/methodology/planning1.shtml
	


PLANNING FOR TEACHING AND LEARNING

Activity 1, Handout 1, Staircase

[image: image14.emf]
PLANNING FOR TEACHING AND LEARNING

Activity 3, Handout 2a, Lesson plan analysis

Answer the following questions:

~ What are the stages of the lesson?

~ What is the aim of each activity?

~ Are the activities connected with each other?

~ Do the activities contribute to the overall aim of the lesson?

~ Do the activities go from simple to complicated?

~ Does the lesson cater for all learning styles?

~ What is the teacher’s role in each activity?

~ Is there enough variety in terms of interaction?

~ Did you like the lesson plan? Why?/Why not?

~ Would you change anything in the lesson plan if you taught this lesson? If you would, what and why?

~ How similar is it to your way of planning lessons?

Lesson Plan (Sample table)

	
	Aim of the activity 
	Stages of the lesson
	Teacher-centred/
	Learner-centred
	Learning styles 
	Mode of interaction

	Activity 1
	
	
	
	
	
	

	Activity 2
	
	
	
	
	
	

	Activity 3
	
	
	
	
	
	

	Activity 4
	
	
	
	
	
	

	Activity 5
	
	
	
	
	
	


Activity 3, Handout 2b, Lesson plan analysis

Lesson Plan

Date: May 22, 2006.

Subject: Integrated Skills

Topic: Cultural events

Group: 2D

Level: Intermediate

	Procedure


	Time

	Introduction

• Teacher introduces the topic and asks the following questions:

~ What cultural events do we celebrate in our country?

• Teacher writes answers on the board.

• Teacher distributes cards with description of events that are celebrated in the

UK with questions and asks students to answer the questions on their cards.

• Teacher elicits answers and crosses out similar events/festivals on the board.

Jigsaw reading

• Teacher puts students into groups of three, gives each student a number

(1,2,3) and gives each group different texts with a question. Teacher asks all

groups to read their text, answer the question in their groups. After groups have

read the text, teacher regroups students according to their given numbers.

(number 1s will be in one group, number 2s will be the second group and so

on.). Teacher asks new groups to share their information in their new groups.

Plenary discussion

• Teacher asks the following questions:

• What did you find out about holidays and festivals from each other?

• Did you learn something new?

• What are your answers to the question you had?

Vocabulary work

• Students continue working in their groups. Teacher gives each group a word

from the texts which they discussed before, gives a dictionary to each group

and asks each group to give 2 phrases with the given word(s) in order to put

them in context.

• Groups present their findings to the whole group.
	5

min

10

min

10

min

10

min






“Инглиз тилини ўқитиш методикаси” модулини ўқитиш жараёнида фойдаланиш учун тавсия этиладиган илғор таълим технологиялари
BRAINSTORMING

What: Brainstorming, a useful tool to develop creative solutions to a problem, is a lateral thinking process by which students are asked to develop ideas or thoughts that may seem crazy or shocking at first. Participants can then change and improve them into original and useful ideas. Brainstorming can help define an issue, diagnose a problem, or possible solutions and resistance to proposed solutions.

How:  Define the problem clearly lay out any criteria to be met. Keep the session focused on the problem, but be sure that no one criticizes or evaluates ideas during the session, even if they are clearly impractical. Criticism dampens creativity in the initial stages of a brainstorming session. Ideas should be listed, rather than developed deeply on the spot; the idea is to generate possibilities. Accordingly, participants should be encouraged to pick up on ideas offered to create new ones. One person should be appointed as note-taker, and ideas should be studied and evaluated after the session.

BRAIN-SKETCHING
What: To solve a specific problem, students make sketches and then pass evolving sketches to their neighbors.

How: Students sit in a group of 6-8 around a table or in a circle. Questions or problems should be well explained and understood by each student. Each participant privately makes one or more sketches and passes the sketch to the person on the right when it is finished or when a brief set time has passed. Participants develop or annotate the sketches passed to them, or use them to inspire new sketches which are also passed in turn. For effective learning, sketches could be posted are discussed by students.

ROLE-PLAYING
What: In most role-playing exercises, each student takes the role of a person affected by an issue and studies an issue or events from the perspective of that person.

How:  Role plays should give the students an opportunity to practice what they have learned and should interest the students. Provide concrete information and clear role descriptions so that students can play their roles with confidence. Once the role play is finished, spend some time on debriefing. 

PICTURES




Pictures are great for presenting many nouns, adjectives and simple sentence patterns. If you are using a textbook in class, make use of the pictures in it; they are sometimes very simple and effective. With younger students, solicit words by asking “What do you see?” Be sure to call on many students and meet all of their suggestions with positive feedback. With older students, you can have them predict what a chapter will be about based on the pictures from the opening page.

But what if your textbook doesn’t have any good pictures? Or if you’re not using a textbook?

In those cases, try using realia, such as pictures from newspapers or magazines. (We’ll touch a little more on realia later in the post.) If your school has them, flashcards or picture dictionaries also work well for teaching nouns, adjectives and verbs across a wide range of themes.

Here are a few ideas of how to incorporate pictures into your teaching:

Use personal pictures: Whenever possible, use pictures of yourself or photos around town/school (that students would recognize) in PowerPoints or games. This will make it much more interesting and memorable for the students, so words will stick that much easier.

Include celebrities for interest: Likewise, if you use pictures of a well-known celebrity (whether local or global) in activities, presentations or games, students will perk up and you’ll have captured their attention more than before.

Draw stick figures: When all else fails, or you need a quick solution, use the simple drawing or stick figure. Stick figures take only a second to draw, can be used to teach just about anything, and are guaranteed to get a chuckle (or at least mine are).

Realia




Realia is an incredibly effective visual aid in the ESL classroom. Realia means real-life, authentic items. For example, if you’re teaching a lesson about booking a hotel room, students will become much more engaged if they have an actual hotel brochure to look at. You could use the brochure to introduce new language items, and even as the basis for a role play if you wish.

I highly recommend taking some time to build a “realia collection” for your ESL classes. Take a walk around town or go online to gather some essential realia. Anything you print should be laminated to make it last longer.

Here is some “must-have” realia for you to start off your collection with.

Celebrity photos

Menus (eat-in and take-out)

Weather reports

Hotel pamphlets

Maps (world, country, street, train, subway)

Train/subway/bus timetables

Movie/concert schedules

Want ads

Property ads

Family trees

Car rental brochures

And there you have it! With these visual aids, you can teach a diverse range of structures, words and concepts with pizzazz and, best of all, very little talk time.

Practice trying out different types of visual aids in different situations. Over time, you will develop your “go-to” visual aids—ones that you’ll use every time you teach a particular lesson or topic, because you know they work. Good luck!

[image: image17.jpg]



 

If you liked this post, something tells me that you’ll love FluentU, the best way to teach English with real-world videos.

Bring English immersion to your classroom!
OPPOSITES


Showing a word’s antonym or opposite is a sure-fire way to teach its meaning without a word of explanation. Suppose your student doesn’t know the word “least.” Just jot down something like this on the whiteboard:

Least  <——–> Most
Alternatively, you could use hand gestures: Spread out your arms for “most” and bring them in for “least.” Hand gestures are also good for opposites like “fast/slow,” “cheap/expensive” and “big/small.”

And, speaking of opposites, what’s the opposite of an answer? That’s right, a question! Introduce question structures by showing the question’s answer. For example:

Q: ________________________?
A: I work for a securities firm.
THE MYSTERY SPOT
What: Instructors set up a mystery story (videos, animations) that evolves a key concept such as DNA. Students try to solve the mystery by applying their knowledge. Meanwhile, the story evolves as students investigate on the problem, allowing the instructor to incorporate different knowledge/concepts, and different knowledge depths.

Benefits: The mystery integrates science learning within an exciting narrative. The narratives have wide appeal and involve students in learning. It is also a very flexible tool with which instructors can invent stories based on their lesson purposes/ targeted key points.

Example: The Blackout Syndrome

In this exercise, students are medical investigators. And as a blackout paralyzes the city, they are called in to investigate outbreak of a new disease. They need to take steps to identify how it’s transmitted, characterize it, and figure out how to treat it.

The mystery tests literacy, problem solving skills and deductive reasoning. Students investigate why people have fallen ill, do lab tests in order to decide what kind of pathogen is involved, and work on solutions and how to best counter the disease. A conclusion offers further research readings.

Allusion: Reference to something, often to explain or demonstrate a point

Analogy: Describing an unfamiliar concept by comparing it to a familiar one

Anecdote: A brief story that demonstrates a point

Antithesis: The opposite of a specific idea

Audience: The person or people who receive a message

Body language: What your posture, gestures, and movements tell the audience

Cadence: The rhythm or flow of a speech

Coherence: The quality of ideas that hold together and make sense

Communication situation: The sender, message, medium, receiver, and context of communication

Conciseness: Packing the most meaning into the fewest words

Context: The time and place in which a message is created or received

Definition: The meaning of a word or idea, often with examples

Demonstration: Showing how to do something or how something works

Diction: Level of language; see formality
Emphasis: Imparting special attention or stress on specific words or phrases

Energy: Engagement of the speaker, connecting to the audience and topic

Enunciation: The clear pronunciation of words and phrases

Exposition: A speech that informs, explaining something to the audience

Facial expression: What your facial features tell the audience

Filters: The way in which a sender codes a message and a receiver decodes a message

Formality: The level of language (or diction), from informal to formal

Gesture: Motion used to emphasize a point

Hyperbole: Exaggeration; overstatement

Inflection: The rise and fall in the pitch of a voice

Irony: When an action intended to have one consequence has the opposite

Message: The main point and supporting details, provided for a purpose

Metaphor: Comparing two things by equating them

Monotone: One tone—a dull voice that shows no interest

Narration: A speech that tells a story

Overstatement: Exaggerated language, usually for comedic effect

Pace: The speed or movement in a speech

Personification: Ascribing human traits to something not human

Persuasion: A speech meant to convince listeners of something

Pitch: The high, middle, or low tones of a voice

Projection: Speaking loudly and clearly

Prop: An object used to demonstrate a point

Purpose: The reason for communicating—to inform, persuade, entertain

Receiver: The person who gets the message from the sender

Sarcasm: Saying the opposite of what you mean

Script: The written copy of a speech

Sender: The creator of the message

Simile: Comparing two things using like or as
Slide show: A series of visuals projected onto a screen to help viewers follow along with the presentation

Soliloquy: A solo speech given by a single character in a play

Stage fright: The nervousness a speaker feels before and during a speech

Theme: A general concept or statement about life

Thesis: The main point of a specific message

Tone: The feeling or attitude the speaker has toward the topic

Understatement: Using minimal language for something huge, usually for comedic effect

Visuals: Elements such as a slide show, a picture, or a prop that makes a point visually
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АМАЛИЙ МАШҒУЛОТНИНГ 


ТЕХНОЛОГИК ХАРИТАСИ ВА МАТЕРИАЛЛАРИ





Just started teaching university students. But more and more I find myself wanting to be back in the class teaching elementary age students. I hope I start to enjoy my new students a bit more soon. �Kids are much more fun and energetic and, believe it or not, more polite.�Eric





I prefer to teach preschool, it's really fun to be with the kids...�After teaching them, although it's tiring they can still make you smile/laugh and make you feel tireless with just a hug from them..sweet little kids! So lovely!!!��But now I teach adult most days...Well, I enjoy teaching them also(so far)... It's a different approach and it's challenging... And you can also learn a lot from them it's a two way process... they learn from you and you also learn from them...It's fun!!!!�Regards, �Zashi        





Despite all the 'baggage' that comes with teaching adults: refusal to accept that a language can be different to theirs, trying to reason too much, using age as an excuse for not learning, lack of time and energy to do homework properly, being set in their ways etc, I actually prefer it to teaching kids. They have more life experience and you can incorporate more 'issues' into the lessons e.g. relationships, current affairs etc. 


Maria





Hi to all�I’ve taught every age group, and like the variety. My last job was business English at 7 in the morning, teenagers after school, and younger kids Saturday morning, but I do think 9 to 11 age group is the most fun.�I agree also with the person who said you can use the same materials, just a different attitude.I have many activities that I’ve used with 10 year olds as well as business people...no problem!�Mike














I like teaching elementary kids because they are so fun to be with. My very best class ever was a group of 10-11 year olds whose level was high enough to be conversational. We could discuss things, and play games and it was all good fun. Once they turn 13 or so, as the enthusiasm begins to lose out to self-consciousness, my interest begins to wane as well. Plus it's no longer funny if I act like a goof.


Yujin














Prefer teaching kids because I like games and play and adults can be soooooooooooooooo inhibited. Sure they will loosen up as they get to know you and each other but they probably still won’t be keen on singing while hopping around the room doing daft actions.


Having said that I think what I find rewarding is bringing sunshine into their lives through fun lessons where they progress and feel proud of themselves.


The downside to teaching kids for me is that after one hour with children you can sometimes feel like you have been working all day because you need to inject so much energy into controlling the class while keeping it dynamic and fast-paced - whereas the adults are self-motivated and you don t have to use tricks like switching the lights off or starting a song to get their attention!


�Kind regards 


Shelley








I prefer university age. I have taught second graders, but also taught university in Indiana. The great difference for me is that in at least a general sense, the university level and even adult learners WANT to be in class. 


Mike
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